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1.0 ABSTRACT AND SUMMARY
Objectives:
•
•

•
•
•

To empower the reader with an in-depth and holistic understanding of Bill 10, associated
policies and guidelines, and the key stakeholders.
To reveal the realized and potential impacts of the legislation and guidance from the
perspectives of Education Ministry, Alberta Teachers’ Association (ATA), school boards and
staff, students and parents.
To explain the collision of human rights and charter freedoms brought on by Bill 10.
To explain from parental and faith-based perspectives where the boundary markers lie
defining the agreeable, the tolerable and the intolerable legislation and guidance.
To propose legal and administrative remedies to address clear grievances with Bill 10.

Methodologies:
•
•
•
•
•

Understand the key background politics and social dynamics leading to approval of Bill 10.
Review the legislation and associated guidance to understand intended goals.
Assess the credibility of so-called “evidence-based best practices” and of the justifications
for the Bill asserted by advocates of the legislation.
Assess the rationality of the law to stated goals.
Assess the rationality of the law to minimize impairment of rights and freedoms.

Results:
•

•
•
•
•
•
•

Bill 10 lays down legislation needed to legitimize policies, programmes and publications
developed for sexual minority students that are already in place and paves the way for a
new sex- education curriculum highlighting approaches similar to Ontario’s 2015 release.
Bill 10 intolerably restricts parental authority over their children’s sexual health and sex
education, while leaving parents with all their traditional child rearing responsibilities.
No justification has been given for the cancellation of the need to notify parents and allow
the opt-out provision for topics on sexual orientation – S11.1 of Alberta Human Rights Act.
Bill 10 brings about an intolerable collision of rights, freedoms and mandates involving
students, parents, faith-based and secular schools, school boards, and teachers.
Bill 10 and subsequent guidelines are anchored to flawed science; at best disputed science.
Bill 10 mandates appointed and volunteer teachers to take-on a role as sexuality counsellors
within GSAs/QSAs for which the ATA has not been adequately prepared.
17 remedies are recommended to address constitutional injustices with the Bill and improve
guidelines to ensure the well-being of all Alberta children.

Conclusions:
•

Left unchanged, Bill 10 will be revolutionary legislation for Albertans simultaneously
undermining parental rights, freedom of religion, freedom of speech, freedom of
association, and the democratic elected mandates of school boards.
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•

Left unchanged, Bill 10 puts many more children at risk than those who may experience
greater security and well-being from the legislation.

2.0 PREFACE - OFFENDING ASPECTS OF BILL 10 & RELATED POLICY GUIDANCE
Proponents of Bill 10 – An Act to Amend the Alberta Bill of Rights to Protect Our Children maintain
that the legislation is needed to reduce bullying and save lives among LGBTTIQQ2SA students –
Lesbian, Gay, Bisexual, Transsexual, Transgender, Intersex, Queer, Questioning, 2-Spirited and
Allies.1 Supporters assert that Gay/Straight Alliances and/or Queer/Straight Alliances (student clubs)
in schools are necessary support networks that give support to LGBTTIQQ2SA students and prevent
them from being bullied. Advocates claim the clubs have been proven to reduce suicide among
LGBTTIQQ2SA youth.
The title of the Act claims the principal goal is protection; however, like the proverbial Trojan Horse,
the universal application of Bill 10, its implementation policy and guidance for best practices, expose
the prime agenda - to instill, either voluntarily or forcibly by rule of law, indifference towards
homosexism (see Section 3.3 for definition and dogma of homosexism). Building a welcoming,
caring, respectful and safe learning environment is no longer about tolerance, but the goal of
indifference – institutional celebration of LGBTTIQQ2S sexual diversity and lifestyle choices.
The Alberta Teacher’s Association (ATA) 2006 publication, Gay-Straight Student Alliances in Alberta
Schools – A Guide for Teachers illustrates no respect and sensitivity towards faith-based schools. ATA
guidance on setting up a GSA reads:
Work with your GSA to develop an action plan that will help make your group an
active and sustainable presence in your school. Your action plan might include longand short-range goals and priorities. Possible activities include:

What is a faith-based school to do?

• showing LGBTQ-themed movies from National Film
Board of Canada,
• inviting guest speakers,
• holding joint meetings with other school groups,
• writing articles for the school newspaper or website,
• networking with local LGBTQ community groups,
• undertaking a web search on LGBTQ youth issues,
• visiting your school library, suggesting potential LGBTQ
student resources,
• creating a bulletin board display about LGBTQ history,
• starting an LGBTQ book club or reading group,
• inviting LGBTQ school alumni to speak to your group,
• planning activities to celebrate special days, such as
o National Coming Out Day (Oct 11),
o The Day of Silence (in April),
o The National Day Against Homophobia (in May),
o Transgender Day of Remembrance (in Nov),
o Your local community LGBTQ Pride Week.

The possibilities are endless. Be creative and have fun! 2
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Bill 10 mandates GSA/QSAs (Queer-Straight Alliances) in all schools, no exceptions, based on the sole
request by one student who self-indentifies with the LGBTTIQQ2S community, regardless of age (K
to Grade 12). Furthermore, where students, parents, teachers and/or school boards resist, the state
(Ministry of Education) will intervene on the requesting student’s behalf.
The Alberta Government publication Guidelines for Best Practices: Creating Learning Environments
that Respect Diverse Sexual Orientations, Gender Identities and Gender Expressions was developed
from shared content of the Nova Scotia Department of Education and Early Childhood Development
Guidelines for Supporting Transgender and Gender-nonconforming Students, 2014, which was
developed with guidance and support from the Toronto District School Board and Canadian
Teacher’s Federation. School authorities are expected to develop policies, regulations and
procedures that are consistent with Bill 10 and the Ministry “guidelines for best practices” as they
relate to students who self-identify LGBTTIQQ2S, including gender-diverse, gender fluid and agender
youth.3 Best practices will apply from Kindergarten to Grade 12 and include:
•

Self-identification is the sole measure of an individual’s sexual orientation, gender identity or
gender expression;

•

All individuals have the right to be addressed by their chosen name and to choose pronouns
that align with their gender identity and/or gender expression. This is true whether or not
the individual has obtained legal documentation of a change of name or gender designation
(e.g., Birth Certificate). Verification of identity, such as medical records, is not required;

•

Some individuals may not feel included in the use of the pronouns “he” or “she” and may
prefer alternate pronouns, such as “ze,” “zir,” “hir,” “they” or “them,” or might wish to
express themselves or self-identify in other ways (e.g., Mx. instead or Mr., Mrs., Ms., or
Miss, or no prefix at all);

•

All students with diverse sexual orientations, gender identities or gender expressions have
the right to privacy and confidentiality;

•

In keeping with the principles of self-identification, it is important to:
o

inform students of limitations regarding their chosen name and gender identity or
gender expression in relation to official school records that require legal name
designation; and

o

protect a student’s personal information and privacy, including, where possible,
having a student’s explicit permission before disclosing information related to the
student’s sexual orientation, gender identity or gender expression to peers, parents,
guardians or other adults in their lives;

•

Wherever possible, before contacting the parents or other adults (such as social workers or
caregivers) involved in the custody of a student who is trans or gender-diverse, consult with
the student to determine an appropriate way to reference the student’s gender identity,
gender expression, name and related pronouns;

•

When requested by the student, school staff ensure the consistent use of the students
chosen (i.e., preferred) name on school-issued documents such as report cards and other
school correspondence
3

•

When creating student/staff lists, school staff ensure gender designations are not included
either beside individual names or as a composite number for the group;

•

Students have access to washrooms that are congruent (match) with their gender identity;

•

All students have access to change-room facilities that meet their individual needs and
privacy concerns. This may include a choice of options such as:
o
o

a private area within the common change-room area (such as a stall with a door, or
an area separated by a curtain); or
a nearby private area (such as a nearby washroom);

•

A student who objects to sharing a washroom or change-room with a student who is trans or
gender-diverse is offered an alternative
facility (this scenario also applies when a
parent or other caregiver objects to shared
washroom or change-room facilities on
behalf of their child); and

•

Schools and school authorities proactively
review existing dress codes to ensure they
are respectful and inclusive of the gender
identities and gender expressions of all
Guidelines from Bill 10 will end gender-based
members of the school community (e.g.,
uniforms – skirts for girls, pants for boys. Indeed,
rules apply equally and fairly to all students
the terms boys and girls are to be avoided.
and are not gender-exclusive, such as
implying that a certain type of clothing, such as skirts, will be worn by one gender only).

The Bill must be challenged for violating a broad range of rights, freedoms and rationalities:
(1) Bill 10 amendments violate long standing and continuing human rights and fundamental
freedoms detailed in the very same Bill of Rights, including:
•
•
•
•

the right of individual and parental liberty (see this paper Sections 7.1 – 7.6):
freedom of religion (see Section 7.7);
freedom of speech (see Section 7.8);
freedom of assembly and association (see Section 7.9).

(2) Bill 10 clashes with the Alberta Family Law Act provisions (see Sections 7.1 – 7.6),
weakening and casting into chaos the powers, responsibilities and entitlements of parenting
(guardianship) including:
•
•
•

Power to make day-to-day decisions affecting the child, including having the day-today care and control of the child and supervising the child’s daily activities;
Power to make decisions about the child’s education, including the nature, extent
and place of education and any participation in extracurricular school activities;
Power to decide with whom the child is to live and with whom the child is to
associate;
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•
•

Power to consent to medical, dental and other health-related treatment for the
child;
Power to grant or refuse consent where consent of a parent or guardian is required
by law in any application, approval, action, proceeding or other matter;
• Power to receive and respond to any notice
that a parent or guardian is entitled or required by law
to receive; and
• Power to receive from third parties health,
education or other information that may significantly
affect the child.
(3) Bill 10 is the culminating legislation sanctioning
Alberta Teachers Association (ATA) strategies for Antibullying, School Safety, and “Diversity, Equality and
Human Rights” (DEHR) education. Bill 10
unconstitutionally imposes a willfully biased
homosexist agenda on all Alberta Schools and
students, articulated through “Guidelines for Best
Practices: Creating Learning Environments that
Respect Diverse Sexual Orientations, Gender Identities
and Gender Expressions;" “GSAs and QSAs in Alberta
Schools: A Guide for Teachers;” and numerous other
ATA publications, recommended readings, and
teaching and support resources. Bill 10 violates
Alberta Human Rights Act, Section 1, Code of Conduct,
Discrimination re publications, notices, 3 (1). 3(1),
which states:
“No person shall publish, issue or display or cause to
be published, issued or displayed before the public any
statement, publication, notice, sign, symbol, emblem
or other representation that (a) indicates
discrimination or an intention to discriminate against
a person or a class of persons, or (b) is likely to expose
a person or a class of persons to hatred or contempt
because of ... religious beliefs .... (2) Nothing in this
section shall be deemed to interfere with the free
expression of opinion on any subject.”

A key “DEHR” violation is that while espousing and
indoctrinating homosexist (queer) ideology and
opinion as worthy, ethical, and scientifically accurate,
These posters are not Best Practices for a
Caring Respectful Safe school environment
all contradictory views and scientific assertions are
declared (tacitly or directly) as unworthy, inaccurate, to be ignored, and to be pejoratively
categorized as homophobic, transphobic, biphobic, or queerphobic bigotry. Advocates of the
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homosexist worldview in Alberta Schools need to be coerced to acknowledge and end the
intellectual hypocrisy and double-mindedness of asserting that phrases like “That’s So Gay” are
derogatory bullying terms and human rights violations, while name-calling all who don’t agree with
their position as “GBLTQ-phobic bigots” - defined as people who irrationally fear or hate GBLTQ
people and their lifestyles. Both terms are verbal bullying, disrespectful and intolerant. Bullying
others under banners of anti-bullying and ATA DEHR agenda cannot serve the best interests of all
“our children.” Contrary to Bill 10's title, the amendments will not bring about improvements in the
best interests of “our children” (see all follow-on Sections 2-8).

Banner on New Testament Baptist Church Property, Edmonton

A most significant grievance is that Bill 10 amends the Alberta Human Rights Act by repealing in full
the parental opt out clause, Section 11.1. Prior to its revocation, Section 11.1 read as follows:
11.1(1) A board as defined in the School Act shall provide notice to a parent or
guardian of a student where courses of study, educational programs or instructional
materials, or instruction or exercises, prescribed under that Act include subjectmatter that deals primarily and explicitly with religion, human sexuality or sexual
orientation.
(2) Where a teacher or other person providing instruction, teaching a course of study
or educational program or using the instructional materials referred to in subsection
(1) receives a written request signed by a parent or guardian of a student that the
student be excluded from the instruction, course of study, educational program or
use of instructional materials, the teacher or other person shall in accordance with
the request of the parent or guardian and without academic penalty permit the
student (a) to leave the classroom or place where the instruction, course of study or
educational program is taking place or the instructional materials are being used for
the duration of the part of the instruction, course of study or educational program,
or the use of the instructional materials, that includes the subject-matter referred to
in subsection (1), or (b) to remain in the classroom or place without taking part in
the instruction, course of study or educational program or using the instructional
materials.
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(3) This section does not apply to incidental or indirect references to religion,
religious themes, human sexuality or sexual orientation in a course of study,
educational program, instruction or exercises or in the use of instructional materials.
Bill 10 demands the creation of GSAs/QSAs in all schools – public, separate, charter,
private, faith-based, and home schools, upon request of one student. There are no
limitations or regulatory guidance establishing what students cannot do in these clubs.
There are no guidelines on age requirements for creation of or attendance in GSAs/QSAs.
Upon request of the student his/her membership in GSAs/QSAs will be kept secret from
parents, including self-selected new name and self-selected gender identity and
expression. Parents no longer have a choice in or control over the indoctrination of their
children in sex education, human sexuality, and religious or anti-religious matters.
Children will no longer be exempt from these sensitive and controversial subjects by
parental request.

The applicable texts of key Bill 10 Amendments to the Alberta Bill of Rights, Alberta Human Rights
Act and Alberta Schools Act are found at Appendix A – Key Bill 10 Amendments.

3.0 KEY BACKGROUND
3.1 Local MLA Supports Bill 10 and Chides Court Challenge is the Only Recourse
Early in May 2016 an email was sent to MLA Greg Clark, with “CC” copies to various MLAs and School
Board Chairs, making note of the ATA publication, Gay-Straight Student Alliances in Alberta Schools –
A Guide for Teachers, 2006 (see Section 2.0) and in part stating the following:
Every voice in this social debate speaks from some sort of value system. There can be
no “neutral” answers to such far-reaching social issues. The problem is, while
claiming only to discourage scapegoating, gay-affirming programs do much more. In
reality, they promote a particular worldview, complete with truth claims all students
are expected to adopt. These programs promote the value systems of particular
social groups (secular humanists and homosexists) and denigrate the views of others
(believers in a long-established faiths and heterosexists).
The Government of Alberta has chosen not to protect the millenniums-old Christian
worldview espoused within Christian charter schools and Catholic schools, or the
values of other traditional religions held within other faith-based educational
institutions. Politicians have lost sight that parents have selected faith-based
schools precisely because they want their strongly held views and values passed on
to their children. The net result of Bill 10 and associated GSA guidance to teachers is
parental “civil rights” have been violated and stripped away in an unconstitutional
manner, I believe.
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Could you please comment on your position regarding Bill 10 and what you believe
the future holds for those Albertans wishing to raise their children in traditional
religious beliefs and values?
The subsequent email trail went as follows:
Thank you for your email to the Calgary Elbow constituency office regarding MLA Clark’s
position on Bill 10. Mr. Clark is a strong supporter of Bill 10 and LGBTQ rights, including the
education guidelines that ensure schools are inclusive for transgender students, and others.
Please feel free to remain engaged with the office on this, or any other matter. All the best,
Constituency Manager, Calgary-Elbow

To: 'Calgary Elbow'

============================

Again, thanks for getting back to me on MLA Clark’s position on this matter of Bill 10 and
related education guidelines, and for remaining “open” to further discussion. The Ministry of
Education guidance for handling “diverse” gender identities and expressions in Alberta
Schools declares:
•
•
•
•

Self-identification is the sole measure of gender identity (K to Grade 12);
Students will be addressed by their self-selected names;
Students will not be counselled on how to ‘fix,’ ‘change’ or ‘repair’ gender dysphoria;
Personal self-identification information will not be disclosed to parents or guardians
without the student’s explicit permission.

Note that Facebook©2016 lists 58 gender options for users, including: Agender; Androgyne;
Bigender; Cisgender; FTM; Gender Fluid; Gender Nonconforming, Questioning or Variant;
Genderqueer; Intersex; Neutrois; Pangender; Trans/Transexual; and Two-Spirit.
I contend that “indifference” to a child’s gender expression is not a parenting “Best Practice.”
Could you please respond to the following questions:
Q1. Does Mr. Clark believe parents should be indifferent to gender dysporia among their
children?
Q2. Does Mr. Clark believe some students, regardless of their age, should be empowered to
live a double life – dress, act and be called by one gender identity at home and secretly
(without parental awareness) live at school in the opposite gender identity and under an
assumed name?
Q3. If the answer to either or both questions above is yes, could Mr. Clark give an explanation
of his view of the role, responsibilities and rights of parents in raising their children?

From: Calgary Elbow

============================

You have written to me several times regarding Bill 10 and LGBTQ issues. As I have
responded previously, I am a strong supporter of Bill 10 and LGBTQ rights, including the
education guidelines that ensure schools are inclusive for transgender students, and others. I
appreciate that we live in a country where we are free to express our opinions and concerns
and you have expressed those to me as your MLA. I hear your concerns and understand that
you do not support Bill 10. As I’m sure you are aware, as a Canadian citizen, you have the
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right to challenge any law in court. I do not share your view in this matter and I will not be
taking any action in the legislature to amend or repeal Bill 10. If you wish to contact me on
other issues in the future, I would be happy to respond, but I will not be engaging further
with you on this issue. [Bold text for emphasis]

Mr. Clark has pitched his political tent in the “LGBTQ rights” camp, anchored to the well
organized and powerful GBLTQ lobby. Now complacent, he has turned a deaf ear to
constituents who voice concerns with Bill 10. Similarly, the current Government is not
interested in amendments to the Bill.
Many Albertans - social conservatives, religious adherents, parents for choice in
education, and parents opposed to unwarranted state intrusion into family dynamics,
have been politically disenfranchised. It is now up to the courts to hear their
concerns, balance constitutional rights, set legal boundaries to the LGBTTIQQ2S
agenda, and redress grievances arising from Bill 10 and related policies and guidance.

3.2 Possibility of this “Collision of Rights” was Identified in Same-Sex Marriage Ruling 2004
In the Same-Sex Marriage ruling of December 20044, under the topic Religion, the Supreme Court of
Canada (SCC) acknowledged concerns that the Proposed Act may violate freedom of religion in three
ways:
(1) the Proposed Act will have the effect of imposing a dominant social ethos and will thus
limit the freedom to hold religious beliefs to the contrary;
(2) the Proposed Act will have the effect of forcing religious officials to perform same-sex
marriages;
(3) the Proposed Act will create a “collision of rights” in spheres other than that of the
solemnization of marriages by religious officials.
Regarding (1), the SCC dismissed the claim stating:
The mere recognition of the equality rights of one group cannot, in itself, constitute a
violation of the rights of another. The promotion of Charter rights and values enriches
our society as a whole and the furtherance of those rights cannot undermine the very
principles the Charter was meant to foster.
Regarding (2), the SCC defended freedom of religion, stating:
The right to freedom of religion enshrined in s. 2 (a) of the Charter encompasses the
right to believe and entertain the religious beliefs of one’s choice, the right to declare
one’s religious beliefs openly and the right to manifest religious belief by worship,
teaching, dissemination and religious practice: Big M Drug Mart, supra, at pp. 33637. The performance of religious rites is a fundamental aspect of religious practice.
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It therefore seems clear that state compulsion on religious officials to perform samesex marriages contrary to their religious beliefs would violate the guarantee of
freedom of religion under s. 2 (a) of the Charter . It also seems apparent that, absent
exceptional circumstances which we cannot at present foresee, such a violation could
not be justified under s. 1 of the Charter .
The question we are asked to answer is confined to the performance of same-sex
marriages by religious officials. However, concerns were raised about the compulsory
use of sacred places for the celebration of such marriages and about being compelled
to otherwise assist in the celebration of same-sex marriages. The reasoning that leads
us to conclude that the guarantee of freedom of religion protects against the
compulsory celebration of same-sex marriages, suggests that the same would hold for
these concerns.
Regarding (3) a “collision of rights,” the SCC dodged the issue stating:
The potential for a collision of rights does not necessarily imply unconstitutionality.
The collision between rights must be approached on the contextual facts of actual
conflicts. The first question is whether the rights alleged to conflict can be
reconciled: Trinity Western University v. British Columbia College of Teachers, [2001]
1 S.C.R. 772, 2001 SCC 31, at para. 29. Where the rights cannot be reconciled, a true
conflict of rights is made out. In such cases, the Court will find a limit on religious
freedom and go on to balance the interests at stake under s. 1 of the Charter : Ross
v. New Brunswick School District No. 15, [1996] 1 S.C.R. 825, at paras. 73-74. In both
steps, the Court must proceed on the basis that the Charter does not create a
hierarchy of rights (Dagenais v. Canadian Broadcasting Corp., [1994] 3 S.C.R. 835, at
p. 877) and that the right to religious freedom enshrined in s. 2 (a) of the Charter is
expansive.
Here, we encounter difficulty at the first stage. The Proposed Act has not been
passed, much less implemented. Therefore, the alleged collision of rights is purely
abstract. There is no factual context. In such circumstances, it would be improper to
assess whether the Proposed Act, if adopted, would create an impermissible collision
of rights in as yet undefined spheres. As we stated in MacKay v. Manitoba, [1989] 2
S.C.R. 357, at p. 361:
Charter decisions should not and must not be made in a factual vacuum. To attempt
to do so would trivialize the Charter and inevitably result in ill-considered opinions.
The presentation of facts is not, as stated by the respondent, a mere technicality;
rather, it is essential to a proper consideration of Charter issues.
The right to same-sex marriage conferred by the Proposed Act may conflict with the
right to freedom of religion if the Act becomes law, as suggested by the hypothetical
scenarios presented by several interveners. However, the jurisprudence confirms
that many if not all such conflicts will be resolved within the Charter , by the
delineation of rights prescribed by the cases relating to s. 2 (a). Conflicts of rights do
10

not imply conflict with the Charter ; rather the resolution of such conflicts generally
occurs within the ambit of the Charter itself by way of internal balancing and
delineation.
The protection of freedom of religion afforded by s. 2 (a) of the Charter is broad and
jealously guarded in our Charter jurisprudence. We note that should impermissible
conflicts occur, the provision at issue will by definition fail the justification test under
s. 1 of the Charter and will be of no force or effect under s. 52 of the Constitution
Act, 1982 . In this case the conflict will cease to exist.
In summary, the potential for collision of rights raised by s. 1 of the Proposed Act has
not been shown on this reference to violate the Charter . It has not been shown that
impermissible conflicts — conflicts incapable of resolution under s. 2 (a) — will
arise.”
Twelve years later, the so-called “factual vacuum” has been filled. The Preamble to the Alberta
Human Rights Act captures the impracticality and human rights balancing challenge - declaring all
religious beliefs, genders, gender identities, gender expressions and family variations, equal in
dignity, rights and responsibilities:
WHEREAS it is recognized in Alberta as a fundamental principle and as a matter of
public policy that all persons are equal in: dignity, rights and responsibilities without
regard to race, religious beliefs, colour, gender, gender identity, gender expression,
physical disability, mental disability, age, ancestry, place of origin, marital status,
source of income, family status or sexual orientation.
With passage of Bill 10 there exist substantial collisions of rights and freedoms spanning right to
liberty, freedom of religion, freedom of speech and freedom of association. The crux of these
collisions is the toxic contrast in worldviews between traditional religious faiths and evolving
homosexist dogma (see next Section 3.3 for details), most notable in the area of human sexuality.
Now is the time for the courts to walk the talk:
“The right to freedom of religion enshrined in s. 2 (a) of the Charter encompasses the right
to believe and entertain the religious beliefs of one’s choice, the right to declare one’s
religious beliefs openly and the right to manifest religious belief by worship, teaching,
dissemination and religious practice: Big M Drug Mart, supra, at pp. 336-37. The
performance of religious rites is a fundamental aspect of religious practice.5

3.3 Heterosexism versus Homosexism: The Clash of Human Sexuality Dogmas
The Public Health Agency of Canada defines “sexuality” in Canadian Guidelines for Sexual Health
Education, 2008 as follows:
A term that encompasses sex, gender identities and roles, sexual orientation,
eroticism, pleasure, intimacy, and reproduction. Sexuality is experienced and
11

expressed in thoughts, fantasies, desires, beliefs, attitudes, values, behaviours,
practices, roles, and relationships. While sexuality can include all of these
dimensions, not all of them are always experienced or expressed. Sexuality is
influenced by the interaction of biological, psychological, social, economic, political,
cultural, ethical, legal, historical, religious, and spiritual factors.6 [Underlined for
emphasis.]
On May 3, 1993, almost a quarter century before passage of Bill 10, The Nation magazine, selfdescribed “flagship of the left,” reported:
All the crosscurrents of present-day liberation struggles are subsumed in the gay
struggle. The gay movement is in some ways similar to the movement that other
communities have experienced in the nation’s past, but it is also something more,
because sexual identity is in crisis throughout the population, and gay people – at
once the most conspicuous subjects and objects of the crisis – have been forced to
invent a complete cosmology to grasp it. No one says the changes will come easily.
But it’s just possible that a small and despised sexual minority will change America
forever.7
This new cosmology should be labeled “homosexism,” an umbrella worldview for a “sexual minority”
and political movement now including people declaring Lesbian, Gay, Bisexual, Transsexual,
Transgender, Intersex, Queer, Questioning, 2-Spirited, Gender-Diverse, Gender Fluid and Agender
orientations, identities and/or expressions. Indeed, as previously mentioned, Facebook lists over 58
gender identities and orientations for its users. In most doctrinal comparisons homosexism is the
converse of heterosexism, and consistently in moral and theological conflict with traditional religions
like Christianity, Islam, and Judaism. [See Section 3.5 for discussion of pro-gay Christianity]
The reality that heterosexual, homosexual, and all orientations/identities/expressions in
between, have constitutional protections against certain types of discrimination, and that all
associated sexual acts and behaviours across this “sexuality spectrum” are legal, does not make
them experientially equivalent, the same, or all desirable. As the Public Health Agency of Canada
points out there are biological, psychological, social, economic, political, cultural, ethical, legal,
historical, religious, and spiritual factors and consequences at play.
Although this cosmology - post Stonewall (June 1969) homosexism, is constantly evolving and
expanding in greater segmentation of the sexuality spectrum (LGBTTIQQ2S), a number of well
defined doctrinal areas are in discord with the long established faith-based heterosexist worldview.
1 - The “Wavering Child,” Whom the LGBTTIQQ2SA Community Calls “Questioning Child (Q)”
Harvard psychologist E. L. Pattullo put the matter as follows:
The well-nigh total victory, within the universities and among the chattering classes,
of the gay movement…make it extraordinarily difficult to speak what many
homosexuals…still believe to be the truth: that the man who is sexually attracted
only to those of his own sex suffers from an unfortunate…condition from which he
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deserves pity…That gays today, full of hubris at the success…can spare no sympathy
for ‘wavering’ children is understandable. Having persuaded themselves that gay
and straight are co-equal, it would be quite inconsistent to deplore the fact that
some young people will move into the gay life when they might happily live straight.
It is astonishing, however, that heterosexuals – few of whom actually believe one
orientation is as good as another – contentedly accept changes in society that are
likely to have that result.8
Norman Podhoretz, Editor-in-Chief of Commentary magazine, said of the “wavering” child in an
article titled “How the gay-rights movement won”:
…having known many homosexuals personally, and having done a good deal of
reading on the subject, I do not doubt that some young boys are so driven by the lust
for other men, and so erotically repelled by women, that for all practical purposes
the only choice they have is between homosexuality and chastity. Nor do I doubt
that a biological or genetic factor is at work here. Of course it does not follow from
this that homosexuality is healthy; after all, many disabilities, diseases, and
selfdestructive tendencies are genetically transmitted. Still less does it follow that
there is no room for free will, as witness the many people (including those with
powerful homosexual inclinations) who have successfully struggled against inborn
predispositions.
Yet if I do not doubt that some young boys are in effect doomed from the beginning
to a choice between homosexuality and chastity, neither do I doubt that other young
boys are what E.L. Pattullo has characterized as ‘waverers’ who are capable of going
either way. They can yield to the temptation of homosexuality if they are
encouraged or seduced into it…Such boys, however, are no longer helped by the
world around them to resist the homosexual temptation and to overcome their fears
of a normal life. They are instead being abandoned to the ministrations of a culture
that not only legitimizes homosexuality but glorifies and glamorizes it.9
So how does one know for sure who he/she is sexually? How does the young waver find his/her
way? On a pamphlet titled ““What Everyone Should Know About Lesbian, Gay, Bisexual, and TwoSpirited & Transgendered Youth” published by the Calgary Birth Control Association (now Calgary
Sexual Health Centre), under the topic “WHAT IF YOU DON”T KNOW FOR SURE?” it reads:
Our sexuality develops over time. Don’t worry if you aren’t sure. The teen years are a
time of figuring out what works for you, and crushes and experimentation are often
part of that. Over time, you’ll find that you’re drawn mostly to men or to women – or
to both – and you’ll know then. You don’t have to label yourself today.10
This text was cited in the pamphlet from a PFLAG reference Be Yourself. Having sex with another of
the same sex will not tell our youth whether they are gay or lesbian. It will tell them their bodies are
designed to respond to physical and sexual touch, indeed gross deception.
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In fact, Alfred C. Kinsey, architect and patriarch of early homosexist dogma, contended that sexual
identity is primarily the result of preferred sexual pleasure and that one’s chosen path will be the
result of early sexual experiences. Biographer Dr. James H. Jones, in his massively researched book
Alfred C. Kinsey: A Public/Private Life, recorded Kinsey’s conviction as follows:
In essence, Kinsey argued that sexual identity was largely the result of how people,
responded to their early sexual experiences. ‘After one has a pleasurable first
experience, of either sort,’ he explained, ‘he looks forward to a repetition of the
experience with such anticipation that he may be aroused by the sight or mere
thought of another person with whom he can make contact.’ Reminding the young
man [student being surveyed] of his own history, Kinsey argued that ‘unsatisfactory
experience, of either sort, will (as in your early contact with the heterosexual) build
up a prejudice against any repetition of that experience.’ Therefore, it seemed clear
that sexual identity followed the pleasure principle. ‘Whether one builds a
heterosexual pattern or a homosexual pattern depends, therefore, very largely upon
the satisfactory or unsatisfactory nature of his first experiences,’ Kinsey declared.11
[Underlined for emphasis.]
Acclaimed essayist, public intellectual, champion of the political left, homosexual author, Gore Vidal,
reaffirmed Kinsey’s supposition that sexuality follows the pleasure principle, arguing:
There is no such thing as a homosexual person, any more than there is such a thing
as a heterosexual person. The words are adjectives, describing sexual acts, not
people. Those sexual acts are entirely natural; if they were not, no one would
perform them….The human race is divided into male and female. Many human
beings enjoy sexual relations with their own sex, many don’t; many respond to both.
The plurality is the fact of our nature and not worth fretting about…12
After years of study at the San Francisco Bi-center, sociologist, Martin S. Weinberg, wrote in Dual
Attraction: Understanding Bisexuality of the pleasure principle in sexual identity. Based on insights
into the ways in which early sexual experiences are related to subsequent sexual behavior,
Weinberg says many persons have a continuing bisexual potential throughout their lives, regardless
of the sexual identity they eventually adopt. Persons are born not only with a bisexual potential but
the potential to eroticize – learn to give sexual meaning to – many things. What stands out is “the
relationship between one’s earliest sexual feelings and behaviors and one’s subsequent sexual
preference. Early experiences and attractions seem predictive of later sexual preference.”13
Weinberg concludes:
No theory of sexual preference should ignore the mundane feature of sexual
pleasure. Unfortunately, many of them do. We believe that sexual pleasure in its
various forms is ordinarily the main reason people have sex. The role of pure physical
pleasure seems much clearer for men. Men, in all three preference groups in our
research, had their first sexual experience much earlier than women. Men thus learn
early that sexual pleasure is possible with both sexes, and that given the great
difficulty of getting female partners, other men may be acceptable substitutes. This
accounts for why there seemed to be a more genital focus on same-sex behavior of
bisexual men.14 [Underlined for emphasis.]
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Homosexist dogma promotes early sexual indoctrination and experimentation among our youth and
a hedonistic (self-gratifying, self-indulgent), free-sex approach to sexual pleasure.
Traditional religious faiths like Christianity, Islam, and Judaism, have for millennia held to a
heterosexual worldview that God made humans male and female and that human sexuality is to only
take place between the two sexes. Moreover, for many of the factors outlined in the Public Health
Agency of Canada definition of sexuality, including pleasure, it is God’s will is that intimate sexual
relations need to be constrained solely within bonds of marriage. This remains religious dogma to the
present, notwithstanding constitutional charter rights or legal protections for all forms of sexually
intimacy and practice.
What are our children to believe?

At issue is whether the State can force parents, against their will, against their faith, to have their
children, regardless of age (K to Grade 12), indoctrinated with the legislative aim of convincing
them to be indifferent to homosexism. Such indoctrination, if effective, makes sexual
experimentation among our youth more likely, dealing with the “Questioning” stage more
complex and political, and “coming out” to a LGBTTIQQ2S lifestyle more probable. Parents losing
control and influence over their children’s ethics, values and beliefs instruction to a one-size-fitsall, secular humanist agenda of the State, will mark the end of religious freedom in Canada. Long
before the era of political correctness, Sally Gearhart, in The Miracle of Lesbianism, was extremely
forthright in declaring a key homosexist goal, writing: Ultimately the church as we know it cannot
be reformed; it must die. So must the Trinitarian theology on which it is based.15 Surely, our
Constitution does not support this outcome. Canada must maintain societal space for faith-based
students and parents beyond sole confinement to the church sanctuary and personal residence.
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2 – Marriage, Monogamy, Procreation, Parenthood, Kinship, and Family – Deconstructed
Early on in the Gay/Lesbian movement’s history (1973), lesbian activist Margaret Small wrote:
Heterosexual ideology limits our vision of any alternative sexed, erotic community…You have to
create the space that stands outside of all the boundaries of heterosexuality - assumptions about
family, about marriage, about motherhood, about housework, about childrearing…about everything
that has to do with the relationships between men and women.16
Now that heterosexual marriage has been deconstructed over conservative and faith-based
opposition, the proverbial “Elephant in the Room” – is when a bisexual three-some will challenge
their exclusion from civil marriage on the constitutional ground of discrimination against one’s selfidentified sexual orientation. It is just a matter of opportune political timing, since the meaning of
marriage is not fixed. In their ruling for same-sex marriage in 2004, the Supreme Court argued:
The Meaning of Marriage Is Not Constitutionally Fixed
Several interveners say that the Constitution Act, 1867 effectively entrenches the
common law definition of “marriage” as it stood in 1867. That definition was most
notably articulated in Hyde v. Hyde (1866), L.R. 1 P. & D. 130, at p. 133:
What, then, is the nature of this institution as understood in Christendom?
Its incidents may vary in different countries, but what are its essential
elements and invariable features? If it be of common acceptance and
existence, it must needs (however varied in different countries in its minor
incidents) have some pervading identity and universal basis. I conceive that
marriage, as understood in Christendom, may for this purpose be defined as
the voluntary union for life of one man and one woman, to the exclusion of
all others.
The reference to “Christendom” is telling. Hyde spoke to a society of shared social
values where marriage and religion were thought to be inseparable. This is no
longer the case. Canada is a pluralistic society. Marriage, from the perspective of
the state, is a civil institution. The “frozen concepts” reasoning runs contrary to one
of the most fundamental principles of Canadian constitutional interpretation: that
our Constitution is a living tree which, by way of progressive interpretation,
accommodates and addresses the realities of modern life....
A large and liberal, or progressive, interpretation ensures the continued relevance
and, indeed, legitimacy of Canada’s constituting document. By way of progressive
interpretation our Constitution succeeds in its ambitious enterprise, that of
structuring the exercise of power by the organs of the state in times vastly different
from those in which it was crafted.17 [Underlined for emphasis.]
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The point is that the above interpretation leaves the door wide open for bisexual marriage and that
it would be counter to all that the LGBTTIQQ2S Community hold dear to not have marriage for a
loving threesome on their political agenda. Paula Ettelbrick, then Lambda’s legal director, said of bisexual marriage over 25 years ago:
I don’t know that any of us are ready to push for more than two people getting married. If you have
two women and two men who are raising that child, assuming that one of the men is the biological
father and one of the women is the biological mother of the child, you still have two individuals in
that family unit who do not relate legally to the child.18
What a difference a quarter century can make. Paula Ettelbrick could not have imagined a court (in
this case Ontario’s highest court) giving legal parental status to two lesbian women, one the
biological mother, while retaining the father as a legal third parent. No doubt, the judge had in mind
the “Constitutional living tree” and societal change by way of progressive interpretation,
accommodating and addressing the realities of modern life! Justice Marc Rosenburg, writing on
behalf of Chief Justice Roy McMurtry and Justice Jean-Marc Labrosse wrote:
Advances in our appreciation of the value of other types of relationships and in the
science of reproductive technology have created gaps in the (Children's Law Reform
Act's) legislative scheme. Because of these changes, the parents of a child can be
two women or two men.19

Really?

The "three-parent case" drew criticism from the Alliance for
Marriage and Family (AMF), the umbrella group – comprising
Focus on the Family, the Catholic Civil Rights League, REAL
Women of Canada, the Evangelical Fellowship of Canada and
the Christian Legal Fellowship. AMF was an intervener in the
case and opposed the declaration, saying it would essentially
further deconstruct the meaning of parent and family. The
precedent also is a giant legal step toward legitimizing bisexual
marriage. If the State recognizes three people as a legal entity
– child’s parents, why would the State reject a claim for uniting
the three marriage, applying the rational of Chief Justice
McMurtry.

In 2014, Della Wolf became B.C.'s 1st child with 3 parents on a birth certificate. Three-month-old
Della Wolf Kangro Wiley Richards is the daughter of lesbian parents and their male friend. Biological
father Shawn Kangro said, "It feels really just natural and easy, like any other family. It doesn't feel
like anything is strange about it."20 According to reporter Catherine Rolfsen, the story starts when
Danielle Wiley and her wife, Anna Richards, were faced with a problem many lesbian couples
encounter: how to get pregnant. Wiley became pregnant with Della without the help of a clinic,
using what she describes as the "homestyle" method. The birth certificate form can be filled in
online; however, it didn't have a space for a third parent. In the end, Vital Statistics sent them a new
form, with space for up to four parents. According to their lawyer, barbara findlay — who spells her
name without capital letters, "There is now an upper limit of — we won't know how many parents.
There's provision for at least four parents, and possibly more." "The really big shift in the Family Law
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Act in terms of parents, is how you decide who's a parent," said findlay. "In the old days, we looked at
biology and genetic connections. And that's no longer true. We now look at the intention of the
parties who are contributing to the creation of the child, and intend to raise the child. And that's a
really, really big shift."
It was not your everyday “homophobe” who could not keep silent over the two baby boys created
for Sir Elton John and his civil partner David Furnish. Italian magazine Panorama quoted Sicily-born
Dolce, of Dolce and Gabbana, saying:
"You are born and you have a father and a mother. Or at least it should be like this, that's why I am
not convinced by chemical children, synthetic babies, wombs for rent."
Dolce and Gabbana, who are now business partners after their romantic gay relationship ended,
said: “We believe firmly in democracy and we think freedom of expression is essential for that.”
Sir Elton John responded with a call to boycott Dolce and Gabbana, sending the following on
instagram:

Elton John and David Furnish
introduce their first boy Zachary

How dare you refer to my beautiful children as "synthetic."
And shame on you for wagging your judgemental little
fingers at IVF - a miracle that has allowed legions of loving
people, both straight and gay, to fulfil their dream of
having children. Your archaic thinking is out of step with
the times, just like your fashions. I shall never wear Dolce
and Gabbana ever again.

Regarding their first child, despite speculation that Mr Furnish, 48, provided the sperm for the
surrogacy because he is the younger man (Sir Elton was 63), the pair undertook a surrogacy program
in Los Angeles where the mixing of their semen specimens used to fertilise a previously chosen egg
was allowed - a process which is banned in the UK. On Zachary's birth certificate, Elton was
registered as the boy's father while Furnish was named under the mother category in computer
documents.21 Normally a ‘father’ and ‘mother’ are listed. However, in ‘gay dad’ surrogacy cases,
when the actual certificate is produced, the couple can apply to have it re-issued as Parent 1 and
Parent 2. The historical natural primacy and relevance of motherhood in this style of baby
production is unseated, deconstructed, devalued; all asserted as progressive societal evolution.
Sir Elton said of the first son: “I feed him. David feeds him. We change his nappies. I mean, its hands
on! We are on nappy patrol.” 22
Sir Elton and Mr Furnish, who have been together for 17 years and entered a civil partnership in
2005, are believed to have been present at the birth of their son at the Cedars Sinai Medical Centre
in Beverly Hills. The Daily Mail revealed the child was born to an unidentified woman who was not
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his biological mother but had carried the baby after being implanted with a donor egg from another
mystery woman. A spokesman for the Centre for Surrogate Parenting, which facilitated the birth,
said the total cost for a same sex couple, including medical and legal expenses, was approximately
$150,000 (£97,000). However, the Daily Mail reported that the single birth may have cost the
celebrity couple up to $1million (£646,000) in fees and payments to the clinic and women involved.23
The reference Gay/Lesbian Materials for Young Children,24 endorsed by the ATA will have to be
updated (see next table). The thrust of the reference is children should be encouraged to read books
that:
•

Bring children with gay/lesbian parents to the forefront;

•

Promote tolerance and acceptance (indifference!) to non-traditional families;

•

Recognize all types of families, not just the typical mother-father archetype.

The following table summarizes what amounts to the deconstruction of the term family. If
everything and anything constitutes family, the term has no meaning.

Why Faith-based Parents Do Not Wish Their Young
Indoctrinated on Family Variations

one biological dad (legally recognized donor), one biological lesbian mother, one legalized lesbian (2nd) mom
one biological dad, one bi-sexual biological mother, and one legalized lesbian (2nd) mom
one biological mother, one bi-sexual biological dad, and one legalized gay (2nd) dad
one woman (donor), one woman (surrogate), one biological dad and one married or legalized gay (2nd) dad
one biological gay dad - parent by previous heterosexual marriage and one gay (2nd) dad
one biological lesbian mom - parent by past heterosexual marriage, one married or legalized lesbian (2nd) mom
one parent - divorced heterosexual mother
one parent - divorced heterosexual father
one parent - divorced lesbian mother or gay father
one parent - divorced gay father
adopted – no biological connection with:
o heterosexual married or cohabitating mother and father
o two lesbian married or cohabitating mothers
o one lesbian mother
o two married or cohabitating gay dads
o one gay dad
o two married or cohabitating bisexual dads
o two married or cohabitating bisexual mothers
o two bisexual dads and one legalized lesbian or heterosexual mom
o etc. etc.
one biological mother and father
Note: BC’s New Family Law Act (2014) allows birth certificates to register up to 4 parents
(4 factorial = 24 combinations!)

Germaine Greer, author of The Female Eunuch, major voice in second-wave feminism, is yet another
celebrity who has criticised gay parents Elton John and David Furnish for issues related to creating
their family. 76-year-old Miss Greer said:
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Sometimes I think that really the problem is the concept of motherhood, which we
can't give any real structure to. Sir Elton John and his ‘wife’ David Furnish have
entered on the birth certificate of their two sons that David Furnish is the mother.
I'm sorry. That will give you an idea of how the concept of motherhood has emptied
out. It's gone. It's been deconstructed.25
She went on to criticise the process of IVF, by which the gay men’s children were born:
We now have a ‘genetic’ mother, who supplies eggs. It depends entirely on where
she is if she is going to be allowed to know what happens to the eggs. And women
tend to care. An egg is not a sperm, we do not produce 400 million of them in one
go. One miserable little egg pops every month. Then they give you follicle stimulating
hormones and you have seventeen or something [eggs] and they give you cut price
IVF and distribute the rest of your eggs where they see fit. In some places you are
allowed to know what happens to them, in other places you are not. What you get is
a reduced bill for IVF because a child is being born by the people involved using your
eggs. I'm sorry. Did we talk about this? Did we sit down and talk about what eggs
mean to women?
The Australian-born activist went on to make the bold claim that she suspects the 1967 Abortion Act
(UK) was only introduced because of lobbying from the fertility industry:
The whole discourse has been distorted from the beginning by the fertility industry.
I've been thinking about this lately, and I've got a suspicion, which I need to
investigate properly, that we got legalised abortion precisely because the fertility
industry needed it.
It wasn't us. It certainly wasn't us. We could have marched until our feet fell off and
they wouldn't have bothered to give us access to abortion. They were the ones who
wanted to be able to terminate pregnancies and manipulate the products of
conception at will.
Leaving aside the devaluing of the female sex, so troublesome to Germaine Greer, the Alberta
Teacher’s Association wants Alberta students to celebrate the Diversity, Equality and the Human
Rights behind LGBT family variations (see Section 5.3 for more detail on DEHR). However, more
sexual partners and more contract parents are not childrearing “best practices.” Martin S. Weinberg,
sociologist, specializing in human sexuality, writes in Dual Attraction: Understanding Bisexuality:
Although most of the bisexuals interviewed were in a significant relationship or
looking for one, nonmonogamy was a common aspect of these relationships. It took
various forms: swinging, sexual triads, group sex parties, multiple involved partners,
casual sex with friends, and anonymous sex at such places as gay bathhouses or
through pick-ups at gay or lesbian bars. These multiple relations were not just for
sexual gratification but were often crucial for sustaining a sense of one’s self as
bisexual. Indeed, bisexuals often actively sought partners of both sexes for this
reason. 26
Even though they characterized their relationships as open, only about a quarter
believed that their partners were free of jealousy. Ten per cent said that there was
substantial jealousy, about 20 per cent that it was ‘moderate,’ and just under a half
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that it existed ‘only a little.’ Primary partners were reportedly more jealous of an
‘outside’ partner of their own sex. The logic goes that a person of the opposite sex
would not compete in the same way, in theory satisfying a different set of needs for
their partner.27
The arch enemy of sound childrearing practice - the “time deficit,” takes on new dimensions in
bisexual relationships. Half of those Weinberg interviewed said that they had ground rules for the
allocation of time between their significant partners and their outside partners. Most important, no
mention of quality time with children! Weinberg writes of the scheduling concepts of a female and a
male bisexual:
We have ground rules for how much time we spend together. We spend one night a
week together, Wednesday, and we spend Saturday night and all day and night
Sunday together. We have three nights officially where we are together, but we may
be with other people socially. Usually, though, we spend six nights a week together. I
find it a lot better to know that Steve and I have a particular night together, because
I don’t worry then about the nights he is with others. (Female)28
We need to check in. We consult each other’s calendars. We let each other know
what nights we will be home, what are our plans for the week, who’s coming over
for dinner, etc. Just kind of let each other know what is happening. (Male)29
True bisexual parenting and lesbian couples with contractual arrangements for a father (actual
biological father or volunteer acquaintance) represent a segment of the potential GBLT family
varieties and should not be used to stereo-type all non-heterosexual families. However, the all
inclusive, non-judgmental LGBTTIQQ2SA community asserts that all the diverse family variations are
equal and to be celebrated. Faith-based parents cannot be so indifferent.

Questions Teachers and LGBT
Parents Need to be Ready to
Answer (K to Grade 12)

Questions Youth May Ask About
Family Variations
(K to Grade 12)

Mommy, what did you do with my daddy?" Daddy what did you do with my mommy?"
Don’t you like him?...her?
Didn’t he/she like me?
Can I write him/her a letter?
Can I contact my absent biological mother?...father?
Who is my biological mother? ... father?
Who is my birth mother? How was she picked? How much did she cost?
Where is my biological mother?...father?
How was the sperm donor selected? How much did this cost?
Why did you decide on an anonymous egg/sperm donor?
So which one of you two is my real mom?...father?
How can you know? You’re not a male!...female!
Can I read the parenting contract? ... the egg/sperm donor contract?
What’s the difference between a significant partner and an outside partner?

21

It is clear that lesbian couples might want to use cloning to have children. Ethicist Carson Strong, in
Reproductive cloning combined with genetic modification, Department of Human Values and Ethics,
College of Medicine, University of Tennessee Health Science Center, writes that cloning could be
attractive to some lesbian couples because it avoids third-party collaboration. Some might prefer to
avoid the social complications that can arise when a semen donor who is known to them is involved;
and some may prefer not to use anonymous semen donors because the child might later desire to
meet the genetic father, a desire that could not be fulfilled. Taking it a step further, cloning
combined with genetic modification could be requested by some lesbian couples because it not only
avoids the use of sperm donors but permits them to have a child who has genetic characteristics of
both of them and who has a unique set of nuclear genes. Cloning would permit the couple to
participate more fully in the creation of a person. One member of the couple could provide the
nuclear genes, and the other could provide the ovum with its associated mitochondrial genes.
Genetic modification could duplicate selected genes of the member who does not provide the cell
nucleus. Either member could participate by gestating and giving birth to the child. The fact that
both members contribute genes to the child could also be meaningful to the couple as an
affirmation of mutual love and acceptance. Although much more complicated for gay couples, the
motivation to share genetic characteristics for affirmation of their relationship and connection to the
child is significant.30
Without the opt-out provision (the now repealed Alberta Human Rights Act, Section 11.1) faithbased parents and others holding traditional family values have to contend with State sponsored
instruction aimed at instilling indifference (acceptance) of all family types and procreative
processes. If Bill 10 stands unchanged, the Alberta Education Ministry will now have to educate
our youth on the advent of kids in Kindergarten with at least 24 variations of family origin and
makeup. The State will implicitly, if not explicitly, be sending a false message that same-sex
parents united by legal contracts, by a lone "homestyle method” pregnancy, or by cloning when
perfected, or by buying $150,000 - $1,000,000 of IVF technology, are equal to heterosexual
parents united by marriage, by shared biology and by natural pregnancy and the natural birth of
their children. Natural grandparents are united by chain of biology not by happenstance with
their son or daughter entering a contract for an egg, sperm, parenting rights, or childcare
financing. Feminists (those interested in achieving equal political, economic, cultural, personal,
and social rights for women) must acknowledge, for the procreation of inert gay relationships,
their sex has been relegated to a production facility for eggs and a womb for surrogacy rental, to
be procured at a price. Last, the above referenced lesbian couples who want a “father” in their
child’s family contract must have missed receiving the propaganda that two lesbian parents or
two gay parents are “equal” to heterosexual parents in childrearing. Only people with a strong
contempt for one of their heterosexual parents would conceive of the notion that a family
without the mother or the father is to be celebrated with indifference by society and replaced
by Parent 1 and Parent 2!
3 – Sexual Morality in LGBTTIQQ2SA Ideology: Whatever You Wish Right or Wrong to Be!
The Ontario Curriculum Grades 1-8, Health and Physical Education was published in 2015. Asserted
as state-of-the-art educational policy for the 21st Century, this document foreshadows the course of
public education in Alberta, perhaps delayed by only a few years;31 and with Bill 10 in force, it will be
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mandatory education for all students. The guidance for Grade 7 students (12 year-olds) at
curriculum teaching point C2.4, including suggested teacher prompt and desired student response,
reads:
C2.4 demonstrate an understanding of physical, emotional, social, and psychological
factors that need to be considered when making decisions related to sexual health
(e.g., sexually transmitted infections [STIs], possible contraceptive side effects,
pregnancy, protective value of vaccinations, social
labelling, gender identity, sexual orientation, selfconcept issues, relationships, desire, pleasure,
cultural teachings)
Teacher prompt: “Can you explain what is meant
by a moral consideration?”
Student: “A moral consideration is what you believe
Grade 7 Class, Two Hills School,
is right or wrong. It is influenced by your personal,
Two Hills, Alberta
family, and religious values. Every person in our society should treat other people
fairly and with respect. It is important to take this into account when we think about
our relationships, sexual behaviour, and activities.” [Underlined for emphasis]
There are four moral paradoxes related to this suggested student response, which need explanation.
First, is the simultaneous acknowledgement that immorality exists (you or others can be morally
wrong in your mind); however, there is an over arching important “moral” requirement to treat
others with fairness and respect. This illogicality is best explained using as an example the Elton John
- Dolce and Gabbana scandal (discussed in Section 3.3 (2)). How can Dolce publicly state fairly and
respectfully that he is morally for children having one biological mother and father (the traditional
family) and against what he calls “chemical children, synthetic babies, and wombs for rent”
associated with overcoming inert same-sex relationships? The fact of holding a moral position
implies drawing a line of intolerance; establishing a line when crossed that defines immorality.
On the other side, Sir Elton John, claims that his actions are moral, including skipping country where
sperm mixing is illegal, and that Dolce is morally guilty of “judgmentalism” and worthy of a call for
commercial boycott of Dolce and Gabbana Inc.. He said the following on Instagram:
How dare you refer to my beautiful children as "synthetic." And shame on you for
wagging your judgemental little fingers at IVF - a miracle that has allowed legions of
loving people, both straight and gay, to fulfil their dream of having children. Your
archaic thinking is out of step with the times, just like your fashions. I shall never
wear Dolce and Gabbana ever again. #BoycottDolceGabbana.
Sir Elton John’s response prompted a mass social media campaign, as 66,000 people joined his call to
stop buying clothes from the luxury brand. In one Instagram, three great world religions are
declared archaic, out of step with the times, and a bullying boycott is set in motion to silence the
“homophobia.” Although, in this case the applicable name calling is “internalized homophobia,”
since both Dolce and Gabbana are gay. Bullying by boycott is a conformity tactic used to silence real
or potential, public or private, moral expressions against homosexism in general or a specific
aspect.32 The tactic when used mostly erodes free speech, threatens democracy and freedom of
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religion, demonstrates intolerance, and avoids belligerents entering into beneficial dialogue. What
the boycott asks is that people show whose side they are on in an exercise of power.
A second paradox arises from the application of moral relativism - that morality is self-defined, what
you believe is right or wrong is true for you. Relativists are not claiming the nonexistence of morality
rather they claim that it is what an individual or a community believes. In this notion, relativists are
never wrong in their moral assertions. Relativists see no moral issue with the path the follow-on
teen has chosen. It’s right for him, that’s that:
Sex-changing teen wants to be mom and dad – A teenage boy undergoing a sex
change operation plans to freeze his sperm so he can father a child after he becomes a
woman…’I’d like to have children one day, so I am having my sperm frozen before the
operation’…’That way it can be used to fertilize the egg of a surrogate mom. So I could
be a mom one day, even though, biologically, I will be the baby’s father as well.’33
If the premise is that whatever one believes is moral then it automatically follows that they can’t
ever be wrong. Even, if they change their mind.34 Relativists commit a huge fallacy when they
equate what people actually do with “what they ought to do.” What people “ought to do,” most
would agree is what morality is all about. The relativistic underpinnings to homosexist doctrine can
best be stated “we ought to do what we want to do.”
The third paradox, is the idea that one can uphold a moral position and at the same time be
indifferent to those asserting a contradictory moral position. Bishop Henry, of Calgary’s Catholic
Diocese, described the dilemma as follows:
Relativism, under the guise of respect for differences, is homogenized into
transgression and demagoguery; it allows anything, because it wishes to avoid being
burdened by all the inconveniences required of a mature courage to uphold values
and principles. Relativism is curiously, absolutist and totalitarian. Relativism does
not allow for any differing opinion. In no way does it differ from an attitude of “shut
up” or “don’t get involved.”35
So what are the fault lines between
celebrating diversity, respect for
differences, tolerance, indifference,
and exercising moral integrity?
Most Canadians can celebrate the
cultural diversity of the children
exampled across and also recognize
who they will likely aspire
to
become in adulthood.
The
costumes, swords, dance, etc.
symbolize proud traditions centuries
in making, handed down generation
to generation. Most Canadians
respect the right of parents to raise
their children to continue in the
values, culture and traditions of
their wish. Most Canadians are
indifferent to the life paths these
diverse children are likely to follow.
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However, the issue of diversity in sexual morality is entirely another story, particularly viewed in
light of the extended, politicized, polarized, nasty battle for identities, orientations, beliefs and
values of our youth, ongoing since the Stonewall Riots in 1969. Most Canadian parents are not
indifferent to what they view as moral and immoral sexual lifestyle choices. Many may be publicly
complacent, but most are not indifferent in private to the diversity of sexual lifestyle choices. Faithbased families are particularly judgmental of homosexist social engineering and the on-going
experimental deconstruction of longstanding moral taboos. The fact something is legal and some
people in most cultures act out that way, does not make it morally right – abortion and paedophilia,
respectively, are glaring examples. Faith-based and many secular parents do not want their children
indoctrinated towards casual acceptance of the so-called “gay lifestyle.”

The fact that something is legal does not mean it is moral. Moreover, declaring something legal can
rob the issue of obvious intrinsic immorality. David Black, writing in The Plague Years: A Chronicle of
AIDS: The Epidemic of Our Times does a great service in capturing this irony. Black writes of the
confusion over whether Government should legislate closure of bathhouses in New York and San
Francisco in an attempt to mitigate the AIDS epidemic:
But why shouldn’t a society confront questions of morality? The danger comes not
from the debate but from the belief that moral questions are legislatable. In fact, the
courts, simply by addressing a moral issue, undermine morality…Even if the law did
have an effect – especially if it had an effect – it removed from the individual the
burden of behaving morally. The question becomes not what is right? But what can I
get away with? As morality changed from a spiritual to a legal issue, it lost its
private hold over people. Courts replaced conscience. The fight over the bathhouses
confused the moral question (what sex acts should someone with AIDS allow himself
to perform?) with the legal question (what is the government’s responsibility in
promoting public health?). This is why some people, gay and straight, who were
appalled at promiscuous, anonymous, and brutal sex could be equally appalled at
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the state’s attempt to curb promiscuous, anonymous, and brutal sex. Public debate
over private morality is not a bad idea. Public enforcement of private morality is not
a good idea.36 [Underline for emphasis]
The fourth and final paradox is related to the notion of ethical value in tolerance towards a
“community” (LGBTTIQQ2S) that declares sexual morality a self-defined, relativistic matter; and as
such there can be no moral judgments cast, no immoral findings declared - ever. To cast moral
objections in this era of political correctness is not to have, as David Black suggests, open public
debate over private morality; but rather to receive only the label homophobe. Indeed, if one is gay
or lesbian and raises a morality issue, he/she is declared a victim of internalized homophobia (see
Section 3.4 for more detail on this name calling tactic).
For the concept of toleration to exist, the tolerated practices, ideologies, concepts, and/or beliefs
must be considered objectionable, wrong, bad, immoral, and/or undesirable. And the said practices
or beliefs are wrong, but not intolerably wrong. Furthermore, the concept of toleration implies
three boundaries are set:
•
•
•

first boundary delineates the agreeable realm or area of mutual indifference;
second boundary delineates the tolerable realm or area of wrongs that can be put up with;
third boundary delineates the intolerable realm or area of wrongs strictly rejected.

Toleration must only be practiced voluntarily and not compelled, otherwise it would be a case of
“suffering” or “enduring” certain things that one rejects but against which one is powerless.37 The
incursion of GSAs with unlimited/undefined scope for promoting the homosexist agenda and the
cancellation of the opt-out clause for classes on sexual orientation, enforced by Bill 10, ends any
opportunity for toleration by faith-based students, parents and schools. All are coerced into
enduring situations and programs they do not agree with.
Bill 10 claims to be taking steps to improve the tolerance level for LGBTTIQQ2S students and
therefore the safety level for these students in schools. The irony here is that Bill 10 advocates will
not tolerate any exclusions nor allow school boards to make
localized determinations for what is best. Indeed, they wish
so-called “safe zones” to be established which will not
tolerate homophobia. The ingrained level of intolerance by
the LGBTTIQQ2S activists is such that the term “that’s so
gay” is declared hate speech. The consistent
characterization of faith-based and/or secular people who
have issues with homosexism as intolerant homophobes is
evidence of one-sidedness and intolerance.
What the LGBTTIQQ2S community really wants is not toleration, but indifference, respect and
equality. Not one of these goals can be achieved by legislation. They are voluntary acts by the
social majority. Bill 10 is not likely to make achieving their agenda easier; indeed, the objectives
become farther from reach. The community strategy of unqualified inclusiveness (now 9+ groups,
not including all claimed identities), gender diversity beyond male and female, and moral
relativism is not tolerable to those holding to a faith-based and heterosexual worldview.
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The trap of relativism is that you might think it makes it impossible to decide that a proposition is
true and that others are false. This is not true. A proposition can be regarded as true as long as
you can make a convincing argument that it is better (it makes more sense and agrees better with
the evidence) than any other available proposition on the same topic. Propositions can easily be
argued to be false, by showing they are self-contradictory, or contradict available evidence. If any
steps are to be taken towards toleration, LGBTTIQQ2S activists will have to end the “Homophobe”
name calling response to all criticism, and address social issues like sexual morality standards with
more than a doctrine that anything and everything is moral in the LGBTTIQQ2S lifestyle.
“It’s not our differences that divide us. It’s our judgments about each other that do.”
– Margaret J. Wheatley
In response to gay activism, Kristi Hamrick, Press Secretary for Family Research Council, makes an
astute point:
This is why lines must be drawn, standards discussed, and battles fought. Because
when people push the envelope of morality and get away with it, they don’t sit back
to enjoy the sensation. They reach further – touching the lives of the people around
them – touching the lives of your children, and someday, mine.38
4 – Ecological Consequences of Gay Sex: Risk Reduction and Codependence on Technology
The 2015 Ontario Curriculum Grades 1-8, Health and Physical
Education, introduced at the start of Section 3, gives the following
guidance at C.1.3 and C1.5 to Grade 7 students, age 12:

Grade 7 Class, Spruce Avenue,
Junior High, Edmonton, AB

C1.3 explain the importance of having a shared
understanding with a partner about the following:
delaying sexual activity until they are older (e.g., choosing
to abstain from any genital contact; choosing to abstain
from having vaginal or anal intercourse; choosing to
abstain from having oral-genital contact); the reasons for
not engaging in sexual activity; the concept of consent
and how consent is communicated; and, in general, the
need to communicate clearly with each other when
making decisions about sexual activity in the relationship.

Sexual act terms like “oral-genital contact” and “anal intercourse” are introduced, along
with suggestion that consent should be clearly communicated, assuming all 12 year-olds
have any idea what the acts entail, consent involves, or even interest. [The following
reference is not a text or time for political correctness, be advised.]
Robert E. Penn, author of The Gay Men’s Wellness Guide, gives the following wellness
guidance for tolerating receptive anal intercourse:
Alcohol and other depressants – heroin, marijuana (grass, weed, spliff, blunts, ganja,
etc,), poppers, cocaine – snorted, smoked or applied locally, other stimulants, and
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prescription drugs are often suggested as ways to help ease the pain or tension or
embarrassment or discomfort related to receptive anal intercourse. If the drug is
being used so that the experience is tolerable, then there is no problem.39
Seven tips are offered in the Guide to help the penetrated partner relax:
(1) get to know your anus;
(2) practice contracting and relaxing your muscles;
(3) become aware of your breathing;
(4) practice insertion;
(5) try giving yourself an enema;
(6) let someone lick you; and
(7) if you want to, try having anal sex with a man you like. He doesn’t have to be
your lover or even someone you love, but before you start there should be at
minimum agreement of mutual respect; agreed upon roles, if any; a designated sign
for stopping in the event of pain… Remember to gently dilate yourself or let your
partner dilate you before penetration and use plenty of lubrication both during the
dilation and intercourse.40
The Gay Men’s Wellness Guide devotes four pages to overcoming gag reflex and biting during “oralgenital contact,” although it is called something else.41 Decades ago, Feminist Germaine Greer had a
perceptive understanding of so-called “sex positive,” “free sex” educators:
The sex-knowledge so-called is actually sex belief and includes a system of values.
The sex reformers, who exhibit no respect for traditional values and address
themselves to sexuality without interest in or comprehension of the whole
personality, are the bawds [brothel keepers] of capitalism.42
Secular (i.e. public school) human sexuality programmes are not neutral in messaging. Even if
they were, they would still be offensive to faith-based education. God is neither neutral nor
indifferent to oral and anal sex. Semen was never designed/intended for deposit in the mouth
or anus, end of debate. The Ontario and Alberta curriculums, promote the value system of the
LGBTTIQQ2S social group and disparage the views of Christian, Muslim and Jewish faiths to
mention only a few. Moreover, this is done while distorting science and leaving out critical facts
(see more in this section and Section 5 - American College of Pediatricians: Gender Ideology
Harms Children). The aim is sadly not education but indoctrination, bordering on propaganda.
Faith-based parents must be given constitutional protection to ensure the ability to withdraw
their children from harmful secular sexuality programs.
In Sexual Ecology: AIDS and the Destiny of Gay Men, Gabriel Rotello describes ecology as the science
of connections. Ecology seeks to describe the vast web of interrelationships that tie living things to
their environments. Its fundamental premise is that a change in any part of one of the “tangled
banks of life,” which we call “ecosystems,” can have broad and often unexpected implications for
any living thing seeking to survive within them. Rotello writes:
From an ecological perspective, human cultures are far more than just ‘lifestyles’
comprised of rituals and rules with symbolic meanings for their members. Cultures
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are adaptive strategies for survival, ways of life that allow their members to cope
with the complex obstacles that nature, and other people, place in their way.43
The value in addressing the ecology of sexual relationships, be they heterosexual, homosexual,
bisexual, or other is that it takes the focus away from “why” people make their choices and
highlights instead the consequences of these choices. Seen in this context, it becomes little comfort
to the dying AIDS patient to know, for example, that the existence of a “gay gene” has just been
scientifically proven. Ecology focuses on the end result and is illustrated, for example, in society’s
disdain for child abuse. When we (both straights and gays) address the issue of paedophilia, little
sympathy is offered to “why” the person chooses this course of action. Only the consequences of the
choice are important.
Blinded by the LGBTTIQQ2S agenda and homosexist doctrine, the human sexuality curriculum
writers miss the importance of the ecological consequences of choice, which do have enormous
ethical, legal and political importance. The first prerequisite for a choice in favour of something
should be a collective vision of what the choice involves. Fully disclosed, choice happens in a context
of options, interests, life paradigms, tangible and intangible mental, spiritual and physical
boundaries, relatives, friends, and others impacted by the consequences. When combined these
considerations outline an ecosystem.
What is often not said to schoolchildren, at least in a way they can comprehend and recognize in the
form of a choice, is that sex outside of marriage is inescapably dangerous and more importantly just
how dangerous. Operating outside of the boundary of marriage brings one head-on with disease.
Amplified in the 80s with the addition of HIV/AIDS, is the awareness that sexual freedom comes with
the implicit cost of disease. Sexually active gay men and promiscuous heterosexuals, in particular,
face the continual threat of death from AIDS or survival by a lifetime on antiretroviral medicines at
$20,000 per year.
Infection can happen on first and sole contact. Risk of getting a STD depends on three factors. First,
is “infectivity”- the likelihood that a particular microbe will be transmitted under particular
circumstances. Second, is “prevalence” – the percentage of a population that is currently infected.
Last, is “rate of partner change” – the contact rate. The last factor is really the only one in the
individual’s control. Simply put, without partner change no STD can spread. Partner A may infect
Partner B, but things will end there. In a thoroughly monogamous population there would be no
STDs at all, no matter how infectious certain microbes might theoretically be. Conversely, the higher
the level of partner change, the more likely that even microbes that are relatively hard to transmit
will have an opportunity to spread.44
The Ontario curriculum for Grade 7 students states the following at teaching point C1.5:
C1.5 identify ways of preventing STIs, including HIV, and/or unintended pregnancy,
such as delaying first intercourse and other sexual activities until a person is older
and using condoms consistently if and when a person becomes sexually active.
Teacher prompt: “HIV (Human Immunodeficiency Virus) is a serious viral infection...
HIV can lead to AIDS (Acquired Immune Deficiency Syndrome), a state of health in
which a person’s immune system has been weakened by HIV and the person can no
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longer fight other infections... What are some of the ways a person can be infected
with HIV, and what can be done to prevent the transmission of HIV?”
Student: “HIV is transmitted through contact with bodily fluids – semen, blood,
vaginal or anal fluid, and breast milk. That can happen through the sharing of
needles as well as through unprotected sexual intercourse, which is the most
common method of infection. To prevent the transmission of HIV, avoid behaviours
associated with greater risks of HIV transmission, like vaginal or anal intercourse
without a condom and injection drug use.
In fact since HIV began its relentless decimation of the gay population, it remains largely confined to
the same heterosexual groups in the developed world (e.g. North America) that it infected at the
start: haemophiliacs, intravenous drug users, and their female sexual partners and children. The only
self-sustaining heterosexual HIV epidemic in the United States appears to be among crack cocaine
addicts, who share many factors of sexual ecology with gay men.45
CATIE, Canada’s source for HIV and Hepatitis C information describe the epidemiology of HIV in
Canada:
•
•
•
•

•

75,000 Canadians are living with HIV at the end of 2014;
16,020 people with HIV remain undiagnosed in 2014 - 21% of all infections;
26,400 people with HIV have died due to HIV-related illness by the end of 2014;
The total infections breakdown as follows:
o 39,630 gay men and other men who have sex with men (MSM) – 53% of total;
o 13,960 people who used injection drugs – 19% of total;
o 23,700 people whose HIV status was attributed to heterosexual sex – 31% of total.
Note of these 11,360 people (15% of total) were from a country where HIV is
endemic.
Four out of five infected people were male.46

Note that according to the Stats Canada (referring to The Daily, 15 June, 2004) approximately
211,200 gay men lived in Canada at that time, increasing this figure by Canada’s population growth
to 2014 yields 233,296 gay men.47 In effect 17% of all gay men in Canada in 2014 were infected with
HIV. Put another way 1.3% of the male population (gay men) make up 53% of the HIV infections.48
James Wilton, coordinator of the Biomedical Science of HIV Prevention Project at CATIE, reports a
re-emergence of STIs among males having sex with males. He wrote in the Fall 201549:
Rates of many sexually transmitted infections (STIs) are either high or on the rise
among gay men and other men who have sex with men (MSM). These infections can
pose health risks and also facilitate HIV transmission...condom use among MSM
began to decrease again following the development of antiretroviral therapy for the
treatment of HIV in 1996. Decreased condom use also coincided with the increased
use of non-condom HIV risk-reduction strategies such as serosorting, negotiated
safety, strategic positioning and, more recently, the use of antiretroviral treatment
as prevention and pre-exposure prophylaxis (PrEP). Subsequently, some STIs have
begun to (re)emerge at high rates, particularly among MSM in high-income
countries.
30

According to the Public Health Agency of Canada, after a decline in STIs among MSM
beginning in the 1980s, there has been an increase in syphilis, gonorrhea, chlamydia,
genital herpes, hepatitis A virus (HAV), hepatitis B virus (HBV) and HIV among MSM
in Canada and internationally since the mid-1990s.
Syphilis infections are increasing in Canada and, between 2003 and 2012, rates
increased by about 100%. Data from some provinces in Canada and other highincome countries suggest the majority of syphilis infections are occurring among
MSM. For example, in 2013, 85% of syphilis cases in British Columbia were MSM.
Gonorrhea is the second most commonly reported STI in Canada (after chlamydia)
and, between 2003 and 2012, rates increased by 39%. Data from some Canadian
provinces and other high-income countries suggest MSM have high rates of
gonorrhea. For example, in 2014, 41% of males diagnosed with gonorrhea in Ontario
were MSM. A survey of over 4,000 MSM recruited from a variety of different venues
(including gay bars) across Canada between 2005 and 2007 found that 21% reported
being diagnosed with gonorrhea in the past.
Multidrug-resistant gonorrhea has increased dramatically over the past decade and
studies in high-income countries suggest MSM are at higher risk of infection with
this resistant bacteria compared to other populations.
Human papilloma virus (HPV) is a sexually transmitted infection that can lead to
genital/anal warts and cancer. In a sexual health survey of MSM in Vancouver, 18%
of men had been diagnosed with genital warts, 62% were infected with a strain of
HPV, and screening for anal cancer detected abnormalities in 64% of HIV-positive
men and 34% of HIV-negative men (suggesting anal cancer may be present). In
North America, rates of anal cancer are higher among people living with HIV
(compared to HIV-negative people) and HIV-positive MSM (compared to other HIVpositive men and women). Indeed, anal cancer is now one of the most common nonAIDS-defining cancers among people living with HIV.
Physician, scientist and HIV/AIDS researcher, Joseph Sonnabend, wrote in the New York Native:
“The rectum is a sexual organ, and it deserves the respect a penis gets and a vagina gets.”50
Faith-based parents warrant constitutional protection to keep their children from indoctrination
through sexuality curriculums that agree with Sonnabend. Parents have the right and responsibility
to do all possible to keep their children from adverse sexual ecology lifestyles, that must be
undergirded by strict adherence to a condom-code, other risk-reduction measures, and heavy
reliance on pharmaceutical STI treatments, to live. See also Section 7.3.

5 – American College of Pediatricians Declares: “Gender Ideology Harms Children”
The 2015 Ontario Curriculum Grades 1-8, Health and Physical Education, introduced at the start of
Section 3, gives the following guidance at C1.5 to Grade 8 students, age 13:
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C1.5 demonstrate an understanding of gender identity (e.g., male, female, twospirited, transgender, transsexual, intersex), gender expression, and sexual
orientation (e.g., heterosexual, gay, lesbian, bisexual), and identify factors that can
help individuals of all identities and orientations develop a positive self-concept.
Teacher prompt: “Gender identity refers to a person’s internal sense or feeling of
being male or female, which may or may not be the same as the person’s biological
sex. It is different from and does not determine a person’s sexual orientation. Sexual
orientation refers to a person’s sense of affection and sexual attraction for people of
the same sex, the opposite sex, or both sexes. Gender expression refers to how you
demonstrate your gender (based on traditional gender roles) through the ways you
act, dress, and behave. Gender identity, gender expression, and sexual orientation
are connected to the way you see yourself and to your interactions with others.
Understanding and accepting your gender identity and your sexual orientation can
have a strong impact on the development of your self-concept. A person’s selfconcept can develop positively if the person understands and accepts their gender
identity and sexual orientation and is accepted by family and community. It is harder
to develop a positive self-concept, however, if the way a person feels or identifies
does not meet perceived or real societal norms and expectations or is not what they
want, or if they do not feel supported by their family, friends, school, or community.
A person’s self-concept can be harmed if a person is questioning their gender
identity or sexual orientation and does not have support in dealing with their
feelings of uncertainty. What kind of support do people need to help them
understand and accept their gender identity and sexual orientation?”
Student: “Having role models that you can relate to – for example, people of similar
ages or cultures – is important. So is having all gender identities and sexual
orientations portrayed positively in the media, in literature, and in materials we use
at school. Family, school, and community support are crucial. Additional help can
come from trusted adults, community organizations, and school support groups such
as gay-straight alliances.”
The American College of Pediatricians (ACPeds) posted a statement with references under the title
“Gender Ideology Harms Children,” March 2016.51 The whole statement is found at Appendix D.
The ACPeds urges educators and legislators to reject all policies that condition children to accept as
normal a life of chemical and surgical impersonation of the opposite sex. Declaring that Facts
[correct science] - not ideology – determine reality, they wrote:
•
•

•

Human sexuality is an objective biological binary trait: “XY” and “XX” are genetic
markers of health – not genetic markers of a disorder.
No one is born with a gender. Everyone is born with a biological sex. Gender (an
awareness and sense of oneself as male or female) is a sociological and
psychological concept; not an objective biological one.
A person’s belief that he/she is something they are not is, at best, a sign of confused
thinking.
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•

•

•

•

•

Puberty is not a disease and puberty-blocking hormones can be dangerous.
Reversible or not, puberty- blocking hormones induce a state of disease – the
absence of puberty – and inhibit growth and fertility in a previously biologically
healthy child.
According to the DSM-V, as many as 98% of gender confused boys and 88% of
gender confused girls eventually accept their biological sex after naturally passing
through puberty.
Children who use puberty blockers to impersonate the opposite sex will require crosssex hormones in late adolescence. Cross-sex hormones (testosterone and estrogen)
are associated with dangerous health risks including but not limited to high blood
pressure, blood clots, stroke and cancer.
Rates of suicide are twenty times greater among adults who use cross-sex hormones
and undergo sex reassignment surgery, even in Sweden which is among the most
LGBTQ – affirming countries.
Conditioning children into believing that a lifetime of chemical and surgical
impersonation of the opposite sex is normal and healthful is child abuse.

Do we really want parents and the “medical professionals” taken out of the child-advisory
loop, simply by a child’s request, regardless of his/her age, and replaced by a professional
Math, English or Computer Technology etc. teacher (biased or unbiased, knowledgeable or
unknowledgeable in sexuality issues). The following counselling questions are offered by
the Calgary Board of Education as guidelines, following Bill 10, for attending to Gender
Identity, Gender Expression and Sexual Orientation in schools.52 All questions are to be
asked in a “supportive manner”:
•

•

•
•
•

•
•
•
•

Thank you for sharing this information with me. I know that people have a wide
variety of gender identities. You shared that you don’t feel like a girl. Is there a
gender identity that fits for you?
You shared that you identify with the term (fill in term here such as pansexual,
gender queer, gender fluid, trans, etc.). That term can mean different things to
different people. What does that term mean to you?
How much of this have you shared with your parents/guardians?
Why haven’t you shared more with your family?
Do you want to share more information with your family? How can I help you in
doing that? Would you like to talk through some ways for you to share? Would you
like me to be there? Would you like me to share information with them on your
behalf?
What are you worried might happen if you shared this information with your
family/friends/classmates/teachers, etc.?
What name and name/pronouns would you like us to use here at school? How would
you like us to refer to you?
What can we do that would be the most helpful and supportive? What questions do
you have? What are you concerned or worried about?
Who else knows about this? Do your friends here at school know? Do your
parents/guardians know? Who are your biggest supporters?
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•
•

What, if any, information would you like shared with school staff and with other
students? In what ways?
How does it feel to have told me this information?

The human sexuality education, which Bill 10 forces upon all parents and students, is ideologybased propaganda aimed at promoting the LGBTTIQQ2S agenda in schools. Curriculum
resulting from this agenda is not based upon sound medical science nor unbiased evidentiary
data. Moreover, the curriculum deliberately leaves absent facts that contradict agenda goals.
Alberta parents (faith-based or secular) should not be coerced into enduring the intolerable in
their children’s education and sexuality counselling. Our children, our children’s children, and
their children are not guinea pigs to become unwilling participants in an unprecedented
human sexuality political and ideological experiment.

3.4 “Homophobe!” - Labeling and Name-Calling from a Cognitive Dissonance Perspective
Cognitive Dissonance Theory, developed in 1957 by Leon Festinger, is concerned with the
relationships between cognitions (pieces of knowledge). He found people prefer cognitions that fit
together over those that do not. The feeling of imbalance (unpleasant psychological tension) when
people find themselves doing things that do not fit with what they know or with the opinions that
they hold is “cognitive dissonance.” The theory looks at what happens to people with dissonant
cognitions and contributes much to understanding the determinants of attitudes and beliefs, the
internalization of values, the reaction to the consequences of decisions, the effects of disagreement
among persons, and other important psychological processes.
Festinger observed that in people who have dissonant cognitions the level of psychological stress
increases with the degree of discrepancy between cognitions and the number of discrepant
cognitions. Thus, to cope with the dissonance, people adopt strategies like: adding or subtracting
(denial) cognitions; trying to reduce the importance of dissonant cognitions; or distorting
information or stimuli. The theory predicts that people will attend to information that conforms to
their attitudes and values while ignoring information that is inconsistent with their beliefs.
Moreover, once a decision is made, dissonance is likely to be aroused. In response people alter
aspects of the decision alternatives to reduce dissonance, which leads to viewing the chosen
alternative as more desirable and the rejected alternative as less desirable. This effect is called the
spreading of alternatives, and the theoretical paradigm is termed the “free-choice paradigm.”53
Festinger used the following example to explain his theory:
A habitual smoker who learns that smoking is bad for health will experience
dissonance, because the knowledge that smoking is bad for health is dissonant with
the cognition that he continues to smoke. He can reduce the dissonance by changing
his behavior, that is, he could stop smoking…Alternatively, the smoker could reduce
dissonance by changing his cognition about the effect of smoking on health and
believe that smoking does not have a harmful effect on health (eliminating the
dissonant cognition). He might look for positive effects of smoking and believe that
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smoking reduces tension and keeps him from gaining weight (adding consonant
cognitions). Or he might believe that the risk to health from smoking is negligible
compared with the danger of automobile accidents (reducing the importance of the
dissonant cognition). In addition, he might consider the enjoyment he gets from
smoking to be a very important part of his life (increasing the importance of
consonant cognitions).54
Cognitive dissonance theory offers much insight into the origin and on-going usage of terms like
“homophobia, homophobe, bigot” etc. to side-step or disengage contrary argument; to negatively
label opponents and associate them with “HATE!”; and to coerce acquiescence or silence from those
not allied with the LGBTTIQQ2S agenda. As already mentioned even homosexuals who oppose
certain aspects of the homosexist agenda, are disapprovingly labeled as suffering from “internalized
homophobia.” The cognitive dissonance analytical model also helps to explain historical phenomena
such as:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

the rewriting of Scripture into a Women’s Bible;
attempts to transpose the Christian Trinity into Mother God, Female Christ, Spirit Liberator;
the denunciation of 75 per cent of the New Testament words of Christ;
the slandering of Christian revelation on the equality of the sexes in marriage and in family;
portrayal of safe sex under the Condom Code;
projection of sexuality as a social construct;
denial of heterophobia while emphasizing homophobia;
reliance on gay gene theory or fixed identity as a loophole in morality;
portrayal of gay lifestyle as equally healthy;
assertion that the anus is a sex organ
contending that ecological health and biology problems associated with free sex are the
state’s responsibility to resolve and pay for, not the individual moral responsibility to avoid;
contending that motherhood and fatherhood are irrelevant in childrearing, two gay men or
two lesbian mothers are equal;
contending that inert gay and lesbian relationships somehow naturally (not synthetically)
have families just like heterosexual couples;
inventing a whole new “cosmology” or “worldview” that is ever evolving, always contrary to
at least three great world religions: Christianity, Islam, and Judaism.

By focusing on a rights-based strategy, which attempts to avoid fact-based talk and
acknowledgement of social consequences, collateral damages and “collisions” of rights, the
Movement avoids seriously addressing the above cognitions. This shortcoming in the LGBTTIQQ2S
line of activism was recognized early on:
•

•

Sociologist Jeffery Weeks writes, “The inadequacy of rights-based arguments lies not in the
claim to the right in itself, but in the absence of a wider social context in which the notion of
rights becomes meaningful.”55
Valerie Lehr gives a sharp critique of “rights talk,” suggesting “the extension of rights
depoliticizes issues that need to be subject to public debate and discussion.” Conceptualizing
freedom in terms of rights “keeps us from asking what ‘freedom’ means”56 and prevents us
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from understanding the importance of our collective decision making and the societal
consequences.
Once a decision is made to declare oneself privately or publicly (i.e “comeout”) as fitting into the
LGBTTIQQ2S community dissonance is likely to be aroused. One has just transitioned from a
majority group (heterosexuals) representing 97-98% of the population to minority status. In
response people alter aspects of the decision alternatives to reduce dissonance, which leads to
viewing the chosen alternative (gay, lesbian, transsexual etc) as more desirable or correct and the
rejected alternative heterosexism as less desirable, even wrong. Choosing self-serving beliefs, living
in a state of wilfully or inadvertently ignoring truths, fashioning one’s own reality, is often diagnosed
as living in denial or in cognitive dissonance.
Jennie Ruby came out as a lesbian and discovered the lesbian community. She discovered feminism
at the same time. She chose to see herself as a lesbian radical feminist instead of transgendered.
She described her reality as follows:
I made daily choices in matters large and small that expressed an androgynous
persona…It was very clear that ‘identity’ was also ‘politics.’ Seeing myself as
transgendered would have influenced my choices about what to wear and how to
act, and ultimately would determine my politics. I would go to drag-king shows and
glory in how masculine I could look or act. I would not confront the internalized
misogyny that made me neglect housework, hate children, and avoid making my
home warm and comfortable. I could easily come to the conclusion that I was really
a man; and simply embrace masculinity whole heartedly. And instead of having a
feminist critique of patriarchy, I would simply be seeking an individual
accommodation with it. But I believe that who I am is a process, not a product. I am
a string of decisions and choices made to prefer one thing over another, to spend
more time on some things and less time on others. I am part consciousness; part
feelings; part intellect; part practice. Oh, yeah, and part biology57
Creating your own reality can be facilitated by wilfully acquiring incomplete information (errors of
omission and commission) and by a lack of depth of analysis. Moreover, escaping, missing or
avoiding the truth is influenced by level of maturity and mental development. A fourteen-year-old
might not see the truth in a circumstance to the degree that a twenty-one-year-old might, or a
parent, teacher or counsellor. For this reason youth often rely on trust over straight reason. A sixyear-old male, for example, who wishes to be treated and
act like a girl at school, including demanding access to the
female washroom area, is not seeing the full picture.
Moreover, when suicide is entertained because a neutral
bathroom will not do, one must ask what advice the boy is
receiving. When facts come to youth in a vacuum of
context or with a political agenda, it is hard to discern the
truth or even how to apply the knowledge. Choosing to
Do these students oppose ACPeds? Do
associate with only like-minded people also reduces
they
have any idea of ACPeds negative
cognitive dissonance through isolation from stressors like
position on “Gender Ideology”?
alternative disagreeing viewpoints.
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The definition of “homophobia” in the Alberta Teachers Association publication, GSAs and QSAs in
Alberta Schools: A Guide For Teachers, reads:
Fear and/or hatred of homosexuality in others, often exhibited by prejudice,
discrimination, intimidation, bullying or acts of violence.
Given this definition, the strategy of stereotyping all disagreement with homosexist ideology as
“homophobic bigotry” and the typecasting of all people challenging the dogma as “hateful
homophobes” is suggestive of a form of denial within the Movement and of a hypocritical attempt at
bullying. The name-calling is also used to elicit sympathy for the LGBTTIQQ2S community as
undeserving victims of irrational, fearful, hateful criticism. Presumably under homosexist dogma,
the American College of Pediatricians (ACPeds) is an association full of homophobes, rampant in
homophobia for their declaration against “gender ideology.”
The suffix "phobia" suggests an irrational fear. When the term homophobia is applied to every
criticism of homosexuality, it implies that all such criticism is irrational. Dr. Sander J. Breiner of
NARTH observes, "it would be very valuable for society in general, and therapists in particular, to
have a clear picture of homophobia separated from all the other topics that have been lumped under
that rubric."58 Of the myriads of references to the term in popular and other sociologic publications
Breiner states, "There is only one homophobia, which has been properly defined," in the Diagnostic
and Statistical Manual of Mental Disorders (DSM). The only reference to the term in DSM5 reads:
Among gay men, self-directed homophobia, interpersonal problems, attitudes, lack
of adequate sex education, and trauma resulting from early life experiences must be
taken into account in explaining the low desire. Social and cultural contextual factors
should also be considered.59
The above DSM5 text is found under Diagnostic Criteria 302.71 (F52.0) Male Hypoactive Sexual
Desire Disorder - Risk and Prognostic Factors – Environmental.
Erik Holland, author of "The Nature of Homosexuality," perceives that:
homosexuals have become so reckless in labeling others homophobic that anyone
who questions their labeling is a homophobe himself. Even quoting factual statistics
about the connection between homosexuality and AIDS is allegedly homophobic. 60
According to pro-homosexual author Vernon A. Wall:
even acceptance of homosexuality can be seen as a form of homophobia, because to
talk about the acceptance of homosexuality is to imply that there is something about
homosexuality that needs acceptance.61
Principled disagreement is not fear and should not be labelled "homophobia." The restrictively
pejorative use of the term "homophobia" reflects upon the intent of the LGBTTIQQ2S community to
skew perceptions of them (versus their detractors) by manipulating the language used to describe
them. Recently the Associated Press has dropped the term "homophobia" from its Style Book and
will no longer use that term in its news reports, noting that the use of the suffix "-phobia" (referring
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to an "irrational or uncontrollable fear") should not be used in political or social contexts in AP
reports, including "homophobia" (and its derivative "homophobe").62
If the 2015 Ontario Curriculum Grades 1-8, Health and Physical Education, is a harbinger of
homosexist strategy in the 21st Century, stereotyping and name-calling under homophobia is not
going away. The curriculum redefines and expands the potential use of homophobia:
A disparaging or hostile attitude or a negative bias, which may be overt or unspoken
and which may exist at an individual and/or a systemic level, towards people who
are lesbian, gay, bisexual, or transgender (LGBT).63
“Disparaging” in the MSWord Thesaurus includes: unfavourable, critical, disapproving, ni-picking,
judgmental, unsympathetic, derogatory, and fault-finding. Is this definition not evidence of cognitive
dissonance on steroids? Does the following declaration by a mother make her a homophobe?
I am aware that there are differing views regarding the issue of
homosexuality and same-sex couples, or religion, politics or other matters of
strong personal opinion, and I respect the right of others to hold views that
differ from my own and live in a manner consistent with those views, so long
as they do not disregard the rights of my family and children to differ. I am
not homophobic as I neither fear nor hate homosexuals, I merely disagree
with some of their views regarding sexual behaviour and wish to be free to
do so without discrimination or harassment.
I am not homophobic and respect the right of each individual in society to
live their lives without the occurrence of discrimination contrary to the law.
However, I do not believe that I, as a parent, nor my child, should be
required or taught to agree with the appropriateness of same-sex sexual
relationships.
. . . we do not wish our children to be exposed to the topic of same-sex
couples at an early age where they are unable to deal with the complexities
of the issue when we believe that this is not a proper family unit. We are not
homophobic as we neither hate nor fear those of a homosexual orientation.
We simply have strong religious beliefs regarding homosexual behaviour
which we wish to impart to our children. It is our desire that the school
system not interfere with our right to teach our children our values. Our
children will, at some point, be exposed to the topic as we do not wish to be
overly protective or keep our children away from what is happening in
society. However, we believe that this topic should be addressed primarily
at home and at an age we deem appropriate.
I am bringing up my children to love and respect everyone, but not
necessarily to accept their actions or beliefs.64
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The terms “homophobia” and “homophobe” are not found in the Canadian: Charter of Rights and
Freedoms, Human Rights Act and Criminal Code; nor are the terms in the Alberta: Human Rights Act,
Bill of Rights, Education Act, Family Law Act, and School Act; nor are the words in the ATA
Declaration of Rights and Responsibilities for Teachers. On the other hand the terms and issue of
“homophobia” are referenced in no less than 22 publications aimed at promoting “the educational
needs of students of all sexual orientations, gender identification, and gender expressions,” all
sponsored/endorsed by the ATA. The list of titles and related website URLs is found at Appendix E.
Note that LGBTTIQQ2S issues are not part of the Alberta curriculum. The ATA response to this
oversight:
While not specifically addressed as a discrete topic in the Alberta Program of Studies,
attitudinal objectives found in most curriculum generally support the inclusion of
LGBT issues into classroom discussions and units of study. For example, LGBT novels,
short stories, poetry or characters can be included in language arts classes. Teachers
can use gender neutral language and names such as Terri and Sam when creating
math problems. In science class, students can explore the various nature vs nurture
debates that surround homosexuality and heterosexuality. In elementary grades,
LGBT families can be included when teachers discuss family backgrounds, structures
and relationships.65
Bill 10 strips parents of the ability to have their children opt out of a grossly unscientific,
cognitively flawed, homosexist-inspired human sexuality agenda. A programme instigated by
the political left and fostered by the ATA. Socially conservative and faith-based Albertans have
been abandoned by the political right and thrown under the bus. A bus headed on a route to
make all students indifferent to all so-called “sexual orientations, identities and expressions.”

A bus driven by liberal activists bent on rolling over as many
religious and/or conservative “homophobes” as possible along the way!

3.5 Debugging So-called “Pro-Gay Christianity”
The ATA, in their publication Safe and Caring Schools for Lesbian and Gay Youth – A Teacher’s Guide,
note under the title “A dozen misconceptions – #6 All religious groups oppose homosexuality”:
There are a variety of religious opinions on homosexuality. Some groups consider
homosexuality to be a sin, others consider it to be a gift from God, and still others do
not even consider it. Until the 13th century, same-sex relations were accepted in
many European societies (Boswell 1980, 1994). 66
The concern in this section is not that in the 21st Century, 23 societies have legalized same-sex
marriage or that 173 countries have not. The issue in this Section is not whether Canadians can hold
different religious opinions, because they can and they do. Our Constitution declares rights to
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freedom of religion, assembly and speech. Some, in the name of religion, declare themselves to be
Christian Atheists. They believe in the “centrality of the person [mortal personage] of Jesus Christ in
theological reflection” and hold the “assertion of the unreality of God.”67 In their worldview view
Marilyn Monroe just happens to be a chance attractive arrangement of atoms and molecules
resulting from a very long chain of random mutations beginning billions of
years ago in a primordial soup on earth, which itself came into existence
long after the accidental birth of the universe. The fact that Christian
Atheism is protected by the Canadian Constitution does not in itself make
the case for its rationality. Religious beliefs need to be judged on
individual merits. There is a limit to the manipulation of the Gospel of
Jesus Christ at which an open minded, rational thinker will say that
opinion is false, self-contradictory or defies available evidence.
In this section, the argument will be made that so-called “pro-gay Christianity” or “pro-homosexual
Christian theology,” is an oxymoron, made up theology, denoting nothing more than a self-serving
cult deceitfully claiming the name of Jesus Christ. Why is this matter critical? There remains in
Canada Bible-believing Christians, many who have for a long time organized schools, colleges and
church assemblies for preservation of their faith. For deeply held faith reasons these Christians
cannot condone, celebrate, acquiesce to or show indifference to the worldview (cosmology)
espoused by the LGBTTIQQ2S community. Knowing the magnitude of this conviction, recognizing the
extent of the “collision” of beliefs and measuring the depth of grievance to Christian believers is
central to the Alberta Court concluding the need for remedies to Bill 10.
In Christianity, Social Tolerance and Homosexuality, 1980 (quoted by ATA above), John Boswell
studied the relationships of homosexual peoples to their societies from the beginning of the
Christian era to the fourteenth century. In the book he argues two main points: the Christian Church
has not always disapproved of homosexuality, and the Bible verses assumed to condemn
homosexual sex do not refer to homosexuality at all. Of the New Testament, he wrote:
In general, only the most pressing moral questions are addressed by its authors.
Details of life appear only to illustrate larger points. No effort is made to elaborate a
comprehensive sexual ethic: Jesus and His followers simply respond to situations and
questions requiring immediate attention.68
Boswell’s view makes the Bible look almost incidental – a good but incomplete book, inadequate to
answer the questions of life. One must deduce that he views the Apostle Paul’s comments to
Timothy as falsehood or at best the musings of an unenlightened individual. Paul said:
All Scripture is given by the inspiration of God, and is profitable for doctrine, for
reproof, for correction, for instruction in righteousness: That the man of God may be
perfect, thoroughly furnished unto all good works (2 Timothy 3:16-17).
Boswell wrote of homosexuality:
The belief that they [LGBT at the time] constitute some sort of threat is still so
widespread that an assumption to the contrary may appear partisan in some circles,
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and those who subscribe to the notion that gay people are in some way dangerous
may argue that for this very reason they are not typical victims of intolerance.69
Here Boswell goes on to explain his standard for “homophobia”:
It should be noted that whether a group actually threatens society or not is not
directly relevant to the issue of intolerance unless the hostility the group experiences
can be shown to stem from a rational apprehension of that threat….The claims
about the precise nature of the threat posed by gay people have varied
extravagantly over time, sometimes contradicting each other directly and almost
invariably entailing striking internal inconsistencies.70
The year before Boswell’s book came out, CBS did a documentary on the Buena Vista sex park in San
Francisco, called Gay Power, Gay Politics. In the film CBS reporter-producer George Crile talked with
gay activist Cleve Jones. “So, what’s the message today?” Crile asked. “The message is ‘Look out,
here we come!’” answered Jones.71 One year later the first purple lesions of Kaposi’s sarcoma
(signalling AIDS) appeared on gay men in San Francisco and New York. Mr. Boswell, the well-known
gay historian, died of AIDS on Christmas Day in 1994, at age 47.
The gravity of the clash of worldviews goes well beyond the on-going HIV/AIDS/STI physical threat.
Now some 38 years later the concern is Bill 10 – the forced promotion of unfettered GSAs/QSAs in
schools, the purpose of which according to ATA is to “Raise Visibility and Awareness – initiate
schoolwide educational activities and programs (e.g. quest speakers, assemblies, pride week
activities)” and to “Effect Educational and Social Change – have an anti-oppression educational
mandate across intersections of difference (gender, sexual orientation, gender identity etc.). Strive to
move beyond tolerance.”72 The goals of GSAs and QSAs are direct bullying to the proper spiritual
development of Christian children. Those churches that espouse a pro-gay “Christian” theology are
also misleading their youth.
The importance of differentiating between truth and counterfeit is evident in specific references to
“the truth,” made some 186 times in the New Testament alone. This matter of “the truth” must be
seen in the context of a crucial spiritual battle for one’s mind. As Richard Strauss points out:
Man’s will can only choose what his mind has first grasped. Freedom of choice is
restricted to the information one has in his mind. So if our minds are shielded from
the truth of the Gospel, this effectively keeps us from getting to know God and from
fulfilling God’s purpose for creating each of us.73
To those who believed in Him, Jesus said:
If you hold to my teaching, you are really my disciples. Then you will know the truth,
and the truth will set you free (John 3:32).
Pseudo-Christian cults are religious organizations or movements that claim to be Christian and claim
to believe in the Bible, but instead of building their theology and teaching on God's Word - the Bible,
they claim some "new revelation" or man-made teaching as superior to the Bible. By interpreting
the Bible through the grid of their particular revelation or teaching, these movements and churches
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end up denying central doctrines of historic “orthodox” Christianity. The key perversions of the cults
always relate to the central doctrines of God, Jesus Christ, and salvation. The "non-divinity" of Jesus
Christ is often an open or hidden tenet in Pseudo-Christian organizations. These groups are
considered cults because they seek to counterfeit biblical Christianity. People generally join a cult,
not because they have done an exhaustive analysis of the theological worldview behind the church,
but rather because they have problems that they are having trouble solving or facing, and the cult
promises to solve these problems or give relief and support. The seeker suffers from chronic
cognitive dissonance and the cult offers them relief - a complete contemporary (postmodern)
cosmology tailored for the “what I want when I want” ethos.
The “liberal” “pro-gay theologian” Episcopalian Rev. Dr. John Shelby Spong writes in his 2001
release A New Christianity For a New World:74
I do not define God as a supernatural being. I do not believe in a deity who can help
a nation win a war, intervene to cure a love one’s sickness…Since I do not see God as
a being, I cannot interpret Jesus as an earthly incarnation of this supernatural
deity…I do not believe that this Jesus could or did in any literal way raise the dead,
[or] overcome a medically diagnosed paralysis…I do not believe that Jesus entered
this world by miracle of a virgin birth or that virgin births occur anywhere accept in
mythology…I do not believe that the experience Christians celebrate at Easter was
the physical resuscitation of the three-days-dead body of Jesus, nor do I believe that
anyone literally talked with Jesus after the resurrection moment…I do not believe
that Jesus, at the end of his earthly sojourn, returned to God by ascending in any
literal sense into a heaven located somewhere above the sky…I do not believe that
this Jesus founded a church or that he established an ecclesiastical hierarchy
beginning with the twelve apostles and enduring to this day…I do not believe that
human beings are born in sin and that, unless baptized or somehow saved, they will
forever be banished from God’s presence…I do not believe that homosexual people
are abnormal, mentally sick, or morally depraved. Furthermore, I regard any sacred
text that suggests otherwise to be wrong and ill-informed. My study has led me to
the conclusion that sexuality itself, including sexual orientation, is morally neutral
and as such can be lived out either positively or negatively. I regard the spectrum of
human sexual experience to be broad indeed. On that spectrum, some percentage
of the population is at all times oriented toward people of their own gender. This is
simply the way life is. I cannot imagine being part of a church that discriminates
against gay and lesbian people on the basis of their being…I do not believe that the
Bible is the ‘word of God’ in any literal sense. I do not regard it as the primary source
of divine revelation. I do not believe that God dictated it or even inspired its
production in its entirety. I see the Bible as a human book mixing the profound
wisdom of sages through the centuries with limitations of human perceptions of
reality at a particular time in history.
Rev. Dr. John Shelby Spong may not acknowledge it, but his theology is a match for Christian
Atheism. His book is really about “A New Christianity For a New [Homosexist] World.” Moreover,
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what he believes is not everyday liberal heresy; but abject apostasy. The Book of Hebrews (6:4-6)
gives warning to like-minded people and church denominations:
For it is impossible for those who were once enlightened, and have tasted the
heavenly gift, and have become partakers of the Holy Spirit, and have tasted the
good word of God and the powers of the age to come, if they fall away, to renew
them again to repentance, since they crucify again for themselves the Son of God,
and put Him to open shame.
During the Supreme Court Same-Sex Marriage case in 2004, the United Church of Canada (UCC)
intervened on behalf of redefining marriage. In their factum the denomination stated:
The United Church is the largest Protestant denomination in Canada, with
approximately 650,000 members and 200,000 adherents. It has been in existence
since 1925. It is a member of the World Council of Churches. The United Church can
therefore be considered a mainstream, established Christian church...However,
unlike some other mainstream, established Christian churches which are interveners
in the reference, the United Church both supports same-sex marriage and makes
same-sex marriage ceremonies available to its members.
What the UCC did not declare before the Court is that the denomination is more Gnostic in theology
than Christian. The denomination shares with Rev. Dr. Spong and Gnosticism the following heresies:
(1) denial of the Trinity; (2) denial of the Bible as the Word of God and the final authority on matters
of faith; (3) denial of the divinity of Jesus Christ; (4) denial that Jesus Christ is the only way of
redemption; (5) denial of original sin; (6) denial of judgment; (7) belief that all will be saved; (8)
denial of the Law and replacement with liberal morality; (9) condoning premarital, extra-marital and
homosexual sex; (10) no normative theology; (11) no limits set to the free representation and
theological speculation; and (12) condoning abortion.75
Setting apostasy aside, liberal theologians or members of liberal pro-homosexual churches claiming
the name of Jesus Christ need to address the following questions:
•

Is God indifferent to fornication - sexual activity outside the bonds of marriage?

•

Is God indifferent to sexual experimentation to confirm one’s sexual orientation?

•

Is God indifferent to non-mutual, anatomically incorrect sexual techniques (oral, anal sex)?

•

Is it a sin to wish or attempt to change one’s so-called “God-given” sexual orientation?

•

So much of pro-gay theological argument rested on the unchangeable nature of
homosexuality. What is the theological basis for “bi-sexuality” and “fluidity” in sexual
orientations and gender identities?

•

Are ex-gays and ex-lesbians telling the truth when they witness that acceptance of the
lordship (and grace) of Jesus Christ delivered them from years of homosexuality?

•

Are there any immoral, unrighteous, sinful sexual practices or relations? If yes, explain.

•

Who were the people characterized in Genesis 19:5; Leviticus 18:22, 20:13; Deuteronomy
22:5; Judges 19:22,23; Romans 1:24 - 32; 1 Corinthians 6:9,10? Who are these people with
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similar lifestyles today? What is meant by “God gave them up to vile passions,” or “God
gave them over to a debased mind, to do those things which are not fitting”?
•

What is the pro-gay theological worldview on homosexual procreation?

•

What is the status of Christians, who adamantly proclaim the heterosexist worldview? Are
they deceived? Are they spiritually blind? What is God to do with the orthodox believer?

For so-called “pro-gay Christians” to apply a different sexual conduct code to the homosexual than
to the heterosexual would be a difficult sell to all but the rationally blind, i.e. those living in a form of
cognitive denial. The pragmatic alternatives appear to be:
• release the heterosexual from the traditional Christian sexual moral code to now follow
the free sex ethos of homosexual culture; or
• condemn as living an unrighteous sinful lifestyle, perhaps no less than 93% of the
homosexual community (those who have rejected the “sanctity” of same-sex marriage).76
The untenable position of pro-gay Christian theology is graphically summarized below in the overlap
of two incompatible, hostile and clashing worldviews.

With its untenable Scriptural base, the “Queer” Christian movement created its own creed, which
could be paraphrased as follows:
Whereas we have been mistreated and misunderstood, and whereas much of our
mistreatment has come from the Christian people, and whereas we tried to resist
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our homosexual desires but were unable to, and whereas psychologists recognize us
as normal, and whereas we know God loves us and we want to continue in
fellowship with Him, therefore, be it resolved that God does not condemn
homosexuality.77
The founder of the Universal Fellowship of Metropolitan Community Churches, Troy Perry, said of
the pro-gay Christian movement challenge:
I knew I would have few if any problems with the so-called liberal churches. Liberal
churches do not usually deeply involve themselves with Scripture.
The attempted revisions of Christian sexual ethics come from liberal denominations that do not ask
much of their membership. They see themselves as “meeting needs” rather than “making demands.”
Such consumer-oriented pastoral care consists of agreeing with, rather than challenging, the mind of
the congregants.
At stake for traditional (Bible-trusting) Christian believers - parents and children, and for their
schools and colleges, are the constitutional rights of freedom of religion, speech and assembly.
Christian beliefs are not compatible or reconcilable with homosexism. To the extent that Bill 10
and all associated guidance succeeds, the Christian worldview will be undermined, and children
deceived and put at risk of either being blocked from or led away from the faith.

3.6 Conferring Individual Dignity and Respect Versus Celebrating Transexuality
On the ATA website is a list of Frequently Asked Questions for Teachers along with recommended
responses. One question and response reads:
What if people say that I am advocating a homosexual agenda?
Schools and teachers who address LGBTransgender educational issues are not
advocating or promoting a homosexual agenda; they are creating a safe, caring and
inclusive environment in which all students and their families can expect to be
treated with dignity and respect.78 [Underline and bold for emphasis.]
The PRISM Tool Kit is one of the 22 resource documents listed at Appendix E, which are either
published or endorsed by ATA for the purpose of promoting “safe and supportive, classroom
discussions about sexual minorities and gender variance” and reducing homophobia. The PRISM
Overview reads:
PRISM is an acronym for “Professionals Respecting and supporting Individual Sexual Minorities.” Like
the brilliant and varying colours of the rainbow refracted through a prism, Alberta`s students are a
vibrant kaleidoscope of diversity...In the 1990s the age of young people “coming out” (stating they
are lesbian, gay, bisexual or trans-identified) was approximately 18–20 years; however, in this
decade there are more students coming out in their early teens.79
What are the near and long-term intentions of those who think of the LGBTTIQQ2S community as a
“vibrant kaleidoscope of diversity”?
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In the PRISM Tool Kit, under the title “Research Trends,”80 Ritch Savin-Williams is referenced
describing four stages of progress in the “LGBTQ agenda” since the 1970s. Key extracts are:
First stage response: 1970s and 80s—During this stage, the experiences of LGBTQ
youth were positioned as “a distinct category from ‘normal’ adolescence.” LGBTQ
youth were constructed as deviant, pathological, and in need of specialized medical
intervention.
Second stage response: 1980s and 90s—In this period, distinctive LGBTQ youth
realities were recognized, although primarily through a clinical lens, as being at risk
for increased school-related problems, drug and alcohol abuse, homelessness,
violence, bullying, and suicide.
Third stage response: Late 1990s and early 2000’s—This progressive stage is
characterized by education for social change to ameliorate the social, cultural, and
political marginalization of LGBTQ youth. Educational interventions focus on the
creation of safe spaces, LGBTQ-inclusive curriculum, and anti-harassment policy
development. Advocacy is primarily based in identity politics and liberal humanrights discourses that call for tolerance, compassion, and societal understanding.
Rapid and significant gains are made in law and legislation at the federal and
provincial levels... During this time period, research on LGBTQ youth has begun to
shift its emphasis and concentrate on a resiliency or developmental assets-based
approach. The protective factors that enable LGBTQ youth to overcome
discrimination and thrive as leading change agents in their schools are becoming an
increasingly key focus for educational interventions and research investigations.
Fourth stage: Future response—With increasing gains in the legal recognition and
protection of LGBTQ individuals, Savin-Williams argues that “banality”
[“indifference”] may be the next wave of the future. He posits that youth are
increasingly adopting a “post-gay” identity where sexuality is no longer considered
the defining characteristic of their personhood. Savin-Williams maintains that the
everyday ordinariness of same-sex attractions, as increasingly witnessed on
television, film, and other media, may well become the defining feature for the
future of LGBTQ youth. Because of these controversial claims, this fourth stage,
banality, is currently one of the most contested issues in the field of LGBTQ
educational studies. [My insert in bold.]
Regardless of whether one is an atheist or religious, questions must be asked as parents. “Do
we really want a society in which mothers and fathers are indifferent about the gender
identities and expressions of their children?” “Do we want a society characterized by ‘banality,’
in which our children have total apathy about where they might perceive their sexual identity
lies along the so-called ‘Heterosexual- LGBTTIQQ2S (etc.) Identity Spectrum.’” “Do we want a
society in which school staff and fellow students cheer at the self-profession (coming-out) of a
10 year-old proclaiming that he is transgender, wants to become transsexual, is pansexual, is
two-spirit, queer, or is bi-sexual?” Bill 10 is one of those key Third Stage legislative agenda items
for the LGBTTIQQ2S movement!
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The current Diagnostic and Statistical Manual (DSM V) describes a mental disorder as follows:
A mental disorder is a syndrome characterized by clinically significant disturbance in
an individual’s cognition, emotion regulation, or behavior that reflects a dysfunction
in the psychological, biological, or developmental processes underlying mental
functioning. Mental disorders are usually associated with significant distress or
disability in social, occupational, or other important activities. The diagnosis of a
mental disorder should have clinical utility: it should help clinicians to determine
prognosis, treatment plans, and potential treatment outcomes for their patients...
Need for treatment is a complex clinical decision that takes into consideration
symptom severity, symptom salience (e.g., the presence of suicidal ideation), the
patient's distress (mental pain) associated with the symptom(s), disability related to
the patient's symptoms, risks and benefits of available treatments, and other factors
(e.g., psychiatric symptoms complicating other illness).81
In 1994, the American Psychiatric Association (APA) published DSM IV. The Association described
four criteria to make a Gender Identity Disorder (GID) diagnosis:
•

•
•
•

There must be evidence of a strong and persistent cross-gender identification, which is the
desire to be, or the insistence that one is, of the other sex. This cross-gender identification
must not merely be a desire for any perceived cultural advantages of being the other sex.
There must also be evidence of persistent discomfort about one's assigned sex or a sense of
inappropriateness in the gender role of that sex.
The diagnosis is not made if the individual has a concurrent physical intersex condition (e.g.,
androgen insensitivity syndrome or congenital adrenal hyperplasia.
To make the diagnosis, there must be evidence of clinically significant distress or impairment
in social, occupational, or other important areas of functioning.82

In 2012, the APA Task Force on Treatment of Gender Identity Disorder called for new guidelines for
treatment of “transgender patients.” The major change was a revision of terminology in DSM V
from Gender Identity Disorder (GID) to Gender Dysphoria (GD). Reasons for the change included:
•
•

•
•

The APA’s silence — coupled with its stigmatizing diagnosis of “Gender Identity Disorder” —
is a failure to facilitate access to care for transgender people.
The transgender community has emerged as a recognizable political group with a claim to
civil rights. Therefore, patient care must evolve beyond a mere “ability to conform to
majority cultural expectations.”
Specific APA treatment guidelines are particularly important because they would likely
positively impact the number of psychiatrists willing to help transgender patients.
The APA should create workshops for educating mental health care providers about
transgender care83

The DSM V repealed the use of Gender Identity Disorder and replaced the term with Gender
Dyshoria (GD):
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Gender Dysphoria as a general descriptive term refers to an individual's
affective/cognitive discontent with the assigned gender but is more specifically
defined when used as a diagnostic category. Transgender refers to the broad
spectrum of individuals who transiently or persistently identify with a gender
different from their natal gender. Transsexual denotes an individual who seeks, or
has undergone, a social transition from male to female or female to male, which in
many, but not all, cases also involves a somatic transition by cross-sex hormone
treatment and genital surgery (sex reassignment surgery).
Gender Dysphoria refers to the distress that may accompany the incongruence
between one's experienced or expressed gender and one's assigned gender.
Although not all individuals will experience distress as a result of such incongruence,
many are distressed if the desired physical interventions by means of hormones
and/or surgery are not available. The current term is more descriptive than the
previous DSM-IV term gender identity disorder and focuses on dysphoria as the
clinical problem, not identity per se.84 [Underline for emphasis]
The focus in DSM V is clearly on overcoming the dysphoria by hormone suppression and/or
reassignment surgery and not treating or overcoming the identity. The DSM V diagnostic
baseline appears to be that the identity is normal, the problem is the dysphoria:
When visible signs of puberty develop, natal boys may shave their legs at the first
signs of hair growth. They sometimes bind their genitals to make erections less
visible. Girls may bind their breasts, walk with a stoop, or use loose sweaters to
make breasts less visible. Increasingly, adolescents request, or may obtain without
medical prescription and supervision, hormonal suppressors ("blockers") of gonadal
steroids (e.g., gonadotropin-releasing hormone [GnRH] analog, spironolactone).
Clinically referred adolescents often want hormone treatment and many also wish
for gender reassignment surgery...Adolescents and adults with gender dysphoria
before gender reassignment are at increased risk for suicidal ideation, suicide
attempts, and suicides. After gender reassignment, adjustment may vary, and
suicide risk may persist.85
DSM IV, on the other hand emphasised the life path of a transgender or transsexual including the
fact most children display less cross-gender behaviors with time:
For clinically referred children, onset of cross-gender interests and activities is usually
between Ages 2 and 4 years, and some parents report that their child has always
had cross-gender interests. Only a very small number of children with Gender
Identity Disorder will continue to have symptoms that meet criteria for Gender
Identity Disorder in later adolescence or adulthood. Typically, children are referred
around the time of school entry because of parental concern that what they
regarded as a "phase" does not appear to be passing. Most children with Gender
Identity Disorder display less overt cross-gender behaviors with time, parental
intervention, or response from peers...If Gender Identity Disorder is present in
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adulthood, it tends to have a chronic course, but spontaneous remission has been
reported.86
The authors of the changes implemented in DSM V have infuriated the American College of
Pediatricians, who summarize the ACPeds bottom line on Gender Identity as follows:
Our opponents advocate a new scientifically baseless standard of care for children
with a psychological condition (GD) that would otherwise resolve after puberty for
the vast majority of patients concerned. Specifically, they advise: affirmation of
children’s thoughts which are contrary to physical reality; the chemical castration of
these children prior to puberty with GnRH agonists (puberty blockers which cause
infertility, stunted growth, low bone density, and an unknown impact upon their
brain development), and, finally, the permanent sterilization of these children prior
to age 18 via cross-sex hormones. There is an obvious self-fulfilling nature to
encouraging young GD children to impersonate the opposite sex and then institute
pubertal suppression. If a boy who questions whether or not he is a boy (who is
meant to grow into a man) is treated as a girl, then has his natural pubertal
progression to manhood suppressed, have we not set in motion an inevitable
outcome? All of his same sex peers develop into young men, his opposite sex friends
develop into young women, but he remains a pre-pubertal boy. He will be left
psychosocially isolated and alone. He will be left with the psychological impression
that something is wrong. He will be less able to identify with his same sex peers and
being male, and thus be more likely to self identify as “non-male” or female.
Moreover, neuroscience reveals that the pre-frontal cortex of the brain which is
responsible for judgment and risk assessment is not mature until the mid-twenties.
Never has it been more scientifically clear that children and adolescents are
incapable of making informed decisions regarding permanent, irreversible and lifealtering medical interventions. For this reason, the College maintains it is abusive to
promote this ideology, first and foremost for the well-being of the gender dysphoric
children themselves, and secondly, for all of their non-gender-discordant peers,
many of whom will subsequently question their own gender identity, and face
violations of their right to bodily privacy and safety.87
Returning to the PRISM Tool Kit, the book My Princess Boy by Cheryl Kilodavis is recommended for
Grades 4-6.88 The book is a mom’s story about a young boy who loves to dress up. Sample pages
read:
My Princess Boy is four years old. He likes pretty things. Pink is his favourite colour.
He plays dress up in girly dresses. He dances like a beautiful ballerina.
His dad tells my Princess Boy how pretty he looks in a dress. His dad holds his hand
and tells him to twirl! My Princess Boy smiles and hugs his dad.
The Goal of the PRISM Tool Kit lesson plan and its introduction read as follows:
Students will learn that:
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•
•
•
•

generational thinking can change value systems over time;
there is more than one way to be a boy and there is more than one way to
be a girl;
people create some of their values from the media, groups, cliques and
alliances; and
appreciating and accepting the differences and uniqueness of individuals
creates a richer society.

It is important for students to understand how generations have advanced in their
thinking. A generation is considered to be a 20-year span of time. Earlier generations
had trouble accepting people for who they were as individuals. Slavery, wars,
discrimination, immigrants, racism, sexism and homophobia are examples of nonacceptance, and we are doing our best to change these situations in our world
today.89
This pro-transgender/transsexual education, not prescribed by the Alberta curriculum, but promoted
by the ATA, needs to be put into a medical and demographic context. For natal adult males,
prevalence (percent of the population) ranges from 0.005% to 0.014%, and for natal females, from
0.002% to 0.003%.90 Rates of persistence of gender dysphoria from childhood into adolescence or
adulthood in this demographic group vary. In natal males, persistence has ranged from 2.2% to 30%.
In natal females, persistence has ranged from 12% to 50%.91 Simple math allows one to calculate
that for natal boys: resolution occurs in as many as 100% – 2.2% = 97.8% (approx. 98% of genderconfused boys). Similarly for natal girls: resolution occurs in as many as 100% – 12% = 88% of
gender-confused girls.92
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The notion that indoctrination tactics like “Princess Boy,” “a vibrant kaleidoscope of diversity,” and
“if we could just change generational attitudes” will achieve a “fourth stage” goal of societal banality
toward gender identities, sexual orientations and expressions is symptomatic of cognitive
dissonance at the highest levels of the movement. The problem and challenges of Gender Dysphoria
are much deeper than social attitudes; one does not easily erase or overcome one’s biology. Indeed,
possibly for this reason not all transgender people choose re-assignment surgery.93 Moreover, some
transgendered people are content to inhabit a more ambiguous zone. A male-to-female transsexual,
for instance, may come out as a lesbian. Jane, born a physiological male, is now in her late thirties
and living with her wife, whom she married when her name was still John. Jane takes hormones to
feminize herself, but they have not yet interfered with her ability to engage in intercourse as a man.
In her mind Jane has a lesbian relationship with her wife, though she views their intimate moments
as a cross between lesbian and heterosexual sex.94 Some intersexuals and transgendered people see
themselves as living midway between the poles of male and female.
Parents, teachers, medical and psychiatric service providers should do all that they can to minimize
the likelihood of children following a transsexual path, rather than promote and encourage diverse
identities: transgender, transvestites, cross-dressers, drag queens, two-spirited, transsexual etc.
An Ontario Human Rights Commission case95 in 2006 offers insight into the life experiences of two
transgender individuals – one in transition male to female (MTF) and one transitioned MTF. The
case involves a challenge against the Regional Municipality of Peel – Police Services Board for
conducting improper strip searches of a MTF who is pre-operative or pre-reassignment surgery. The
police policy at the time for Strip Searching Transsexuals reads:
Officers have encountered individuals who have been in the process of changing
their outward sexual organs from male to female. Sometimes these individuals have
received breast augmentation or hormone treatments to increase their breast size. If
there is reasonable grounds to strip search these individuals, a female officer should
search the top half of the individual and a male officer should search the genital area
of the individual, as the case may be. Each individual set of circumstances should be
viewed independently. Common sense should dictate, with a view of maintaining the
individuals [sic] privacy and personal integrity.
The pre-operation MTF individual who claimed this split strip search procedure was discriminatory
won her case. The Tribunal and Police Service both concluded the procedure did not offer
transgender and transsexual people appropriate respect and dignity. The remedy was to give a male
or female transsexual a choice of being searched by a male or female officer or given a split search.
During the tribunal a fully transitioned MTF transsexual gave witness to her experiences. The
following is an extract from the case record96 of her testimony:
When she was first diagnosed with GID in the fall of 1998, she underwent psychiatric
help so that she could understand her motivation to cross-dress on her days off. She
was treated in accordance with the Harry Benjamin Standards of Care, by a
psychiatrist and an internationally accredited endocrinologist and psychologist...She
began living in the opposite gender role on her days off. After accepting that she was
a transgendered person, the next step was sex reassignment surgery. She had to
divorce her spouse of twenty-six years, undergo the full-time “real life” experience
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for two years of living as the other gender and presenting herself publicly this way,
and she had to undergo very extensive hormone treatment.
[She] explained that she was given a prescription for Androcure, a drug given to
rapists and child molesters, which destroys the testes, sexual motivation and the
sexual psyche of a male. She said that after taking this drug, she would never
function as a male again, because it destroys the male reproductive system within
two months of taking it. After the male system was destroyed, she was given female
hormones, at a dosage six times the normal female level of estrogen. Thus, she said
that her breasts developed, her hips changed, and that she underwent bodily and
psychological changes as a result. She said that her transitioning had been underway
for two and one-half years before her doctors gave her letters recommending her for
sex reassignment surgery.
She said that at every aspect of the transition, she had to tell everyone she knew her
new name, her medical status and why, whether they were friends, family, and even
bank employees where she banked. She was required to be socially active and
employed while transitioning. She encountered many great losses, including family,
other relationships and experienced some total rejection. She explained that before
doctors will provide the letters necessary to obtain sex reassignment surgery, they
must believe that the patient is stable enough to deal with these pressures. She
added that six to eight months after her surgery, she was able to change all of her
identification documents.
Based on her own life experiences, she said that the practice of officers relying on
the appearance of genitals to determine sex was ‘not at all’ sufficient for
transsexuals. As she explained, once she began her treatment, the medical protocols
required her to be in the female domain, as she put it, ‘in depth in a feminine world.’
Although she still had some male genitalia, this ‘appendage was no longer
functional’ and was going to be surgically altered and reconstructed in the female
form. She said, ‘for the patient to be treated as a male again is something that is
abhorrent because not part of the male domain anymore.’ While someone ‘may
have male genitalia, it doesn’t work anymore. You are female now. You are a
woman and live as a woman, completely in-depth in the female role.’
[She] testified that in the transgender spectrum, there are six key variations:
transvestites, cross-dressers, drag queens, bisexuals, transgendered persons who
have not had surgery, and Two-Spirited individuals from the Native community. She
said that it is important to understand these variations, because one is ‘a social
issue, gender expression, while the other, transsexuality, is a medical condition.’
Transgender and transsexual people are and should be protected by the Constitution against
discrimination on the basis of their minority sexual identity (i.e. 3-6 in 1,000 people). All persons
deserve to be treated with dignity and respect and bullying transgender/transsexual people is
wrong. However, to indoctrinate our children that Transgenderism is something to be celebrated; if
not encouraged, is a movement gone too far, evidence of cognitive dissonance at senior activist
white-collar level. If the education system is going to address Transgenderism, the goal should be
to minimize the number of students wavering over or pondering these identities.
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Bill 10 puts all children at risk from indoctrination to a non-scientific, politically biased, medically
dangerous, minority agenda. Furthermore, Bill 10 permits school staff on an unregulated,
unqualified basis to secretly interpose themselves between child and his/her parents, upon the
student’s request, regardless of the child’s age. The child will be allowed to live a double life –
secret name, secret sexual expression, secret use of opposite gender wash and change rooms, all
without the parents’ knowledge. In Section 5, the constitutionality of this unprecedented statesponsored intrusion into the legal responsibilities of the child’s parents will be challenged.
Similar to the gay and lesbian rights movement in the early stages, there are activists who espouse
the notion that transgenders have innate, fixed orientations or identities. Dennis Altman, author of
The Homosexualization of America, The Americanization of the Homosexual, noted the dilemma the
bisexual poses for gay and lesbian theorists. Commenting on the biological basis for homosexuality,
he writes:
There is a political problem here: the great advantage of the idea that homosexuals
are ‘born, not made’ is that it suggests the condition is unalterable, and the identity
innate. There is certain comfort in being able to assert, as does Alec in Mary
Renault’s The Charioteer, ‘I didn’t choose to be what I am, it was determined when I
wasn’t in a position to exercise any choice and without my knowing what was
happening.97
The greater problem with the idea of a discrete homosexual identity is that it ignores the large
numbers of people who are both behaviourally and emotionally bisexual and therefore ambivalent
about how far to adopt a homosexual identity. This ambivalence leads to their being attacked both
by gays and lesbians concerned to strengthen the idea of this identity, and by the movement
“experts” who seem affronted by ambivalence.
The Princess Boy story of the dad telling his son how pretty he looks in a dress has to be predicated
upon this notion of predetermined destiny (innate transexuality) or one must conclude that the
parents are manipulating the boy into believing he is female. The “GL” community at the height of
the “born this way” argument rejected the legitimacy of Bisexuals in the movement; who were seen
as fence sitters and boundary crossers. Today the boundary crossers, the deniers of innate fixed
identities claim the title Queer. The term “Queer” is a declaration of flexibility, in the sense that
people can be fluid with their sexualities and their gender. Surya Monro in her article “Theorizing
transgender diversity: Towards a social model of health” writes:
Transgender and transsexual people who envisage going beyond the gender binary
system to allow for longer-term fluidity, third-sex or androgynous identities form a
significant minority of the wider trans communities…I think it could easily be and will
be gotten rid of (male-female). I think like in the past or maybe even the present it’s
more like a set menu ‘A’ or a set menu ‘B’ and I see the future more like an Ala Carte
menu and you can make your own choice about what you have for starters, for the
main course or dessert or whatever, or if you’re going to have a dessert you can have
your dessert for a starter or starter as a dessert or just three desserts or whatever.98
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Transsexual Susan Stryker contends there is no essential reality to either the body or gender: both
sex and gender are constructed by discourse. Viewed from this angle, “trans” identity can be seen as
socially constructed in the same way that male and female identities are. The provision of surgery
and hormonal treatment is simply an extension of the social construction of gender. Thus,
transsexual practices are seen as the instrumentation by which the body is discursively produced.
Transsexual Sandy Stone described transsexuality as a genre and suggests that bodies act as “screens
on which academic and medical struggles are projected.”99
Patrick Califia-Rice (FTM) is a bisexual “trans man.”100 Prior to transitioning, he identified as a lesbian.
He is a member of the third wave feminism movement. He told his story in an interview for the
Lambda Book Report:
I’m 46 years old and have been uncomfortable with my body for as long as I can
remember. For most of my life, the way I dealt with that was to try to be a different
kind of woman. I think I have succeeded in expanding those parameters quite a bit.
But when I became perimenopausal and my doctor started talking about estrogen
replacement therapy, I flipped. I realized that I could not put this chemical in my
body on purpose. I had dealt with puberty well enough, but that was because I didn’t
feel I had any choice about all the change that happened so rapidly to my body.101
Yet Califia-Rice doesn’t see the alternative choice of testosterone therapy as a fixed track with a
single goal:
I’m happy with the physical, emotional, and spiritual changes that [testosterone] has
helped me to create….I currently think of myself as a transgendered person. And I
am giving myself the option to change that, to go back or go forward, depending on
what I need at the moment of each step in this process.102
Califia-Rice describes the practicalities of this notion of going backward or forward as a
transgendered person:
It happened like this. I met Matt [FTM] nearly 10 years ago, as one of the ‘jackbooted dyke thugs of ACT-UP Chicago,’ as Matt called himself then. This was before
he transitioned. I was living in what was supposed to be an open relationship. But
my primary partner couldn’t tolerate the threat of my torrid affair, so I broke things
off with Matt. We connected again three years ago, after Matt had been on
testosterone for several years, had chest surgery and a beard, and was a bartender
at the Lone Star, San Francisco’s notorious bear bar.103
Califia-Rice says of the period after connecting with Matt:
At 45, I was terrified of changing my gender, afraid it would mean that I’d no longer
be able to make a living, since my income was, based on being a lesbian therapist
and journalist. But I didn’t know what else to try, and the cognitive dissonance had
worn me out. Matt started talking to me about wanting to raise a child. He had been
unable to take testosterone for a couple of years because of side effects like blinding
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migraines. He didn’t think he could adopt a child, so he wanted to have one of his
own.104
During this time Califia-Rice’s mother, a staunch right-wing Mormon died. The impact of her death
on Califia-Rice’s interpretation of life choices was extraordinary:
I had always believed there wasn’t room for a child in my life. But when my mother
passed away I realized I had also been afraid of her disapproval…she would have
moved heaven and earth to prevent me from raising a kid. It seemed to me that it
was part of Matt’s spiritual path to be a parent. Witnessing my mother’s death had
opened my heart. I needed to be part of creating a new life.105
Since both Matt and Califia-Rice were biologically females, they needed a male sperm donor. CalifiaRice describes the search:
We didn’t want to do anything that might harm the baby, so we got the best medical
advice we could. We went to see a lot of doctors, who all told us that what we
wanted to do was unusual, but biologically possible. So we started auditioning our
betesticled friends for the role of sperm donor.106
A year and a half later the couple became parents. Califia-Rice describes how the saga ended:
The only people who’ve gotten upset are a handful of straight-identified homophobic
FTMs online, who started calling Matt by his girl name, because real men don’t get
pregnant. One of these bigots even said it would be better for our baby to be born
dead than be raised by two people who are ‘confused about their gender.’107
Our large and loving chosen family made up of gay men, lesbians, bisexual people,
transgendered people, and straight allies, buffers us from this kind of hostility. We
are also hearing from more and more FTMs who have had or want to have children.
As Blake’s dads, we have created a village to help us raise him. I started taking
testosterone a couple of months before Blake was born. While he learns how to grab
things, click his tongue, hold his own bottle, and walk while somebody holds his
hands, I am going through my own metamorphosis. My hips are smaller, my muscle
mass is growing, and every day it seems like there’s more hair on my face and
body...When I think that I can continue with this process – get chest surgery and
pass as male – I feel happier than at any other point in my life. And when I think that
something will stop me, I become very depressed.108
From this testimony, one sees that Califia-Rice chose to see identity as a self-defined, pragmatic and
ultimately a mutable concept. The cliché, “What I want, when I want and how I want,” comes to
mind. In a queer worldview, there are literally no boundaries – spiritual, physiological, sexual, ethical
or moral.
For believers in Jesus Christ, the body is a temple of the Holy Spirit who is in us, whom we have
from God; we are not our own (1 Corinthians 6:19). Faith-based parents do not want their
children indoctrinated with the idea that transgendered people are just another normal facet of
a vibrant kaleidoscope of diversity.
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Fort Vermilion school board chairman Clark McAskile, who also coaches girls basketball, waded into
the Bill 10 transgender guidelines controversy on behalf of Vermilion female students and their
parents:
I find it somewhat surprising that a government that’s created a ministry for the
status of women, which I respect as well, is, in my mind, almost systematically
endangering or damaging female amateur sport. If you start scaring girls off from
playing because they’re playing against physiological male athletes, I think you’re
going to have girls not play.
If Eggen opts to dissolve the school board, so be it. The trustees have to answer to
their constituents, and parents have been giving them an earful since the guidelines
were released. Who will use which washrooms and change rooms is a common
concern. Some parents don’t want their children exposed to the genitalia of
classmates of the opposite gender. Others worry their teen daughters will feel
uncomfortable changing in front of a person who is physiologically male.109
How we see things is largely governed by the beliefs and values we hold. The worth in a paradigm
shift comes when our perception is brought nearer to the truth and as a consequence we are
appropriately forced to confront and revise or reaffirm our common assumptions and beliefs. The
fact is the conflict between transgender and transsexuals has played out before. Studying this real
case, which should be titled “Straights are Homophobic, but Lesbians Against Transgendered Males
Just Need Their Space,” will help demonstrate the irony in this recent assertion of transgender rights
in Alberta schools and perhaps offer promise of a paradigm shift in the justices of the Alberta Court
of Queen’s Bench. Place yourself in the position of a court judge and decide this public (societal)
“collision” of individual rights. There is a lesson here for policy makers on protecting people’s space.
Sixteen years ago, eight transgender activists, members of a Chicago group called “Camp Trans
Planning Committee” and the Boston and Chicago chapters of Lesbian Avengers, were asked to leave
the lesbian Michigan Womyn’s Music Festival (MWMF) 2000. The expulsion followed a
demonstration by transgender activists at the kitchen area during dinner on Saturday evening.
Activists held signs proclaiming themselves as “boy.FTM (female-to-male),” “intersex,” “drag
queen,” and “transwoman.” They called for festival attendees to join them in their protest and
passed out stickers in support of transgender inclusion. Their action was a challenge to the MWMF’s
express policy, which declares the Festival to be “womyn-born-womyn space” and requests the
“transsexual community to respect and support this intention.” The Festival further declared that
they will not question anyone’s gender at the Festival, but that individuals who self-declare as “maleto-female transexuals or female-to-male transexuals now living as men” will be denied admission or
asked to leave if on Festival land.110
In a press release from www.camptrans.com the expulsion was viewed as “turning a new page in the
escalating conflict over the policy’s application” and as “the first time the ‘womyn-born-womyn’
policy had been used against trannie boys, boydykes, FTM’s, Lesbian Avengers and young gendervariant women.” Reporters on the scene observed festival staff saying to activists, “If you do not
identify as womyn-born-womyn, the policy is clear.” When challenged repeatedly by activists to
clarify their policy, the staff stated:
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We have been clear about what this festival is about. It is for womyn-born-womyn.
Those of you who are not womyn-born-womyn, who identify as transexual, not as
transgender, we are asking you to leave.
Excerpts from Michigan Womyn’s Music Festival’s statements on the transgender issue are as
follows:
The Festival is womyn-born-womyn space. That means it is an event intended for
womyn who were born and who have lived their entire life experience as female –
and who currently identify as a woman.
Just as we call upon the transexual community to support womyn-born-womyn
space, we encourage support and respect the transexual community. As a
community, we in Michigan are committed to fighting prejudice and ignorance of all
kinds; we do not want to see transphobia fostered here or anywhere. Claiming one
week a year as womyn-born-womyn space is not in contradiction to being transpositive and trans-allies. In the year 2000, the queer community enjoys such rich
diversity. We believe there is room for all affinity groups to enjoy separate and
supportive space, and also to come together in broader alliances to fight prejudice
that affects all of us. We are strong enough to hold our incredible diversity in mutual
respect and support.
Lisa Vogel, Festival producer, had this to say:
....we stand by as allies with the trans community and refuse to be forced into false
dichotomies that equate being pro-womyn-born-womyn space with being anti-trans.
We believe the greater queer community is strong enough to support separate space
for all affinity groups. There are times all oppressed communities need separate
spaces, even away from our allies.111
Camp Trans gave a press release:
More than 60 gender activists from Camp Trans Planning Committee, Boston and
Chicago chapters of Lesbian Avengers plus Transexual Menace, supportive attendees
and renowned activist Dana Rivers gathered across the road from the Festival this
year to do outreach and education on what they viewed as discriminatory policy
being unfairly applied…. Said one activist, ‘Vogel’s policy towards transexuals is now
the same as the US military’s towards homosexuals. But ‘Don’t Ask, Don’t Tell’ only
works when the target group collaborates by remaining silent. Well we aren’t silent.
We don’t identify as ‘womyn-born-womyn’ – we don’t know what it even means or
why it should be used against us or our trannie friends.112
Radical feminist and lesbian, Jennie Ruby, writes:
The transgender movement is wreaking havoc among lesbians, liberals and other
social progressives. It is the most radical thing going – but it is really an insidious
form of paralyzing liberalism….I know these are strong statements, but the
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Transgender movement has been taken to heart by so many lesbians, feminists, and
progressives, there is such dogma surrounding it, and there is such a taboo on
challenging it, that I am unwilling to fudge even a little on how dangerous it is to
feminism and women. Look at what happened at the Michigan Womyn’s Music
Festival last year. Apparently, pre-operation male-to-females (mtfs) entered the
festival and disrobed by the showers where women were also naked preparing to
shower. If these wannabe ‘women’ had any real understanding of what it is to be a
woman in patriarchy they would have respected, not violated, women’s space, and
they would have understood the horrific violation it would be for a woman to be
confronted with a strange naked biological male, penis and all, when she herself is
unclothed and vulnerable.113
Asks Ruby:
How in the world has this come about? And how is it that so many well meaning
lesbians have bought into the arguments for inclusion of mtfs at Michigan? Clearly,
trans people, (like all people) deserve basic human rights, such as access to jobs,
health insurance, respectful treatment, and freedom from living in fear of hate
crimes and violence. But do mtfs, at any stage of transition, have the right to be at
the Michigan Womyn’s Music Festival?114
She responds to her own line of questioning:
First, one of the ways transgender mtf activists have managed to confuse lesbians
who know that there is something wrong with letting men, however altered, into
Michigan is through framing their position as one of identity. The argument is that
they are, in some fundamental way, really a woman inside a male body. That is their
identity. It is taken as a given that one must not question another person’s assertion
of his or her own identity. But what does it mean to ‘be’ a man or a woman? Radical
feminists…are the only ones arguing that being a man or a woman is a matter of
profound socialization (not of biological or hormonal origin). However, many (but
not all) transgender people explain themselves in essentialist terms [the cause of
human behavior is innate essences].
But an intellectual slight of hand occurs over this matter of identity explaining
oneself in this way neatly avoids dealing with the political implications of one’s
identity. If identity is held as a given, it is off limits to criticism or analysis. Identity
politics is a stealth maneuver that demands, in the name of tolerance, that others do
not challenge my politics.115 Rather than accepting that a person just is transgender
as a matter of identity, I believe it is imperative to examine the politics of being mtf. I
maintain that there are politics inherent in the choice to be mtf, that is, there are
ways of looking at the world, at gender, at identity, and at power relations in that
choice. Yet identity politics disallows political analysis or criticisms of identities which
are profoundly political.
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Leslie Feinburg, in Trans Liberation, admits “s/he” has heard transwomen being
criticized for ‘taking up too much space or being overbearing because they were
socialized as men,’ yet s/he says that it is ‘prejudiced’ for nontrans people to make
this observation…In this manner, the power implications of taking up too much
space are ruled exempt from critique. ..as a radical feminist, I believe that gender
does not reside for the most part in our bodies – it resides in our heads, where
gender socialization occurs. So for mtfs to focus on physically passing as women
rather than on overcoming unwitting vestiges of internalized masculinity and power
and control sidesteps the real problems with gender – how we come to feel and
think inside.
The transgender movement, by dwelling so much on freedom of choice to identity as
whatever gender you want, takes our eyes off the consequences of choices and the
way our choices are structured by oppressive forces, in short, it does nothing to
eliminate a system based on power and privilege. Such a system values competition
over connection, control over cooperation, aggression over compassion and
individualism over interdependence. Freeing people from gender roles means they
are free to hold whatever values they choose including the values of power: they can
be controlling, disconnected from others, or aggressive if they want to. The
liberation movement I want to join is to dismantle the underlying cultural values of
power as embodied in patriarchy, not to liberate people to be free from the
constraints of gender roles.116
I believe that women’s space is a powerful strategy, which is evident because it is so
virulently attacked both from without (right wing) and from within (the glbt
movement). It seems to me that just when women finally eek out an infinitesimal
amount of space to experience one measly week away from patriarchal culture, to
begin to try to even the score of five thousand years of patriarchy, the refrain has
suddenly become how unfair it is not to be inclusive. There is a lot of liberal rhetoric
about nondiscrimination, diversity, and inclusion just at the time when we have
started to make a little headway.117
Yes, “There is a lot of liberal rhetoric about nondiscrimination, diversity, and inclusion.” What’s good
for the goose is good for the gander. The only difference is that instead of mature “womyn” and a
protective Music Festival policy, we have Bill 10 implementation putting young children of both
sexes at risk. So who wins the Michigan Womyn’s Music Festival case – womyn-born-womyn or
trannie boys, boydykes, FTM’s, Lesbian Avengers, drag queens, and young gender-variant women?

3.7 The Road to Bill 10: A Brief History of Political Travesty
The debate over Bill 10 - Act to Amend the Alberta Bill of Rights to Protect
our Children, became stuck on finding a balance between the rights of
LGBTTIQQ2S students and the rights of parents that are enshrined in
Alberta’s Human Rights Act, unique to the prairie province. In 2010, the
Tories amended Section 11.1 of the Alberta Human Rights Act to allow
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parents to pull children out of class when religion, sexuality, or sexual orientation is taught. Political
opponents said that provision unfairly limits ATA teachers and stigmatizes sexual orientation. What
follows is a brief synopsis of how a “balance” was not struck and Alberta parents were thrown under
the bus.
In the spring 2014, Liberal Kent Hehr introduced a non-binding motion for schools to allow gaystraight alliances. It sparked heated debate that broke down along ideological lines. The centre-left
Liberals and the NDP supported it. Some members of the centre-right PCs and Wildrose said they
feared the motion would infringe on the authority of schools, which already are mandated to
provide safe, caring environments for students. Its demise re-raised questions on whether the Tories
and Wildrose are socially progressive, socially conservative, or socially regressive. Supporters said it
will promote tolerance and diversity while opponents said it will do nothing to prevent bullying.
In November 2014, Liberal MLA Laurie Blakeman introduced a private members Bill (202 – The Safe
and Inclusive Statues Amendment Act, 2014) virtually what became the final Bill 10 – GSAs/QSAs in
all schools and repeal of Section 11.1 from the Alberta Human Rights Act. At the time Wildrose
Leader Danielle Smith reserved judgment declaring:
We also have to be conscious of the fact that parental rights are an issue and
religious freedom and how is that all balanced in the actual text of the legislation. I
think there’s an answer.118
On 27 November, Premier Prentice stated he planned to introduce different legislation to “strike a
balance” between students who want to start a gay-straight alliance (GSA), parents who want to
choose what their child learns at school and a school board’s ability to make decisions. The draft
would require school boards to approve creation of a GSA/QSA club. Prentice said:
This is too important an issue to be reduced to a political game. When faced with
such an unfair and unbalanced approach, I believe that it is the job of a Premier and
the job of a government to show leadership and to build consensus because rights
need to be advanced, because children need to be protected, because parents need
to be reassured and because school boards need to be respected.119
Critics argued the PC proposal, announced in draft form would circumvent the intent of Bill 202. By
December 2014, amendments to Bill 10 (which displaced Bill 202) would empower then Education
Minister Gordon Dirks to create the clubs even if school boards said no. The hastily written
amendment in response to criticism did little to calm the growing backlash. Under the revised bill,
the government would create the clubs, but only after a student request was rejected by a faithbased or rural school board. It would not guarantee that those clubs would be on school grounds. It
was argued by opposition Liberals that there were 94 gay-straight alliances in Alberta, but none is in
faith-based schools, private schools or in rural areas. The left saw the issue as something of a
political litmus test of tolerance for homosexuality in Alberta.
Liberal MLA Laurie Blakeman who drafted the original earlier Bill 202, said “the government’s
amendment would institutionalize segregation of gay school children by forcing their clubs off school
grounds.”120 She saw the government as catering to the demands of a small and vocal lobby group of
home schoolers and the Catholic school boards. Wildrose Leader Danielle Smith urged again that the
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problem with Bill 10 was “all about balance, balancing parental rights and religious freedom with
equality and the rights of LGBTQ students.”121 PC MLA Thomas Lukaszuk, a former deputy premier
and past contender for the leadership of the PC party said, “I will not accept anything short of
equality. Equal but separate, equal but differently accommodated is not the answer.”122
Referring to Bill 10, Premier Prentice told reporters on 2 December 2014, “Rights are never absolute,
This provides for a balancing of three important rights in our society: sexual orientation, parental
rights, and the important responsibilities of schools boards.”123
On 4 December 2014, Premier Prentice announced that third reading of Bill 10 has been put on hold
for more consultation, stating: “Bill 10 has added to, rather than resolved these divisions, and I
accept personal responsibility for that as the premier. I’m most disturbed that our gay and lesbian
youth are caught in the middle of a very divisive debate."124
One does not have to ponder what Premier Prentice was thinking when his Progressive Conservative
government surprised MLAs by putting the bill to a vote on the first day of the spring sitting, in 10
March 2015 and allowing his Education Minister to put forward amendments that restored the bill’s
contents to what was originally introduced by Liberal MLA Laurie Blakeman in Bill 202.
An emotional Blakeman addressed the legislature. "Mr. Speaker, it is hard to contain my joy," she
said. After the vote, she noted that the bill’s passage “is only the beginning.” “Now we need to
resource this,” she said. “We need to make it happen.”125
In a late afternoon news conference, Premier Prentice thanked Blakeman and gave her credit for her
work on the issue. The premier said he changed his mind because of what he read in the media —
"about how students and young people were responding to the difficult debate that was surrounding
gay-straight alliances and Bill 10," he said. The government also engaged in consultation, held
meetings with various groups and obtained independent legal opinions. "I think we all have been
influenced in various ways," he said.
One should never rely solely on the media! Their news is seldom presented with a fair and in-depth
analysis. Robert and Katherine Baird, in Homosexuality: Debating the Issues, make clear the
challenge in confronting the LGBTTIQQ2S agenda:
When gays speak about themselves, they are speaking one language; when most
straight people speak about gays, they are speaking another...There’s only one way to
get past the feeling of confusion: tireless, meticulous, dedication to study. You can’t
learn a foreign language over night, and you can’t teach it by screaming it at people.
You teach it word by word, until bit-by-bit they feel comfortable speaking it.126
Once there was need for “balancing of three important rights in our society: sexual orientation,
parental rights, and the important responsibilities of schools boards.” After 10 March 2015, the
need apparently went away. With all political parties now on the proverbial Bill 10 bus, the only
option for those invested in keeping protected parental rights, in keeping protected religious
rights, in keeping freedom of speech in schools, and in protecting freedom of assembly, is a
constitutional court challenge. As MLA Blakeman reminds us, “We need to make it happen!”
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4.0 THE OVERARCHING OBJECTIVE OF A BILL 10 COURT CHALLENGE
Language espousing ‘tolerance’ ought not be employed as a cloak for the means of
obliterating disagreement. Section 15 of the Charter protects all persons from
discrimination on numerous enumerated and analogous grounds, including the
grounds of religion and sexual orientation. Language appealing to ‘respect’,
‘tolerance’, ‘recognition’ or ‘dignity, however, must reflect a two-way street in the
context of conflicting beliefs, as to do otherwise fails to appreciate and respect the
dignity of each person involved in any disagreement, and runs the risk of escaping
the collision of dignities by saying ‘pick one’. But this cannot be the answer. In my
view, the relationship between s. 2 and s. 15 of the Charter , in a truly free society,
must permit persons who respect the fundamental and inherent dignity of others
and who do not discriminate, to still disagree with others and even disapprove of the
conduct or beliefs of others. Otherwise, claims for ‘respect’ or ‘recognition or
‘tolerance’, where such language becomes a constitutionally mandated proxy for
‘acceptance, tend to obliterate disagreement.127 – SCC Justice Michel Bastarache
A truly free society is one which can accommodate a wide variety of beliefs, diversity
of tastes and pursuits, customs and codes of conduct. A free society is one which
aims at equality with respect to the enjoyment of fundamental freedoms and I say
this without any reliance upon s. 15 of the Charter . Freedom must surely be
founded in respect for the inherent dignity and the inviolable rights of the human
person. The essence of the concept of freedom of religion is the right to entertain
such religious beliefs as a person chooses, the right to declare religious beliefs openly
and without fear of hindrance or reprisal, and the right to manifest religious belief by
worship and practice or by teaching and dissemination. – SCC Justice Dickson J.128
Given the extent of the prejudice and small-mindedness embodied in the development and approval
of Bill 10, the intent cannot be improved “tolerance” within the heterosexual majority for the
homosexist ideology undergirding the LGBTTIQQ2S community. Rather the intent is to “obliterate
disagreement,” to end all facets of community-described “homophobia.” The lack of exclusions,
exemptions and opt-out provisions is proof of little respect, recognition and tolerance, for parental
rights, faith-based school interests, democratic will and mandate of school boards, sound science,
and basic individual freedoms – liberty, religion, speech and association. There is no balance of
interests and rights in this Bill. The political left gained everything. The political right surrendered.
GSAs/QSAs are promoted as “safe spaces” for mutual support and building community member
resiliency; however, ATA guidance shows the intention to use the alliance clubs as “bridgeheads” in
a self-declared war on social spaces not allied with LGBTTIQQ2S ideology – faith-based schools,
resistant public schools, unwilling parents and disobliging students (See Section 2.0).
What the LGBTTIQQ2S community really wants is not toleration, but indifference from the
heterosexual majority. The LGBTTIQQ2S strategists and their allies appear to see no boundary to
their movement’s goal of ridding society of their perception of homophobia, hate and
discrimination. Any resistance to LGBTTIQQ2S line of thinking is seen by the community as evidence
of all three derogatory conditions. As explained in Section 3.3 (3) the goals of toleration, respect,
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dignity, and positive recognition cannot be achieved by legislation. These values when authentic are
voluntary practices by the social majority. Coercion brings a social condition of “suffering” or
“enduring” certain things that one rejects but against which one is powerless.
A Bill 10 court challenge will detail the poor connectivity between the goals of the legislation and
the substance of the Law. Furthermore, the court challenge will expose the wanton disregard for
basic rights across virtually every constitutional protection possible. The collision of rights and the
confrontation of discriminations have reached an apex in this legislation. The notion of some
utopian union of faith-based heterosexual and humanist-based homosexual “social spaces” into one
harmonious space - what Savin-Williams chronicled as a future Fourth Phase (see Section 3.6) in the
rights agenda, is feasible only under certain conditions. His era of social “banality,” when Canadian
youth are increasingly adopting a “post-gay” identity; an era where sexuality is no longer considered
a defining characteristic of personhood, is only feasible when articulation of traditional orthodox
religious beliefs has lost significance in childhood learning. Only then can the homosexist agenda
capture the hearts and minds of our children - Canada’s future.
The fight over Bill 10 is significantly a struggle of who in future has key influence over our children’s
up-bring – parents or state. The political left has staked-out its position in favour of the state. The
political right has incredibly abandoned its base. Moreover, the struggle is about when (age
appropriate timing) and how (sexuality education guidelines and topics) influence will be exercised.
There is no doubt that Bill 10 severely weakens the authority of parents or guardians; the term
“influence de-capitation” comes to mind. Others have used terms like “totalitarianism”129 and “onesize-fits-all education.”130
What is needed in this court challenge is constitutional clarification of how collisions of these
diverse social spaces and confrontations of opposing protected rights are to be managed in the
education realm. Much good can come from a court ruling with remedies to establish the
balance of rights that Premier Prentice once declared so very important.

5.0 THE EVIDENT AND VEILED GOALS OF BILL 10
Bill 10 is officially titled “Act to Amend the Alberta Bill of Rights to Protect Our Children.”131 In the
media, the Bill has been referred to as the Transgender Rights Bill,132 Legislation for LGBTQ
Students133 and Bill Allowing Gay-Straight Alliances in Schools.134 What becomes evident in study of
this Bill is the absence of reasons or lack of clarity as to why all the amendments are needed. There
are no explanatory notes with the Bill. At least Bill 202 initiated by Liberal MLA Laurie Blakeman was
forthright in intended rational, if not very persuading:
WHEREAS all young people, regardless of sexual orientation or gender identity,
deserve a safe and supportive learning environment in which to achieve their full
potential and the presence of gay-straight alliance groups will reduce the risk of
bullying and suicide for all students; and
WHEREAS other Canadian jurisdictions have recognized the need to enact similar
legislation to protect the human rights and dignity of young persons in schools.135
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Since when has Alberta modelled its societal course on what Ontario or Manitoba has done? No
other province had the opt-out provisions of Section 11.1 in the Alberta Human Rights Act.

5.1 Stated Goals Found in Bill 10 Legislation Text
The Alberta Hansard record of 10 March 2015 reveals that Education Minister Dirks thought, or
wished to admit, that the Bill 10 was only about authorizing GSAs. He said in his statement:
Thank you, Mr. Speaker. It is indeed my honour on this first day of the spring session
to speak to the Assembly on a topic of profound importance for Alberta students and
many others across our province. I am referring to Bill 10 and the matter of
legislation regarding student gay-straight alliances in Alberta schools.136
The Minister went on to state “GSA” or “QSA” 18 times in his address including their impact on faithbased schools:
As well, it should be noted that the freedom for religious, faith-based schools to
engage in religious instruction is in no way limited by and does not conflict with the
existence of a GSA at a school.137
Really!
Noteworthy, the Minister made no mention of repealing Section 11.1 of Alberta Human Rights Act
(AHRA). This fact was only revealed by Ms. Notley in her statement.138 The rush to deal with Bill 10
on the first day of the Spring Session 2015 is evident in the statements of the Leader of the Official
Opposition, Ms. Forsyth:
I want to start by saying that in 22 years in the Legislature I have never encountered a
situation like we’re seeing today...What I find extraordinary is that I had a call from two of
the ministers at about 11:30 this morning and asked with 10 minutes’ notice to meet with
them to tell me what they were doing. At that particular time I said, “Can we see a copy of
the ministerial statement that the minister is preparing?” “Nope. Can’t do that.” Not only do
we see a statement, but we’ve also seen amendments tabled in the Legislature without
giving us proper time to respond.139
No mention of transgender rights is found in the Hansard record leading up to the vote.
The facts are Bill 10 is needed by the political left to legitimize considerable policy and guideline
developments already established and published by the ATA before March 2015 and also to clear
the way for a planned six year curriculum revamp, including a rewrite of sex education and CALM
curriculum140 (see Ontario curriculum at Appendix C as most probable model). All must occur with
no possibility of obstruction or avoidance in the future from faith-based schools, public school
boards and parents.
The Bill title is misleading. The Bill actually makes amendments to the Alberta Bill of Rights, the
Alberta Human Rights Act and the Alberta Schools Act. What do the following amendments have to
do with protection of our children?
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Alberta Bill of Rights
Amends RSA 2000 cA-14
1(1) The Alberta Bill of Rights is amended by this section.
(2) Section 1 is amended
(a) by striking out “or sex” and substituting, “sex or sexual expression;”
(b) by adding the following after clause (f):
(g) the right of parents to make informed decisions respecting the education of their
children. [This makes zero sense given the repeal of Section 11.1 in the Alberta
Human Rights Act!]

Alberta Human Rights Act
Amends RSA 2000 cA-25.5
4(1) The Alberta Human Rights Act is amended by this section.
(2) Section 11.1 is repealed.
Section 11.1 presently reads:
11.1(1) A board as defined in the School Act shall provide notice to a parent or
guardian of a student where courses of study, educational programs or instructional
materials, or instruction or exercises, prescribed under that Act include subjectmatter that deals primarily and explicitly with religion, human sexuality or sexual
orientation.
(2) Where a teacher or other person providing instruction, teaching a course of study
or educational program or using the instructional materials referred to in subsection
(1) receives a written request signed by a parent or guardian of a student that the
student be excluded from the instruction, course of study, educational program or
use of instructional materials, the teacher or other person shall in accordance with
the request of the parent or guardian and without academic penalty permit the
student (a) to leave the classroom or place where the instruction, course of study or
educational program is taking place or the instructional materials are being used for
the duration of the part of the instruction, course of study or educational program,
or the use of the instructional materials, that includes the subject-matter referred to
in subsection (1), or (b) to remain in the classroom or place without taking part in
the instruction, course of study or educational program or using the instructional
materials.
(3) This section does not apply to incidental or indirect references to religion,
religious themes, human sexuality or sexual orientation in a course of study,
educational program, instruction or exercises or in the use of instructional materials.
Imagine the more truthful title: “Bill 10: Act to Protect Our Children by Eliminating Parental Approval
for Religious and Sexuality Instruction.”
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The point is Bill 10 has “protection of our children” as the only explicit goal of the legislation. Based
upon the amendments to the Alberta Schools Act regarding GSAs/QSAs (text below), the authors of
the Bill see “protection” achieved by creating a “welcoming, caring, respectful and safe learning
environment that respects diversity and fosters a sense of belonging” and by promoting “equality
and non-discrimination with respect to, without limitation, race, religious belief, colour, gender,
gender identity, gender expression, physical disability, mental disability, family status or sexual
orientation.”

Alberta School Act
The following is added after section 16:
Support for student organizations
16.1
(1) If one or more students attending a school operated by a board request a staff
member employed by the board for support to establish a voluntary student
organization, or to lead an activity intended to promote a welcoming, caring,
respectful and safe learning environment that respects diversity and fosters a sense
of belonging, the principal of the school shall (a) permit the establishment of the
student organization or the holding of the activity at the school, and (b) designate a
staff member to serve as the staff liaison to facilitate the establishment, and the
ongoing operation, of the student organization or to assist in organizing the activity.
(2) For the purposes of subsection (1), an organization or activity includes an
organization or activity that promotes equality and non-discrimination with respect
to, without limitation, race, religious belief, colour, gender, gender identity, gender
expression, physical disability, mental disability, family status or sexual orientation,
including but not limited to organizations such as gay-straight alliances, diversity
clubs, anti-racism clubs and anti-bullying clubs.
(3) The students may select a respectful and inclusive name for the organization,
including the name “gay-straight alliance” or “queer-straight alliance”, after
consulting with the principal.
(4) The principal shall immediately inform the board and the Minister if no staff
member is available to serve as a staff liaison referred to in subsection (1), and if so
informed, the Minister shall appoint a responsible adult to work with the requesting
students in organizing the activity or to facilitate the establishment, and the ongoing
operation, of the student organization at the school.
(5) If a staff member indicates to a principal a willingness to act as a staff liaison
under subsection (1), (a) a principal shall not inform a board or the Minister under
subsection (4) that no staff member is available to serve as a staff liaison, and (b)
that staff member shall be deemed to be available to serve as the staff liaison.
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Based on the text in (3), (4) and (5) the GSA strategy is to FORCE “equality and nondiscrimination with respect to, without limitation, gender identity, gender expression, family
status or sexual orientation” under the assumption that this will make schools safer for
LGBTTIQQ2S students. The paradox in the legislation - a Bill that cancels the parental opt-out
provision, and declares all schools - faith-based, private, home-school associations, and public,
subject to GSAs/QSAs, is not interested in non-discrimination and respect for “religious belief;”
indeed, has violated Charter rights

5.2 Policy Goals Evident from Bill 10 Implementation Guidance
Whether one views “equality and non-discrimination” as achieving some level of tolerance,
indifference or societal banality, all should agree that our children need to understand that
tolerance, with respect, is needed for good public order and safety in a democratic and pluralistic
society (see also Section 6.5). The irony and unfairness in this Bill is that tolerance, respect,
individual recognition and dignity are not seen as two-way streets (see SCC Justice Michel
Bastarache, Section 2.0). The following Bill 10 guidance is unilateral, my-way or the highway, allinclusive (no avoidance) and does not treat all Alberta children as equal:
•
•
•
•
•

•
•
•
•

Parents no longer have influence over their children’s sexuality education;
School staff no longer obligated to inform parents of a child’s struggle with sexuality issues.
School not required to advise parents or seek approval for a child’s membership in a GSA or
gender-related name change to be used at school;
Sexual identity is self-declared, can be fluid, indeed, whatever a student says at the time;
Male and femaleness are to be de-emphasized in all facets of school life, i.e. reduction of
sex-segregated activities including:
o Boys-only and girls-only clubs [clubs intended to promote male role modeling or
female role modeling are out];
o Sports teams;
o Uniforms;
o Use of language – mother, father becomes guardian;
A neutral washroom for use by self-identifying transgender students is not appropriate,
access to the self-identified girls or boys washroom must be assured;
Students uncomfortable with the presence of pre-operative transgenders in their washroom
or change room must seek alternate remedies;
Students may live a secret life of separate sexual identity than the one claimed at home; and
There are no age limitations to application of all the above (K-1 to 12).

The left wins, homophobes lose!

5.3 Collateral Goals in ATA Diversity, Equity and Human Rights (DEHR) Programme
DEHR stands for Diversity, Equity and Human Rights. The DEHR programme is not required by the
Alberta Curriculum; however, the ATA initiated the effort in 2000. The ATA created a DEHR
Committee and charged it with a broad mandate—to study, advise and make recommendations to
ATA Provincial Executive Council with respect to matters related to diversity, equity and human
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rights in Alberta’s educational system. The committee took on such tasks as administering a grant
program for worthy DEHR-related initiatives in schools; publishing an award-winning newsletter;
holding conferences, seminars and workshops; creating valuable resources for teachers (many
references listed at Appendix E).
The committee also regularly made recommendations to the Annual Representative Assembly (ARA)
to assist the Association in promoting diversity, equity and human rights in schools. Based on the
progress made by the DEHR committee at the provincial level, in 2010, ARA passed two resolutions:
•
•

the first called upon each local association to establish a standing committee to support
diversity, equity and human rights in the local association; and
the second called for the integration into local political engagement programs,
independently or in collaboration with other local associations, stakeholders or agencies, of
projects to support diversity, equity, human rights, social responsibility, justice and
democracy in their schools and/or communities.141

The crucial point from these ARA resolutions was to create DEHR standing committee at each local.
Moreover each standing committee could voluntarily establish subcommittees in one or more of the
following:
•
•
•
•
•

Aboriginal Education
Intercultural Education
Gender Equity
Sexual Orientation and Gender Identity
UNESCO Associated Schools Project Network (ASPNet)142

The List of ATA reference resources shown at Appendix E reveals the over whelming emphasis has
been placed on Sexual Orientation and Gender Identity. Consider the political and organizational
clout of up to 56 union locals advocating with stakeholders the homosexist agenda, even though the
topic is not a curriculum subject.
Potential DEHR Human Sexuality Sub-Committees in Alberta Based Upon ATA Locals
Calgary City
Calgary Public Teachers No 38
Calgary Separate School No 55
Calgary District
Canadian Rockies No 59
Chinook No 29
Foothills No 16
Rocky View No 35
Central
Black Gold Teachers' No 8
St. Thomas Aquinas Teachers' No 45
Timberline No 9
Unité locale francophone No 24
Wetaskiwin No 18
Central East
Aspen View No 7
Battle River No 32
Greater St Paul No 25
Lakeland Catholic Separate No 30
Northern Lights No 15
Park Plains East No 31
Central North
Evergreen No 11

Evergreen Catholic No 44
Northern Gateway No 43
Parkland Teachers' No 10
Pembina Hills No 22
Woodland Rivers No 40
Central South
Chinook's Edge No 17
Clearview Teachers No 33
Red Deer Catholic No 80
Red Deer City No 60
Wolf Creek No 3
Edmonton McMurray
Edmonton Catholic Teachers No 54
Edmonton Public Teachers No 37
Fort McMurray No 48
Edmonton District
Elk Island No 28
Elk Island Catholic Teachers No 21
Greater St Albert Catholic No 23
St Albert Public Teachers Local No 73
Sturgeon No 27
North West
Fort Vermilion No 77

Grande Prairie and District Catholic
Teachers No 42
Greater Peace No 13
High Prairie No 62
Northern Spirit No 6
Northland No 69
Trumpeter No 26
South East
Grasslands No 34
Medicine Hat No 1
Medicine Hat Catholic Teachers No 39
Prairieland No 36
Prairie Rose No 2
Three Drums of Wheat No 20
South West
Holy Spirit Catholic No 5
Horizon No 4
Lethbridge Public School No 41
Livingstone Range No 14
Palliser No 19
Westwind No 12
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Under the title “Why do we need diversity, equity and human rights committees at the local level?”
the response is:
Alberta’s rapidly changing demographics are creating an exciting cultural diversity
that is reflected in the province’s classrooms, both urban and rural. The new
landscape of the school provides one of the best contexts in which to teach young
Canadians that strength lies in diversity. Cultural diversity in our society can be
defined by ethnicity, language, race, nationality, sexual orientation, gender identity,
religion and other characteristics.
True, one can define cultural diversity as one may wish. However, sex and sexual orientation/gender
identity are not cultural issues per say. The first term “sex” is biologically based – male or female.
Similarly, the second term(s) apply across all ethnic/cultural groups and is categorized as aspects of
human sexuality, not culture. There are transgenders in China, America and Alberta. If the DEHR
authors were truthful or unbiased in their promotion of the merits of cultural diversity they would
have to admit that more than half the global population and the vast majority of countries do not
support homosexism. Different cultures and countries respond to LGBTTIQQ2S sexual orientation,
gender identity, and gender expression matters across a wide spectrum with “illegal” at one end and
“banality” at the other. Most cultures and religions attach some moral judgment to the lifestyles
associated with the LGBTTIQQ2S community (See Section 3.3 (3)).
Based upon the Public Health Agency of Canada definition, one would say that the promoters of
DEHR- Sexual Orientation and Gender Identity have the cart before the horse.” The Canadian
Guidelines for Sexual Health Education, 2008 defines “sexuality” as follows:
Sexuality is influenced by the interaction of biological, psychological, social,
economic, political, cultural, ethical, legal, historical, religious, and spiritual
factors.143

Human sexuality should not be classified and conflated with the value gained from ethnic or
cultural diversity; should not be equated with the equity of benefit to Canada from African,
Chinese, European, Middle Eastern, etc. immigration. The brainchild of the homosexist
activists that leads one to advocate or imply that Canadian society would be better if there
were just more transsexuals, more queers, more single sex parents (two gay Dads or two
lesbian Mothers), or more three parent families to diversify the population is evidence of
cognitive dissonance. The DEHR Sexual Orientation and Gender Identity programme is a back
door means of getting around the Alberta Education curriculum to promote the left political
and the homosexist agendas under the pretext of celebrating and supporting Canada’s
“vibrant kaleidoscope of diversity.”
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6.0 RATIONALITY OF THE LAW TO THE STATED AND INTENDED GOALS
Surely the rational for Bill 10 cannot rest on keeping up
with the proverbial Jones - Ontario:
WHEREAS other Canadian jurisdictions have
recognized the need to enact similar legislation
to protect the human rights and dignity of
young persons in schools.
Who says that Ontario’s approach is the best, or
accepted by most Ontarians, or is even constitutionally
correct?
In this section the Bill 10 goal - “protection of our
children,” by creating a “welcoming, caring, respectful
and safe learning environment that respects diversity
and fosters a sense of belonging” will be parsed into five
sub-objectives for study: school safety and suicide
mitigation, caring and inclusive environment, impartial
guidance and sexual health counseling, and tolerance
success.
Presumably those who set these changes in motion
have some idea of what the baseline is against which to
measure the Bill’s success. Consider school safety
(Section 6.1 below) as an example. What level of safety
is the government seeking to achieve by the Law? How
is school safety measured? What degree of risk would
Ontario Protesters Against
be tolerable? Alberta schools can achieve reasonable
Liberal Government Education Policies
safety, not absolute safety. To just say our school policy
is “zero tolerance for homophobia” isn’t helpful. What’s qualifies as homophobic? Who decides
what is homophobic? What is hateful and what is sound positive freedom of speech?
Moreover, to measure Bill 10 success by the number of GSAs created in Alberta may not be helpful
either. At the time of Bill 10 debate (December 2014, eight years after first approval of GSAs) there
were 94 GSAs144 in existence in Alberta. Seen against a total of 2,388 schools, not including home
schools, that is just under 4% representation. This begs questions like: “What are the system
baseline needs for GSAs? Is this 4% under stated because GSAs have been blocked by certain school
boards? What is needed at this point before studying objectives like safety and suicide mitigation
etc. is an analysis of Alberta Education System student demographics, school types and municipal
populations. What is needed to know is how many GBLTQ students are there estimated in the
system in the various school types. What is needed is an understanding of how many Alberta
students have committed suicide attributable to school-based bullying?
1 – Review of Types of Schools, Numbers of Schools, Student and GBLT Populations
An Alberta Education School is defined as a school governed by an active school authority located
within the province. The following table (Chart 1) details the types of authorities and the student
aggregate populations. The numbers of GBLT students are average figures based upon the Youth
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Risk Behavior Surveillance, Selected Sites (YRBSSS), United States 2001-2009 which found median
LGB rates at L/G 1.3% and B 3.7% of the student population (Grades 9-12) and American Psychiatric
Association estimates for T145 (transgender) at .005% found in DSM V. YRBSSS sample size in the
period (2001-2009) ranged from 3,733 to 36,774 students. Note: other studies indicate lesser overall
LGB rates – 3% (Garofalo, Wolf, Kessel, Palfrey, & DuRant, 1998; Garofalo, Wolf, Wissow, Woods, &
Goodman, 1999); 3.6% for females, 2.6% for males (Silenzio, Pena, Duberstein, Cerel, & Knox,
2007).146
Chart 1

Authority
Type

Quantity
Total
of
Students
Schools 2015/2016*

Average Average Average
Number Number Number
“G/L”
“B”
“T”
Total of “G/L” of “B”
of “T”
(1.3%) (3.7%) (.005%) “GBLT” Students Students Students
per
Per
Per
School
School
School

FN147

(*FN 147)

Public

1,498

465,567

6,052

17,226

23.3

23,302

4

11.5

0

Separate

391

162,552

2,113

6,014

8.1

8,136

5.4

15.4

0

Francophone

40

8,068

105

299

0.4

404

2.6

7.5

0

Charter

22

9,275

121

343

0.5

465

5.5

15.6

0

ECS Private
Operator

130

5,688

74

210

0.3

285

0.6

1.6

0

Private
School

182

28,627

372

1,059

1.4

1,433

2

5.8

0

Provincial

56

1,554

20

57

0.1

78

0.4

1

0

Federal First Nations

62

9,695

126

359

0.5

486

2

5.8

0

Federal

7

818

11

30

0.0

41

1.5

4.3

0

Total

2,388

690,844

8,981

25,561

34.5

34,627
3.8

10.7

0

Average Numbers Per School

What seems clear is the average population of bisexual students is low; of exclusively gay or lesbian
students is very low; and of transgender students is none existent. This likely explains the emphasis
placed on the only 7-year-old MTF pre-operative transgender youth in the Edmonton Catholic School
system and the dearth of other similar reports.
2 – Projected Student LGBT Populations by Special Area and Municipality
The following table (Chart 2) shows the specific populations for Large Cities and Special Areas
marked (L) and the average municipal populations for Cities, Districts, Towns, Villages and First
Nations marked (C) in Alberta. The data is based on 2015/2016 Municipal Affairs Population List.
Total GBL population (adults 18 and over) in Alberta in 2003 based on Canadian Community Health
Survey data was 1.2% for 2003.148 Note the portion of the population of British Columbia declaring
LGB orientation in 2003 was 1.9% and in Quebec 2.3%.149 In 2014, the Canadian Community Health
Survey, Cycle 2.1, reported the percentage of gay or lesbian Canadians aged 18 to 59 nationally was
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1.7% and bisexual Canadians was 1.3%.150 In Chart 2 the total percentage of GBL&T population used
is 3.0%, which should be a high figure, since Alberta in 2003 was the second lowest province for GBL
population, second only to Nova Scotia at 1.1%. Moreover, Statistics Canada demographic data
shows 16.5% of the overall population in 2015 was between ages 5 to 19151. This Statistics Canada
survey is expressed in age categories 0 to 4, 5 to 9, 10 to 14, 15 to 19. The values in Chart 2, last
column (in yellow), are based on 16.5% of the total applicable GBLT population (the sum of the
categories ages 5-19), which will result in appreciably higher values in the chart than the ideal
estimate for Alberta GBLT students who would be ages 6 to 17.
Chart 2

Category of
Municipal
Population

Number
of
Locations

Total
Population
By
Location (L)
or
Category C)152

Average
Population
Per Location
District/Town
Village or First
Nation

Total GBLT
Population
Per
Location
(3.0%)

Large Cities:
2
Calgary
1,230,915 (L)
1,230,915
36,927
Edmonton
877,926 (L)
877,926
26,338
Cities
16
646,054 (C)
40,378
1,211
Special Areas:
5
Crowsnest
5,565 (L)
5,565
167
Jasper
4,584 (L)
4,584
137
Mackenzie County
11,750 (L)
11,750
352
Wood Buffalo
125,032 (L)
125,032
3,751
Strathcona
95,597 (L)
95,597
2,868
Municipal Districts
64
463,252 (C)
7,238
217
Towns
107
468,153 (C)
4,375
131
Villages
92
39,356 (C)
428
13
First Nations
45
63,817 (C)
1,418
43
Total Locations
331
Total number of GBLT students ages 5-19 for all 331 locations

Total GBLT
Population
Per Location
Between
Ages 5 – 19
(16.5%)
6,093
4,346
200
28
23
58
618
473
36
22
2
7
19,996

What seems evident from Chart 2 is that Calgary and Edmonton likely represent 53% of the
provincial GBLT student population. Some 329 locations complete the remaining 47%. There are 107
towns that have an average of 22 LGBT youth; 137 villages and First Nations municipalities have 2 – 7
GBLT youth. Moreover, from Chart 1 the average public, separate or charter school has
approximately 4-6 G/L students and 11-16 Bisexual students. A large high school like Central
Memorial in Calgary with a population of 2,000 students could average 29 G/L students and 74
Bisexual students. Note that the variance between total GBLT students in Charts 1 (34,627) and
Chart 2 (19,996) is likely based on 5% (GBLT) rate applied to the school attendance figures in Chart 1
and 3.0% applied to the municipal populations modified by 16.5% in Chart 2. As stated earlier there
are a number of studies that place the LGBT segment of student populations at 3-3.6%153 and not
5%. The actual total of GBLT students may lie between these two data figures.
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6.1 What Measures for Safety - Suicide Mitigation, Anti-Bullying Success, GSAs Created?
The 2006 ATA publication Gay-Straight Alliances in Alberta Schools: A Guide for Teachers, authored
by Kristopher Wells lists the risk factors for LGBTQ youth - negative self-esteem, drug and alcohol
abuse, feelings of depression and isolation, disruptive school behaviour, increased sexual activity
and decreased academic performance and he also notes:
In correlation to these risk factors, LGBTQ youth have been found to have suicide
rates that are two to three times higher than their heterosexual peers (Fenaughty
and Harré 2003).154
Six years later the ATA in their publication Establishing Diversity, Equity and Human Rights
Committees in Local Associations, 2012, quotes data from Egale Canada 2009:
•
•

28% of suicides are completed by LGB people;
75% of lesbian, gay and bisexual (LGB) and 95% of transgendered students felt unsafe at
schools, compared with 20% of straight students.155

Where is the scientific evidence for suicides completed by LGB people? One cannot grapple with the
issue of school safety and environment with the goal of reducing suicides until an evidence-based
understanding of the problem is established.
1 – A Closer Look at Suicide Rates Among School Age Youth
The Office of Alberta Justice and Solicitor General (AJSG) has posted suicide data for Alberta in 2001,
which is relatively consistent with data covering 1980 – 2001.156 This post is the most recent Alberta
data found on the internet. The suicide rate by Age and Gender per 100,000 population for the
youngest age category (10-14) is for Males - 0.9; and Females - 1.8.157 The suicide rate by Age and
Gender per 100,000 for the age category (15-19) is for Males – 24.2; and Females - 5.4.158 A cautious
estimate of all teen suicides, assuming that the total student population in 2015/2016 is 690844
students (see Charts 1 page 71) and this population is split half at age 10-14, half 15-19, the
following numbers emerge:
Summary of Predicted Suicides
All Students Using AJSG Data and 2015/2016
Student Population
Males Age 10-14
3
Females Age 10-14
6
Males Age 15-19
84
Females Age 15-19
19
Total
112
According to the Egale data (i.e. 28% of suicides are LGB) the following numbers come out:
Summary of Predicted LGB Suicides Using AJSG Data,
2015/2016 Student Population
and Egale’s 28% are LGB
Males Age 10-14
1
Females Age 10-14
2
Males Age 15-19
24
Females Age 15-19
5
Total
32
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The Centers for Disease Control and Prevention (CDC) agrees that LGB youth are at increased risk for
suicidal thoughts and behaviors, suicide attempts, and suicide. The Center reports that a nationally
representative study of adolescents in grades 7–12 found that lesbian, gay, and bisexual youth were
more than twice as likely to have attempted suicide as their heterosexual peers.159 Furthermore,
although more studies are needed to better understand the risks for suicide among transgender
youth, the CDC recorded one study with 55 transgender youth found that about 25% reported
suicide attempts.160
To calculate LGB suicide rates using CDC data one might double the AJSG rates as follows:
•
•
•
•

Males age 10-14 - 2 x 0.9 = 1.8 per 100,000;
Females age 10-14 - 2 x 1.8 = 3.6 per 100,000;
Males age 15-19 - 2 x 24.2 = 48.2 per 100,000; and
Females age 15-19 – 2 x 5.4 = 10.8 per 100,000.

Using the figure of 34,627 GBLT students in Alberta (Chart 1, page 71), split evenly between age
categories 10-14 and 15-19, the numbers of predicted suicides of LGB students might be:
Summary of Predicted LGB Suicides Using AJSG Data,
2015/2016 LGB Student Population
and CDC’s double rate for LGB Students
Males Age 10-14
0.3
Females Age 10-14
0.6
Males Age 15-19
8.3
Females Age 15-19
1.9
Total
11.1
What is evident from this analysis is the spread in severity of LGB suicide rates between Egale and
CDC. For high school aged youth the Egale suicide rate is three times higher than the CDC attempted
suicide rate, which makes little sense. The completed suicide rate does not exceed the attempted
suicide rate (see follow-on analysis). In November 2007, the American Foundation for Suicide
Prevention in partnership with the Suicide Prevention Resource Center and the Gay and Lesbian
Medical Association convened a conference to address the need for better understanding of suicidal
behavior and suicide risk in LGBT populations. The two dozen invited participants, including suicide
and mental health researchers, clinicians, educators, and policy advocates, discussed findings from
relevant research and their implications for reducing suicidal behavior in the target populations, and
made recommendations to address knowledge gaps. Their report was published in the Journal of
Homosexuality (2011) under the title “Suicide and Suicide Risk in Lesbian, Gay, Bisexual, and
Transgender Populations: Review and Recommendations”.161 On the topic of suicide deaths they
write:
Because death records do not routinely include the deceased person’s sexual
orientation, there is no official or generally reliable way to determine rates of
completed suicide in LGB people. Some researchers have attempted to determine
whether these groups are over represented among those who die by suicide, using
“psychological autopsy” reports of family and friends to determine the decedents’
sexual orientation. Several studies using this method have been published, focusing
on young adult male suicides in San Diego (Rich, Fowler, Young, & Blenkush, 1986)
and adolescent suicides in the New York metropolitan area (Shaffer, Fisher, Hicks,
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Parides, & Gould, 1995) and the province of Quebec (Renaud, Berlim, Begolli,
McGirr, & Turecki, 2010). Each of these studies has concluded that same-sex sexual
orientation is not disproportionately represented among suicide victims.
To date, psychological autopsy studies that have examined sexual orientation have
used relatively small samples and have identified very few suicide decedents as
having minority sexual orientation. In the New York study, 3 of 120 adolescent
suicide decedents and none of a similar number of living community control subjects
with whom the suicide victims were compared, were found to have a same-sex
orientation (Shaffer et al., 1995). The Quebec study similarly identified same-sex
orientation in 4 of 55 suicide adolescent suicide victims and none of the community
control subjects (Renaud et al., 2010). Minority sexual orientation may have been
underreported by key informants in these studies because they were not aware of, or
chose to withhold this information (Renaud et al., 2010). In any case, conclusions
based on the small numbers reported must be regarded as tentative.162
If suicide rates for LGB are not disproportional to heterosexual suicide rates, than between 3 and 5%
of suicides should be sexual minority students.
Comparison of Predicted LGB Suicides and All Student Suicides
LGB
LGB
LGB
All Students
(5% Method) (CDC Method) (Egale Method)
(AJSG Data)
Males Age 10-14
0.15
0.3
1
3
Females Age 10-14
0.3
0.6
2
6
Males Age 15-19
4.2
8.3
24
84
Females Age 15-19
0.95
1.9
5
19
Total
5.6
11.1
32
112
There is a considerable rise in the suicide rates for the high school age group 15-19,
particularly among males when compared to ages 10-14. It is evident that suicide
prevention should be a major concern in high school relative to elementary grades.
Moreover, for those truly interested in reducing teen deaths, student suicide should be
seen as an issue for all high school students regardless of sexual orientation or gender
identity, along with acknowledgement that the male suicide rate in high school students is
four times that of females. Whether one accepts the Egale estimate that 28% of suicides are
LGBT students or a significantly lesser percentage the issue needs to be addressed. A
fundamental question to ask and answer: Is the Bill 10 approach of universally applied
GSA/QSA mandates on the basis of one student’s request, removal of all gender specific
terminology and activities in schools, elimination of parental controls over their children’s
sexuality education, and facilitation of a student’s secret name, sexual orientation, or
gender expression at school, poles apart from that lived at home, an effective strategy to
reduce suicide among LGBTTIQQ2S students? The remainder of Section 6.1 (1-4) focuses
on whether imposing the indoctrination of 656,000 heterosexual students (95% of Alberta
students) towards the goal of social banality – full indifference towards homosexism,
transgenderism, queer ideology, and related sexual minority practices and values, is the socalled “best practice” to reducing potentially 6 to 32 suicides that “might” be LGBTTIQQ2S
students who have taken their lives fundamentally due to alleged societal “homophobia.”
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The ATA publication GSAs and QSAs in Alberta Schools: A Guide for Teachers, 2015, under the title
“Health and Safety Concerns” states:
Research indicates that there are serious consequences for many sexual minority
students in our schools, including:
1) truancy or dropping out;
2) drug and alcohol abuse;
3) withdrawal from social and school activities;
4) running away from home;
5) turning to prostitution and/or living on the streets;
6) depression; and/or
7) increased suicide ideation or suicide attempts.163
The updated 2015 publication replaces the 2006 GSA Teachers Guide. The authors likely
recognize that an evidence-based case for disproportionate LGB suicide rates cannot be
made and the guide no longer attempts to quantify LGBTQ suicide rates. The focus has
changed to quantifying suicidal thoughts and suicide attempts, which is an even more
complicated concept to study scientifically. The 2015 GSAs and QSAs in Alberta Schools: A
Guide for Teachers states:
For sexual minority youth, suicide is the number-one cause of death. Research
identifies that sexual minority youth are 1.5 to 7 times more likely to attempt suicide
than their heterosexual peers.164
Note that Statistics Canada reported on the leading causes of death among youth and found that
accidental death was the number one cause of death among 15 to 19 year-olds, double the suicide
rate for the same age group. There are however, a number of credible surveys that indicate LGBT at
age 21 are between 4 and 6 times more likely to report one or more lifetime suicide attempts than
heterosexuals of the same age.165 Rather than continue a line of contention about actual rates of
suicide, rates of attempted suicide or rates of suicide ideation, a more productive line of study is why
students are taking their lives. The political left, proponents of Bill 10 and homosexist social activists
assert that “homophobia” is the root cause of suicide among sexual minority students; eliminate
homophobia and suicides among LGBTTIQQ2S will lessen and conform to heterosexual student
levels. Moreover, this homosexist conjecture includes the belief that most health risks associated
sexual minority lifestyles will also disappear with the advent of societal banality. Parents - Don’t fall
for such propaganda.
2 – Risk Factors in Suicide Among School Age Youth
Some understanding of the risk factors contributing to suicide is a precursor to sound suicide
prevention. According to the CDC, 1 in 5 teenagers in the US seriously considers suicide annually. In
2003, 8% of adolescents attempted suicide, representing approximately 1 million teenagers, of
whom nearly 300,000 receive medical attention for their attempt; and approximately 1,700 US
teenagers die by suicide each year. Currently, in the US, the most effective suicide prevention
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programs equip mental health professionals and other community educators and leaders with
sufficient resources to recognize who is at risk and who has access to mental health care.166
According to experts Drs. Michelle Moskos, Jennifer Achilles, and Doug Gray, causes of suicidal
distress can be psychological, environmental and social. Mental illness is the leading risk factor for
suicide. Suicide risk-factors vary with age, gender, ethnic group, family dynamics and stressful life
events. According to a 2004 report distributed by the National Institute of Mental Health,167 research
shows that risk factors for suicide include depression and other mental disorders, and substanceabuse disorders (often in combination with other mental disorders). More than 90 percent of people
who die by suicide have these risk factors. The risk for suicide frequently occurs in combination with
external circumstances that seem to overwhelm at-risk teens who are unable to cope with the
challenges of adolescence because of predisposing vulnerabilities such as mental disorders.
Examples of stressors are disciplinary problems, interpersonal losses, family violence, sexual
orientation confusion, physical and sexual abuse and being the victim of bullying.168 The American
Foundation for Suicide Prevention in partnership with the Suicide Prevention Resource Center in
their review reported:
In the New Zealand birth cohort study (Fergusson et al., 1999), researchers used
structured interview schedules to assess for several psychiatric diagnoses, including
major depression, generalized anxiety disorder, conduct disorder, and
alcohol/substance use disorders. They found that elevated rates of reported suicide
attempts in youth who identified as LGB were associated with significantly higher
rates of depression, generalized anxiety disorder and conduct disorder than were
observed among heterosexual youth. LGB youth were also six times more likely to
have multiple disorders. Follow-up of the cohort during their mid-20s (Fergusson et
al., 2005) found that elevated suicidal behavior among LGB members was associated
with depression, anxiety disorders and substance use disorders, and that the
associations were more marked in males than females.
Elevated rates of mental disorders, including substance use disorders, have also been
reported in one-quarter to one-third of LGB adult respondents in large-scale health
surveys that have defined sexual orientation based on self-identity (Bostwick et al.,
2010; Cochran, Mays, & Sullivan, 2003; Cochran, Mays, Alegria, et al., 2007; Conron,
Mimiaga, & Landers, 2010; Hughes, Szalacha, & McNair, 2010; Jorm, Korten,
Rodgers, Jacomb, & Christensen, 2002; McCabe, Hughes, Bostwick, West, & Boyd,
2009) or gender of sexual partners (Cochran, Ackerman, Mays & Ross, 2004; Gilman
et al., 2001). Combining results from 25 international adolescent and adult studies,
researchers found depression, anxiety disorders, and substance use disorders to be
1.5 times more common in LGB people than in comparable heterosexual individuals
(King et al., 2008). Although findings for most disorders were similar for males and
females, lesbian/bisexual women had especially high rates of substance dependence,
more than three times the rate for heterosexual women. The findings of higher rates
of depression and panic disorder in gay/bisexual men, and higher rates of substance
use disorders in lesbian/ bisexual women point to different gender patterns among
LGB people, compared to the population as a whole.169
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In the US, national suicide prevention efforts have focused on school education programs, crisis
center hotlines, screening programs that seek to identify at-risk adolescents, media guidelines
(suicide prevention strategies that involve educating media professionals about the prevalence of
copy-cat suicides among adolescents, in an effort to minimize the impact of news stories reporting
suicide) and efforts to limit firearm access. Screening programs have proven to be helpful because
research has shown that suicidal people show signs of depression or emotional distress. Referrals
can be made for treatment, and effective treatment can be employed when signs are observed in
time. Intervention efforts for at-risk youth can put them in contact with mental health services that
can save their lives.
Moskos, Achilles, and Gray declare suicide by its nature is a complex problem. They have identified
myths about individuals who complete suicide, suicide risk factors, current prevention programs,
and the treatment of at-risk youth. They address these myths,170 to separate fact from fiction, and
offer recommendations for suicide prevention programs. Relevant myths and recommendations in
summary format include:
Myth: Suicide attempters and completers are similar. The average estimated ratio between nonfatal youth suicide attempters and youth suicide completers in the United States was 100–200:1.
Males are four times more likely to die from suicide than females; but females are more likely to
attempt suicide. In 1999, 83% of teenage suicide completers were male (Arias, Anderson, Kung,
Murphy, & Kochanek, 2003). The only state-wide hospital surveillance study of child and adolescent
suicide attempters in the United States demonstrated that 84% of attempters were female (Andrus
et al., 1991). Suicide attempts peak in the teenage years, while suicide completion peaks in old age
(Birkhead, Galvin, Meehan, O’Carroll, & Mercy, 1993; Centers for Disease Control and Prevention,
1998; Kachur et al., 1995). Note the majority of teen suicide completers have never made a prior
attempt (American Psychiatric Association, 2003; Brent, Perper, & Moritz, 1993). Recommendation:
It will be important to recognize that suicide attempters and completers are statistically different
groups, with some overlap. These two groups will require separate treatment interventions, and
outcome measures specific to each group.
Myth: Current prevention programs work. National suicide prevention efforts have focused on
school education programs, teen suicide hotlines, media guidelines, and efforts to limit firearm
access for at-risk youth (Gould & Kramer, 2001; Shaffer, 1988). Unfortunately, these prevention
methods have not had a significant impact in lowering teen suicide rates. Teen hotlines are primarily
used by females, rather than males, thus having little effect on the group with the highest risk for
death (Grossman, 1992). Approximately 5% of all teen suicides are believed to be “cluster” suicides
(Hazell, 1993). Recommendation: future efforts in the educational system use evidence-based
screening tools to identify youth at risk, and link screening responses to appropriate treatment
referrals. Educational programs which consist only of a brief, one-time lecture regarding risk factors
for youth suicide have not been effective (Centers for Disease Control and Prevention, 1994). Teen
hotlines may be effective in helping suicide attempters. An appropriate outcome measure for
hotlines could be a reduction in the number of emergency room visits for suicide attempts rather
than a reduction in the number of suicide deaths.
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Myth: Suicide is caused by family and social stress.
When interviewing families of suicide victims, relatives often point to an adverse precipitant, such as
breaking off a romantic relationship, an argument with parents, or a disciplinary action (Shaffer et
al., 1996). One feature of adolescent suicide is that it may be precipitated by a psychosocial stressor
associated with a recent loss, rejection, or disciplinary crisis. However, stressors related to these
events are common in a normal teenager’s life, and suicide is a rare outcome (Zamekin, Alter, &
Yemini, 2001). Studies have shown that over 90% of teen suicide completers have psychiatric
diagnoses, most commonly a mood disorder with comorbid substance abuse or conduct problems
(Brent et al., 1993; Shaffer et al., 1996). Teens who complete suicide have more stress and family
dysfunction (Gould, Fisher, Parides, Flory, & Shaffer, 1996). However, we know that mental illness
runs in families, and either child psychopathology or parental psychopathology may account for
stressors related to family dysfunction. The available information leads to the question of whether
the family dysfunction contributes to mental illness, or whether the mental illness contributes to the
family dysfunction. Separate from family dysfunction, both child and parent psychopathology have
been associated with an increased risk for suicide in Denmark (Agerbo, Nordentoft, & Mortensen,
2002). Recommendation: Suicide “is caused” by interplay of biological, psychological,
environmental, and social factors. However, it is essential to screen, identify, and treat mental illness
in teenagers, because mental illness is a known risk factor for suicide. Furthermore, the
identification and referral for mental health treatment of any psychopathology in parents of
teenagers at risk for suicide is needed. Treating either child or parental psychopathology, or both,
should decrease both parent-child discord and family dysfunction.
Myth: Suicide is not inherited genetically. Genetics has a critical role in mental illness and suicide.
The genetics of suicide are complex. For example, some families are at increased risk for depression
over multiple generations, while other families have increased risk for both depression and suicide.
Recommendation: Future suicide prevention efforts need to focus on identifying a phenotype that
predisposes to suicide. A more specific phenotype will help us to identify individuals at risk.
Clarifying the phenotype is an integral step in discovering the genetic basis of suicide, because it is
unknown whether risk for suicide is mediated by a history of mental illness in the family or the
presence of a phenotype that could be associated with either suicide or mental illness, or both.
Myth: Teen suicide represents treatment failure. National studies indicate that very few suicide
completers were in treatment at the time of their death (Shaffer et al.,1996). According to Gray and
colleagues (2002), government agency data revealed that only 1% of youth suicide completers were
in public mental health treatment at the time of their suicide, and only 3% of youth suicide
completers had detectable levels of psychotropic medication in their blood sample at autopsy. From
1952–1995, the incidence of suicide among adolescents nearly tripled; however, rates began to level
off in the mid 1990s, and are beginning to decline (Centers for Disease Control and Prevention,
2003). Interestingly, this change in suicide rate coincides with the rapid increase in use of
antidepressants and mood stabilizers in children and adolescents (Olfson et al.,1998). In Sweden,
there was a 25% reduction in the overall suicide rate, which accompanied a four-fold increase in
antidepressant use (Isacsson, 2000; Isacsson, Holmgran, Druid, and Bergman, 1997). Moskos and
colleagues (2002) conducted a study of parent and community contacts of teen suicide completers
and found parents identified the stigma of mental illness and the denial of mental illness as the most
significant barriers between teen suicide completers and treatment (Moskos, Achilles, Keller,
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Workman, & Gray, 2002). Recommendation: More research into biological and psychosocial aspects
of mental health is necessary to increase the understanding of the cause, course, and outcomes of
mental illness and to develop more effective treatment options (World Health Organization, 2001).
We also recommend that all pediatric psychopharmacologic studies be published, including studies
with negative results (Whittington et al., 2004; Zito et al., 2004). Public awareness of the available
treatments for psychiatric disorders is vital. It may not be the mental illness itself, but rather the lack
of treatment or compliance with treatment, which may lead to suicide completion. Barriers to
treatment for mental illness must be addressed if the teen suicide rate is to be reduced. These
include denial of mental illness, stigma, mental health insurance parity, and other barriers. Public
awareness can reduce the stigma of both the diagnosis and treatment of mental illness (World
Health Organization, 2001).

Suicide is a very complicated matter. No full analysis of the issues related to youth suicide has
been attempted here. However, before losing sight of the big picture and launching a potentially
low effect suicide prevention programme under the titles mandatory GSA/QSA clubs and DEHR
indoctrination, all sides on this subject must endeavor to get the facts straight. It seems fair to
say, based on the research of Moskos, Achilles, and Gray alone, that there are many more factors
at play in the suicides and attempted suicides of straight and LGBT students than the
environment at school. Suicide “is caused” by an interplay of biological, psychological,
environmental, and social factors. Moreover, mental illness is the leading risk factor for suicide.
Suicide risk-factors vary with age, gender, ethnic group, family dynamics and stressful life events.
Since mental illness is the leading risk factor and plays no favorites between straight and gay,
future efforts in our educational system must use evidence-based screening tools to identify
youth at risk, and link screening responses to appropriate professional treatment referrals.
Certainly, GSAs aimed primarily at promoting LGB pride and social events combined with Bill 10
guidance isolating GBLT youth from their parents’ childrearing authorities and medical health
responsibilities is not likely a path to significant reduction in youth suicides.

3 – Heterosexual, Homosexual, and Bi-Sexual Risk Behaviour Comparison
The Youth Risk Behavior Surveillance, Selected Sites (YRBSSS), United States 2001-2009 (released in
June 2011) studied seven US states and six large urban school districts and offers valuable
comparative data on heterosexual, homosexual and bi-sexual behaviours among youth in grades 912. Sample size over the reporting period ranged from 3,733 to 36,774. The Survey monitored
priority health-risk behaviors like behaviors that contribute to violence and behaviors related to
attempted suicide, tobacco use, alcohol use, other drug use and sexual behaviors among youths and
young adults. Across the sites that assessed sexual identity, the percentage of students who
identified themselves as heterosexual was (median: 93.0%), as gay or lesbian was (median: 1.3%),
and as bisexual was (median: 3.7%). The percentage of students who were unsure of their sexual
identity was (median 2.5%).171 An extract of the results follows indicating median prevalence values
for students identifying either as heterosexual, homosexual (G/L) or bi-sexual:
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Survey Question
having been hit, slapped, or physically hurt on purpose by their
boyfriend or girlfriend during the 12 months before the survey
(i.e., dating violence)
having been physically forced to have sexual intercourse when
they did not want to
having carried a weapon (e.g., a gun, knife, or club) on school
property on at least 1 day during the 30 days before the survey
having been threatened or injured with a weapon (e.g., a gun,
knife, or club) on school property one or more times during the
12 months before the survey
having been in a physical fight on school property one or more
times during the 12 months before the survey
having not gone to school on at least 1 day during the 30 days
before the survey because they felt they would be unsafe at
school or on their way to or from school
having felt so sad or hopeless that they stopped doing some
usual activities almost every day for 2 or more weeks in a row
during the 12 months before the survey
having seriously considered attempting suicide during the 12
months before the survey
having attempted suicide one or more times during the 12
months before the survey
having used a needle to inject any illegal drug into their body
one or more times during their life (i.e., injected any illegal
drug)
having ever had sexual intercourse
having had sexual intercourse for first time before age 13 years
having had sexual intercourse with four or more persons
having drunk alcohol or used drugs before last sexual
intercourse

% of
% of
% of
Heterosexual Homosexual Bisexual
Students
Students
Students
10.5

27.5

23.3

7.2

23.7

22.6

4.6

16.1

12.8

6.1

18.5

15.5

10.5

22.2

19.1

4.8

21.1

12.7

24.8

41.3

56.3

11.7

29.6

40.3

6.4

25.8

28.0

1.5

14.9

7.6

44.1
4.8
11.1
18.7

67.1
19.8
29.9
35.1

69.0
14.6
28.2
29.9

CDC Interpretation: Sexual minority students, particularly gay, lesbian, and bisexual students and
students who had sexual contact with both sexes, are more likely to engage in health-risk behaviors
than other students. Recommendation: Effective state and local public health and school health
policies and practices should be developed to help reduce the prevalence of health-risk behaviors
and improve health outcomes among sexual minority youths. The report went on to state:
Public health and school health policies and practices should be developed to
support establishment of safe and supportive environments for all students,
including sexual minority students, provision of professional development for school
staff and others who work with sexual minority youths, and implementation of
effective interventions. The policies and practices designed to reduce the prevalence
of health-risk behaviors are more likely to have an impact if they consider the
context in which risk behaviors occur. For sexual minority students, this means
addressing the challenges they face at school. A survey using a convenience sample
of 7,261 students aged 13–21 years across the United States who identified
themselves as gay or lesbian, bisexual, or unsure or who identified themselves as
transgender found that many of these students felt unsafe in school and had been
verbally harassed. One approach being used to create safe and welcoming school
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environments is the formation of Gay-Straight Alliances (GSAs) in schools. CDC
recently collaborated with Seattle Public Schools to evaluate the effectiveness of the
school system’s initiatives to establish safe and supportive school environments for
sexual minority youth. The evaluation found that GSAs provided avenues for
students to participate meaningfully and feel more connected at school.172
School staff members and others who work with sexual minority youths can benefit
from training to help them understand the needs of sexual minority youths and
shape behavioral health messages accordingly. CDC funded the American
Psychological Association (APA) Healthy Lesbian, Gay, and Bisexual Students Project
to help schools and youth-serving organizations improve health and mental health
outcomes for sexual minority youths. APA provided science-based workshops for
school counselors, nurses, psychologists, and social workers on how to effectively
reach sexual minority youths with HIV prevention messages and health information.
There is evident need for effective municipal and school health policies and practices to help
reduce the prevalence of health-risk behaviors and improve health outcomes among all
students, but sexual minority youths in particular. School staff members and others who work
with sexual minority youths must have adequate qualifications based on specialized training
to help them understand the needs of sexual minority youths and shape behavioral health
messages appropriately. A quote “safe place” in which to share or deliberate and to question
qualified school staff in a confidential supportive manner is an essential element in reaching
these minority youth. This said, the ability to have these focused, intimate private
conversations is not in a classroom where 97% of the student population is heterosexual.
Given the demographic data indicating that sexual minority numbers may be very low in many
if not most schools, would it not be better all around where a school board has established the
need, to conduct sexual minority health education within the GSA/QSA context. This approach
would go a long way towards reducing the conflict over indoctrinating the vast majority of
students (95%) in the usual sexual practices of the sexual minority students (5%). Instead of a
one-size-fits-all sex education approach this focused pedagogy would create less controversy
with parents and allow sexual minority students to receive appropriate instruction from
teachers qualified and comfortable to engage LGBTTIQQ2S pupils. As will be explained in (4)
below there are two types of GSAs/QSAs (internally focused clubs) that may promote better
health and well-being and two types (externally focused, activist clubs) that will in all
likelihood increase friction between the sexual minority and majority, eroding not improving
the environment in public and faith-based schools. Unfortunately, Bill 10 and Education
Ministry guidance make no attempt at prescribing the club constitution for GSAs/QSAs.
4 – Paradox of Anti-Bullying Policy and GSA/QSA Guidelines
As seen in Section 6.1 (3), GSAs/QSAs can have significant value as internally-focused clubs to connect
students with qualified teachers and other professionals to assist in support and counselling on high-risk
behaviours and specifically mitigating the chance of suicide. In this Section 6.1 (4), the aspect of GSAs/QSAs
clubs externally promoting the LGBTTIQQ2S lifestyle, so-called “gay pride” to the rest of the student body is
analysed and seen as an entirely different non-progressive issue and flawed approach. Promoting the
LGBTTIQQ2S lifestyle is seen by advocates as a means of reducing bullying at Alberta schools.
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Anti-bullying legislation, policy and guidelines have had special attention over the last decade including
cyber-related bullying; particulars are found in numerous Acts, and Education Ministry and ATA publications.
The Alberta Education Act and Alberta School Act define bullying and set out applicable statues including:
Interpretation
1(1) In this Act,
(b.1) “bullying” means repeated and hostile or demeaning behaviour by an individual in the
school community where the behaviour is intended to cause harm, fear or distress to one or
more other individuals in the school community, including psychological harm or harm to an
individual’s reputation;
Students
12 A student shall conduct himself or herself so as to reasonably comply with the following
code of conduct:
(g) ensure that the student’s conduct contributes to a welcoming, caring, respectful and safe
learning environment that respects diversity and fosters a sense of belonging;
(h) refrain from, report and not tolerate bullying or bullying behaviour directed toward
others in the school, whether or not it occurs within the school building, during the school
day or by electronic means;
Parents
16.2 A parent of a student has the responsibility
(a) to take an active role in the student’s educational success, including assisting the student
in complying with section 12,
(e) to engage in the student’s school community.
Board responsibility
45.1(2) A board shall establish, implement and maintain a policy respecting the board’s
obligation under subsection (1) to provide a welcoming, caring, respectful and safe learning
environment that includes the establishment of a code of conduct for students that addresses
bullying behaviour.
(3) A code of conduct established under subsection (2) must
(a) be made publicly available,
(b) be reviewed every year,
(c) be provided to all staff of the board, students of the board and parents of
students of the board,
In accordance with the School Act, the Calgary Board of Education (CBE) Administrative Regulation
6005, July 2016, details the Student Code of Conduct.173 Key particulars include:
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Principles:
All members of the CBE community, including students, parents, staff, and Trustees
have a role and a shared responsibility to create and support a welcoming, caring,
respectful and safe learning environment.
All members of the CBE school community have a right to learn and work in an
environment free from discrimination, harassment, bullying, and harm.
Schools will adopt a whole school approach that supports student personal
development, character and citizenship by managing discipline through a
progression of proactive, preventative, and restorative strategies (reference AR 6007
Progressive Student Discipline).
Responses to student behaviour include a consistently applied, school-wide approach
that includes fair and predictable responses to negative behaviour.
Definitions.
Bullying: means repeated and hostile or demeaning behaviour by an individual in the
school community where the behaviour is intended to cause harm, fear or distress to
one or more other individuals in the school community, including psychological harm
or harm to an individual’s reputation. Bullying can take different forms including:
• Physical –pushing, hitting
• Verbal – name calling, threats
• Social – exclusion, rumours
• Cyber – using digital technology to harass, demean or threaten
Discrimination: means an action or a decision that treats a person or a group
negatively for reasons such as race, religious beliefs, colour, gender, gender identity,
gender expression, physical disability, mental disability, age, ancestry, place of
origin, marital status, source of income, family status or sexual orientation.
Diversity: means the full range of uniqueness within humanity. Dimensions of
diversity include but are not limited to those identified in the discrimination
definition as well as the following:
•
•
•

culture and linguistic diversity
family composition
language

The CBE Code of Conduct also details: student responsibilities for prompting positive behaviours,
unacceptable behaviours, bullying, response to unacceptable behaviour, and parent responsibilities.
At school-level, for example Central Memorial High School, their CMHS Student Handbook under
title “CBE Student Code of Conduct” directs students to read the CBE Code. The Handbook warns:
Students are expected to be familiar with this regulation. Failure to be aware of
rules, regulations and expectations will not be considered a valid reason to avoid
consequences related to one’s actions.
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With all the anti-bullying guidance - the School Act, the applicable Board administrative
regulation, and the local school student handbook, the necessary anti-bullying policy and
procedures are in place. What are needed are reporting, enforcement and follow-up.
Given the comprehensive anti-bullying guidance, including student code of conduct, what then is the
relationship of GSAs/QSAs to anti-bullying? The new amendment on GSAs/QSAs to the School Act
resulting from Bill 10, reads:
Support for student organizations
16.1(1) If one or more students attending a school operated by a board request a
staff member employed by the board for support to establish a voluntary student
organization, or to lead an activity intended to promote a welcoming, caring,
respectful and safe learning environment that respects diversity and fosters a sense
of belonging, the principal of the school shall
(a) permit the establishment of the student organization or the holding of
the activity at the school, and
(b) designate a staff member to serve as the staff liaison to facilitate the
establishment, and the ongoing operation, of the student organization or to
assist in organizing the activity.
16.1(2) For the purposes of subsection (1), an organization or activity includes an
organization or activity that promotes equality and non-discrimination with respect
to, without limitation, race, religious belief, colour, gender, gender identity, gender
expression, physical disability, mental disability, family status or sexual orientation,
including but not limited to organizations such as gay-straight alliances, diversity
clubs, anti-racism clubs and anti-bullying clubs.
16.1(3) The students may select a respectful and inclusive name for the organization,
including the name “gay-straight alliance” or “queer-straight alliance”, after
consulting with the principal.
The statute text subsumes that these clubs will be synonymous with creating “a welcoming, caring,
respectful and safe learning environment that respects diversity and fosters a sense of belonging.”
A key question to ask: “Will Ministry and ATA guidelines for GSAs/QSAs reduce bullying or do the
unfettered rules facilitate reverse bullying through unregulated delivery of homosexist ideology and
propaganda? To the extent that the answer to the first measure is no and the second yes, Ministry
and ATA guidelines for GSAs/QSAs will not create a safer school environment. GSAs/QSAs guidelines
that open our schools to biased, unscientific propaganda must be changed, clarified or deleted.
Propaganda when recognized for what it is can only breed push back from those the statements are
intended to mislead and sway.
Merriam-Webster defines propaganda as “ideas or statements that are often false or exaggerated
and that are spread in order to help a cause...”174
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In the ATA publication, GSAs and QSAs in Alberta Schools: A Guide for Teachers, “homophobia” is
found 27 times and “homophobe” 3 times. The definition of “homophobia” in the Guide reads:
Fear and/or hatred of homosexuality in others, often exhibited by prejudice,
discrimination, intimidation, bullying or acts of violence.175
As mentioned before, the 2015 Ontario Curriculum Grades 1-8, Health and Physical Education is a
likely harbinger of Albertan homosexist strategy in the 21st Century. Stereotyping and name-calling
under “homophobia” is expanded in scope. The Ontario curriculum broadens the potential use of
the term to brand anyone with a differing opinion (spoken or not):
A disparaging or hostile attitude or a negative bias, which may be overt or unspoken
and which may exist at an individual and/or a systemic level, towards people who
are lesbian, gay, bisexual, or transgender (LGBT).176
In Section 3.4 – “Homophobe!” Labeling and Name Calling from a Cognitive Dissonance Perspective,
the terms “homophobia” and “homophobe” were parsed and analysed with the same conclusion
drawn as at the Associated Press. The international organization (AP) dropped both terms from its
Style Book and will no longer use the terms in its news reports, noting that the use of the suffix "phobia" (referring to an "irrational or uncontrollable fear") should not be used in political or social
contexts in AP reports.177 Note the terms “homophobia” and “homophobe” are not found in the:
•
•
•
•
•
•
•
•
•
•
•

Canadian Charter of Rights and Freedoms
Canadian Human Rights Act
Canadian Criminal Code
Alberta Human Rights Act
Alberta Bill of Rights
Alberta Education Act
Alberta Family Law Act
Alberta School Act
ATA Declaration of Rights and Responsibilities for Teachers
Calgary Board of Education AR 6005 – Student Code of Conduct
Central Memorial High School Student Handbook

Notwithstanding obvious weaknesses – stereotyping, name-calling, and the prejudice and hate
attached to the words by those who assign the labels, it appears the terms are not going away.
Respectfully holding to the Christian worldview particularly on morale and sexuality matters is not a
hate crime, not bullying, and not homophobia. Moreover, as will be explained further in Section 7,
faith-based beliefs, religious values and opinions are not to be consigned to the church pew and
home family settings.
From Section 6.1 (1-3) above it is clear that self-identified LGBTTIQQ2S pupils need to receive
appropriate instruction and counselling from teachers qualified and comfortable to engage students
in the ins and outs of joining or living in a higher risk behaviour community. As important is the need
to be given a safe confidential process through which to accomplish this dialogue, without revealing
(outing) the student unwillingly to the majority heterosexual student body or to peers with an
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activist homosexist agenda. GSAs/QSAs are one approach to addressing this requirement; however,
students will have to disclose themselves to the GSA/QSA membership, which may not be preferred
over traditional use a private counsellor’s office.
GSAs and QSAs in Alberta Schools: A Guide for Teachers identifies four major categories of
GSAs/QSAs. The first two types correlate well with the intent of the Section 6.1 (3) conclusion. The
two types are described as follows:
1) GSAs or QSAs for Counselling and Support
•
•
•
•
•
•
•

Have limited school-based support
Are counsellor led
Focus on the individual student
Offer psychological support services
Are often invisible within the school
Perceive the school climate as hostile
Are a drop-in safe space

2) GSAs or QSAs that Provide Safe Spaces
•
•
•
•
•

Are officially sanctioned student groups
Have limited visible presence
Focus on individual support and social activities for their members
Include straight allies
Focus on normalization and fitting in178

The need for either of these categories of GSAs/QSAs is strong and comes with little
downside regarding potential for homosexist propaganda, if the club is properly regulated.
These two types, with well defined rules and limitations set at school board level, should be
automatically supported upon student request.

It is the 3rd and 4th types in the ATA guidance that present major opportunities for proliferating
propaganda:
3) GSAs or QSAs to Raise Visibility and Awareness
•
•
•
•
•
•

Are student led and teacher supported
Focus on student safety and human rights
Have a visible schoolwide presence
Are characterized by social, educational and political activities
Initiate schoolwide educational activities and programs (eg, guest speakers,
assemblies, pride week activities)
Focus on building tolerance and understanding

87

4) GSAs or QSAs to Effect Educational and Social Change
•
•
•
•

Build networks and coalitions with other school and community-based
groups
Focus on school climate and organizational change through outreach
activities (e.g., diversity days, staff training, inclusive curriculum)
Have an anti-oppression educational mandate across intersections of
difference (race, gender, class, ability, sexual orientation, gender identity)
Strive to move beyond tolerance179

For these types proliferating propaganda is unavoidable. The GSA type 3 and 4 premises are that
society is out of touch, in need of change, social banality has yet to be reached, and GSAs/QSAs have
an “anti-oppression educational mandate across intersections of difference (race, gender, class,
ability, sexual orientation, gender identity). Where in the curriculum is this mandate? Obviously in
this skewed view of reality, the American College of Pediatricians’ position on homosexist gender
ideology is seen as medical “oppression” in need of educational reform. In their paper “Gender
Ideology Harms Children,” the ACPeds stated:
•

•
•
•
•

No one is born with a gender. Everyone is born with a biological sex. Gender (an
awareness and sense of oneself as male or female) is a sociological and
psychological concept; not an objective biological one.
A person’s belief that he or she is something they are not is, at best, a sign of
confused thinking.
Puberty is not a disease and puberty-blocking hormones can be dangerous.
According to the DSM-V, as many as 98% of gender confused boys and 88% of
gender confused girls eventually accept their biological sex after naturally passing
through puberty.
Conditioning children into believing that a lifetime of chemical and surgical
impersonation of the opposite sex is normal and healthful is child abuse.180

Who is the group really in need of education? Who are the real victims of activist oppression?
Propaganda is a form of oppression through choice and use of words. The following are examples of
propaganda from a brief analysis of the ATA publication GSAs and QSAs in Alberta Schools: A Guide
for Teachers.
Definitions and Note:
Ally: A person, regardless of his or her sexual orientation, who supports the human,
civil and sexual rights of sexual and gender minorities.
Gender fluid: An individual who has a gender identity that can change and switch.
Gender queer and nonbinary: A catch-all category for gender identities that are not
exclusively masculine or feminine—identities that are thus outside the gender binary
and cisnormativity.
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Heteronormative: The belief that people fall into distinct and complementary
genders (man and woman) with natural roles in life. It asserts that heterosexuality is
the only sexual orientation and norm. When other sexualities are acknowledged in
this world view, they are seen as inferior or intrinsically wrong.
Pansexual: Sexual, emotional or romantic attraction toward people of any sex or
gender identity.
Polysexuality: Sexual, emotional or romantic attraction toward multiple genders, but
not all.
Please Note: This is by no means an exhaustive list but is intended to provide general
awareness. Terms in the literature and in the queer community continue to evolve.
Facebook©2016 lists 58 gender options for users, including: Agender; Androgyne; Bigender;
Cisgender; FTM; Gender Fluid; Gender Nonconforming, Questioning or Variant; Genderqueer;
Intersex; Neutrois; Pangender; Trans/Transexual; and Two-Spirit.

The homosexist agenda is intent on creating so many categories of gender identity that the term
itself becomes meaningless along with the terms male and female. Furthermore, the application
of terms like fluidity, poly-, pan-, and non-conforming, by the LGBTTIQQ2S community amount to
an endeavor to redefine “diversity,” a culturally applied term, to mean: “anything goes, what I
want, when I want, how I want,” which has bankrupt social value and moral worth.
Symbols:
The explanation of the rainbow flag in the Guide states:
In November 1978, Harvey Milk, San Francisco’s first openly
gay council member, was assassinated. To demonstrate the
community’s strength and solidarity after this tragedy, the
1979 Pride Parade Committee decided to use Baker’s flag.
There are deliberate errors of omission and commission in asserting 37 years later that Harvey Milk
was assassinated and using this term to give life to the
narrative of a vulnerable “hated” minority in need of
community solidarity. No mention of the fact the San
Francisco Mayor – George Moscone (a straight
person!) was shot first in his office after which Harvey
Milk (a gay person) was shot. Both men were linked to
the decision to reject reinstatement of the shooter
Dan White to supervisor status at City Hall. There is no
evidence that Milk was shot because he was gay; no
evidence it was considered an assassination – see CITY
HALL SLAYINGS 25 Years Later.181
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The point about the Harvey Milk reference is accuracy. Does it
matter whether the homosexist narrative is based upon
truth? Do the ends (social banality) justify the means?
This Bisexual Pride flag
symbolizes an interesting
rewrite of history and points
to the ironic fact that the
larger community has not yet
lobbied for bisexual marriage.
In the 80’s and 90’s and
perhaps well into the 21st Century this flag could really only
be flown at half mast because the political movement during
those decades needed a homosexist narrative of innate fixed
orientations, no so-called “fence sitters.” Today bisexuals
make up more than half of the student LGBT community. The
fact, that being in love or in intimate relations with more than
one other student at a time; indeed, in concurrent relationships with two fellow students each of a
different sex, could be inherently complicated, stressful and in the end hurtful to one or more
students escapes the homosexist mindset.
In the background studies recorded in Dual Attraction: Understanding Bisexuality, Martin Weinberg
observed that many lesbians complained that bisexual women related more emotionally and
sexually to men and therefore could not be trusted. During a rap session one bisexual woman
complained of the shame she felt admitting to homosexual women that she was “bi” and that in San
Francisco it was harder to “come out” to homosexual women than to heterosexual women.
Complaints bisexuals listed in relations with lesbians included:
They see a woman who is still having sex with a man as a traitor. (F)
They don’t think it is politically correct to be bisexual; they don’t trust women who
are involved with men. (F)
Accusations of sitting on the fence, of being traitorous, of being just in a stage of
lesbianism, ‘You sound just like me when I was twenty-two.’ Sometimes I don’t even
dress politically correct. (F)
Mainly I experience a sense of hatred for men. They are not willing to give a man a
chance to do anything. I don’t like the attitude that some have that they would like
the whole opposite sex eliminated from the world. (M).182
Majorie Garber, author of Vice Versa writes that the appearance of “biphobia,” a word coined on the
model of homophobia, suggests that the opposition to bisexuality is a mode of social prejudice.
Straight people may stereotype bisexuals as closeted men who deceive their wives with a series of
randomly chosen male sex partners, but some gays and lesbians also stereotype bisexuals as self-
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indulgent, undecided “fence-sitters” who dally with affections of same-sex partners, breaking their
hearts when they move on to heterosexual relationships.183
Over the years Weinberg talked to a lot of lesbians who were devastated because the woman they
loved returned to the “safe space” of the man they were with before. He writes:
These lesbians transferred their sense of betrayal and bitterness to other women.
This has a lot to do with the myth that bi women are not to be trusted. Many
lesbians believe that bi’s use the label to avoid stigma. Lesbians feel that although a
bi woman lives with a woman she fantasizes about men and keeps open the option
to return to men if her woman relationship dissolves. There’s resentment that bi’s
can appear to be heterosexual when it’s convenient. They are seen only to want a
sexual, not an emotional, commitment.184
Weinberg concluded that the belief that bisexuals are confused about their sexual identity is quite
common. This conception has been promoted especially by those lesbians and gays who see
bisexuality as being in and of itself a pathological state. From their point of view, “confusion” is
literally a built-in feature of “being” bisexual. As expressed in one study:
While appearing to encompass a wider choice of love objects…[the bisexual] actually
becomes a product of abject confusion; his self-image is that of an overgrown young
adolescent whose ability to differentiate one form of sexuality from another has
never developed. He lacks above all a sense of identity…He cannot answer the
question: Who am I?185
This evidence of “bigotry” within the LGB community is likely now seen by activists as “internlized
oppression.” One of Weinberg’s interviewees put the matter as follows:
What about biphobia? Biphobia, to me, is homophobia. Oppression is oppression is
oppression. And bis are a minority within a minority. We all know how minorities are
treated.186
The makeover of the status of bisexuals in the community to full partners more than doubles the
population numbers; however, dual - simultaneous or alternating, sexual attractions undermine the
propaganda that sexual identity is not a matter of choice. To the extent that sexual fluidity and
bisexuality are emphasized the notion that the LGB community require a non-existent or nonjudgmental morality code is magnified. The terms fidelity and monogamy cannot survive the
concept of bisexuality. According to Weinberg, many politically active lesbians are now defending
women’s rights to choose bi-sexuality as a lifestyle. But there is a danger in assuming that bisexuality
is the “ideal state” for humans. There is a tendency on the part of some bi’s to push that concept to
the extreme and put down others, which would be oppression! In Section 6.1 (3) bisexuals had a
significantly higher response rate for the following marker than did heterosexuals and homosexuals:
Having felt so sad or hopeless that they stopped doing some usual activities almost
every day for 2 or more weeks in a row during the 12 months before the survey.
Bisexual youth also rated the highest for “having attempted suicide one or more times during
the 12 months before the survey.”
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Weinberg et al., in their book Dual Attraction: Understanding Bisexuality provide an excellent
understanding of the risks and challenges of bisexuality. Partner jealousy and time
management challenges of two relationships cannot be ignored as health risk factors nor
attributed to societal homophobia. When in the ideal homosexist sexual health curriculum
will the problems and risks of bisexuality be taught, along with the divorce and breakup rates
incurred by this lifestyle?

Homophobia and Harassment:
The GSAs and QSAs in Alberta Schools: A Guide for Teachers gives its own definition of bullying,
although the Guide cites Alberta Education as its source:
The Alberta Education defines bullying as a conscious, wilful, deliberate, repeated
and hostile activity marked by an imbalance of power, intent to harm and/or threat
of aggression. It can be verbal (name-calling, put-downs, threats, homophobic
bullying, transphobic bullying), social (exclusion, gossip, ganging up), physical
(hitting, damaging property) or cyberbullying (using the computer to harass or
threaten). It can occur within a peer group or between groups. It can occur at school
and in sports.187
Note that Alberta Education, like all the applicable acts and legislation, does not talk about
“homophobia.” Indeed, the Alberta Education reference on bullying includes a section on
What Bullying is Not:
Bullying behaviour is not the same as hurting someone's feelings if there is no misuse
of power or a deliberate intent to cause harm. It is important to support individuals
to understand the difference between these behaviours as part of learning how to
build healthy relationships.
Bullying behaviour is sometimes confused with conflict. Conflict is a disagreement
about different beliefs, ideas, feelings or actions. It is a normal part of healthy
relationships. For example, friends may disagree over which movie to see or what
game to play. Learning skills to resolve conflict appropriately is very important for
building and maintaining positive relationships.188
The tragic irony in this simple explanation of the difference between a valid conflict of beliefs and
bullying is that homosexist activists don’t get this truth, never have. The whole tenor of the ATA
publication GSAs and QSAs in Alberta Schools: A Guide for Teachers and the intent of Bill 10 is to
bully those who disagree with the LGBTTIQQ2S agenda. Those people who side-step conflict in
beliefs and collisions of rights by stereotyping and name-calling all opposition as homophobic are
blind to their own bullying tactics. The Bill 10 legislation over-rides the authority and historical
mandate of democratically elected school boards; empowers school staff to separate students
(secretly in some cases) from parental authority regardless of the student’s age; lays open all schools
to unregulated homosexist activism through GSAs/QSAs; and forces young girls who may not wish to
change in the presence of a pre-operative MTF transgender student (named “Alice” at school, but
92

“Fred” to his siblings and parents) to go elsewhere to change. Indeed, the gay-rights movement
bullying is so intimidating that the Edmonton Catholic School Board has no confidence that their
proposed policy to arrange a neutral (any sex) bathroom for the only self-identified pre-operative 7
year-old MTF transgender student in the district will be acceptable.189 The 7 year-old student insists
only the girl’s washroom will suffice.
Are not the goals of GSA/QSA types 3 and 4 in the Guide just high-level bullying strategies in the
name of stamping out homophobia? The LGBTTIQQ2S activists are unreserved in their ambitions:
3) GSAs or QSAs to Raise Visibility and Awareness
•
•
•

Are characterized by social, educational and political activities
Initiate schoolwide educational activities and programs (eg, guest speakers,
assemblies, pride week activities)
Focus on building tolerance and understanding

4) GSAs or QSAs to Effect Educational and Social Change
•
•
•

Focus on school climate and organizational change through outreach
activities (e.g., diversity days, staff training, inclusive curriculum)
Have an anti-oppression educational mandate across intersections of
difference (race, gender, class, ability, sexual orientation, gender identity)
Strive to move beyond tolerance190

The Alberta justice system must recognize how the LGBTTIQQ2S movement use the terms
“homophobia” and “homophobe.” First, the words unjustifiably stereotype all opposition to
movement goals as bigoted, hateful, holding out-of-step points of view. Second, the pejorative
words are used to bully silence from opponents. Third, the terms facilitate avoidance of
comprehensive public social debate. Fourth, the terms allow the movement to avoid internal
accountability for risk behaviours, health problems, and relationship limitations inherent in the
lifestyles followed; all shortcomings are seen as sourced in an un-accepting, non-affirming
heterosexual “homophobic” majority. Last, yet very important the terms mask the reality that
“social banality” is the end goal, which can only occur with the societal elimination of conflicting
faith-based belief. How much better as a propaganda tactic to claim one is fighting homophobia,
crusading for diversity, standing for human rights, challenging oppression across intersections of
difference (race, gender, class, ability, sexual orientation, gender identity), than to declare
eradication of millenniums-old Christian, Muslim, Jewish etc. beliefs is the end game, especially
when children have to be academically isolated from their parents influence to achieve this.
Again, little has changed since 1972, when political activist and author, Sally Gearhart wrote in
Loving Men/Loving Women: Gay Liberation and the Church: Ultimately the church as we know it
cannot be reformed; it must die. So must the Trinitarian theology on which it is based.191 If only
believers, the faithful, would wake-up and acknowledge this unfolding reality.
The following data is quoted in GSAs and QSAs in Alberta Schools: A Guide for Teachers, cited from a
an Egale Canada Human Rights Trust report by Catherine Taylor and Tracey Peter titled “Every Class
in Every School: Final Report on the First National Climate Survey on Homophobia, Biphobia, and
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Transphobia in Canadian Schools.” 192 The intent is to register a narrative of phobia-based oppression
of LGBTQ students.

Key to successful propaganda is control of the words used, terms asserted, and data collected to
buttress the intended narrative. The Taylor and Peter 2011 study claims to be the first national
survey on homophobia, biphobia, and transphobia. By their own definition they should be searching
for evidence of fear and hatred of homosexuals, bisexuals and transsexuals in the heterosexual
student population:
Homophobia: fear and/or hatred of homosexuality in others, often exhibited by
name-calling, bullying, exclusion, prejudice, discrimination, or acts of violence—
anyone who is LGBTQ or assumed to be LGBTQ can be the target of homophobia
They do not. Moreover, although fear and hatred of homosexuality can be exhibited in the above
manners; it is not accurate to claim the reverse that all name-calling, bullying, exclusion, prejudice,
discrimination, or acts of violence upon the LGBTQ students are the result of fear or hatred of
homosexuals. Bullying existed long before the homosexual liberation movement and creation of
multiple sexual identities, orientations and expressions. Heterosexual students are recipients of
bullying for reasons obviously other than homophobia. Children of divorced or single parents can be
recipients of disparaging remarks. That LGBTQ students come under bullying for similar reasons is
not evidence of homophobia; and removing “homophobia” from social existence will not end
bullying of youth that happen to identify in sexual minority. The root causes of bullying are many
and distinct from fear and hatred labelled as “homophobia”:
Cultural Causes of Bullying. In a culture that is fascinated with winning, power, and
violence, some experts suggest that it is unrealistic to expect that people will not be
influenced to seek power through violence in their own lives.
Social Issues. The fact that one gets more social recognition for negative behaviors
than for positive ones can also contribute to reasons why people bully. Situation
comedies and reality television, as well as real life situations in schools, for example,
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show that acting out is more likely to get noticed than behaving oneself civilly and
courteously. Jealousy or envy and a lack of personal and social skills to deal with
such feelings can also be reasons why people bully.
Family Issues. Families that are not warm and loving and in which feelings are not
shared are more likely to have children who bully, either within the family home or in
other locations in which the children meet others. Another home environment that is
prone to producing bullies is one in which discipline and monitoring are inconsistent
and/or a punitive atmosphere exists.
The Bully’s Personal History. Children who experience social rejection themselves
are more likely to “pass it on” to others. Children who experience academic failure
are also more likely to bully others.
Having Power. Some research indicates that the very fact of having power may
make some people wish to wield it in a noticeable way, but it is also true that people
may be given power without being trained in the leadership skills that will help them
wield it wisely. Either situation can contribute to why people bully others.
Provocative Victims. People who are annoying and condescending to others and/or
aggressive verbally, or in other ways that are not picked up by those in authority,
may contribute to the dynamic that can be characterized as bullying by one
individual but actually grows out of provocation by another individual.193
Clearly bullying also exists within the LGBTQ group. No doubt there are some who would argue this
is the result of internalized homophobia; achieve societal banality and these behaviours will go
away. Wrong! Consider these results from the Youth Risk Behavior Surveillance, Selected Sites,
United States 2001-2009 (released in June 2011), sample size over the reporting period ranged from
3,733 to 36,774.
Survey Question
having been hit, slapped, or physically hurt on purpose by their
boyfriend or girlfriend during the 12 months before the survey
(i.e., dating violence)
having been physically forced to have sexual intercourse when
they did not want to

% of
% of
% of
Heterosexual Homosexual Bisexual
Students
Students
Students
10.5

27.5

23.3

7.2

23.7

22.6

In drawing upon the Taylor and Peter 2011 report from Egale the authors of GSAs and QSAs in
Alberta Schools: A Guide for Teachers are trying to paint a narrative of rampant and systematic fear
and hatred of self-identifying LGBTQ students (who may or may not have “come out”) perpetrated
by their fellow heterosexual identifying students; and indeed, by a significant number of teachers
and staff. However, not all negative, disparaging or hostile attitudes displayed towards GBLTQ
students are rooted in “homophobia.” The Harvey Milk case is a strong example. Furthermore,
how one labels what they are intending to measure and how data is collected impacts outcomes.
Note the homosexist narrative comes with a recommended ending storyline - all schools must
create GSAs/QSAs to increase visibility, raise awareness, and effect educational and social change.
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Furthermore, the sexual health curriculum (K-12) needs major alteration to avoid discriminating
against LGBTQ... student health needs. The epilogue in this narrative reads: “These are the
minimum changes necessary to begin mitigation of the unfair adversity and oppression born by
LGBTQ youth and BTW more demands will be made down the road to arrive at social banality.
Note - The Taylor and Peter 2011 report has not proven that fear and hatred of homosexuality,
transexuality or bisexuality exists in schools. Bullying exists and the study attempts to measure
this phenomenon as harassment (see follow-on text). The report assertions are based on selfselected online internet surveys and self-selected login surveys held in-school at 20 randomly
selected schools. The report does not differentiate by type of school: Public, Separate,
Francophone, Charter, ECS Private Operator, Private School, Provincial, Federal, or First Nations
Federal. Nor does the study make any attempt to measure fear and hatred of LGBTQ by grade
level. The report is being used to give credence to remedies detailed in Bill 10 which are to be
enforced at all grade levels and in all school types.
Taylor and Peter attempt to measure evidence of “harassment” as a correlation to three phobias –
homo, bisexual and transsexual. The report does not define “harassment” even though the word is
essential to all that they purport to measure. The word harassment is not included in either the
Alberta School Act definition of bullying or the GSAs and QSAs in Alberta Schools: A Guide for
Teachers definition of bullying. The Canadian Human Rights Commission does define harassment as
a form of discrimination:
Generally, harassment is a behaviour that persists over time. Serious one-time
incidents can also sometimes be considered harassment. Harassment occurs when
someone makes unwelcome remarks or jokes about your race, religion, sex, sexual
orientation, age, disability...[goes on to list 11 areas of prohibited discriminations]
The above HRC definition frames the “LGBTQ significant adversity problem” in a hugely different way
than intended in the Alberta School Act; the Act upon which all Alberta schools have anchored their
anti-bullying strategies and codes of conduct states:
(b.1) “bullying” means repeated and hostile or demeaning behaviour by an individual
in the school community where the behaviour is intended to cause harm, fear or
distress to one or more other individuals in the school community, including
psychological harm or harm to an individual’s reputation;
What is different about the term “harassment” as defined by HRC is that measurement of the
alleged wrong-doing is based solely upon how the complainant feels about the behaviour or
comment. The School Act definition is much more robust in a judicial sense because the intent of
the alleged bully to cause harm must be taken into account. Consider the alleged assassination of
Harvey Milk by Dan White.194 The gay community in San Francisco may feel this was a malicious act
of homophobia; however, the reason Milk was shot had nothing to do with his sexual orientation or
views on gay rights. The verdict of voluntary manslaughter (8 year sentence) handed down to White
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indicates both Mayor Moscone (first killed) and Supervisor Milk (second death) were shot in a rage
over employment.
To make this point absolutely clear, consider a person sitting on
a street curb observing a Gay Pride Parade. The person in an
expression of support screams out as a float goes by “OH that’s
so gay!.” The person on the float likely smiles back in
appreciation; yet gay rights activists in the crowd would
confront the person for discrimination and homophobic
harassment. PFLAG contend the phrase “that’s so gay!” is
homophobic and they say so in this poster. Under the definition
in the School Act the accused person has fair protection. In the case of the HRC definition the
judicial outcome is largely in the hands of the accuser and how he/she feels about the statement.
No doubt there are people who use the term “that’s so gay” with intent to inflict hurt, just as there
are people who label or name-call others in demeaning words like Fag. To the extent that use of
these terms can be linked to fear and hate of
homosexuals depends on the intent of the verbalizer
not the feelings of the receiver. The critical point for
identifying and measuring the degree of “bullying,”
harassment” or “homophobia” should be the intent of
the alleged wrong-doer. As stated many times, people
who are respectfully standing their ground in public by
upholding their religious beliefs or indeed, nonreligious values, should not be labelled bully, harasser,
bigot or homophobe. To stereotype them in this
manner is to deny them their freedoms of religion, speech and assembly, which is wrong.
A statistical fallacy occurs when the argument made is
contradicted by the actual data asserted. It does not
make sense to declare that 1 in 5 LGBTQ students (20%)
experience bullying every day and that 70% of LGBTQ
students hear transphobic comments (also defined as
bullying) every day. The Taylor and Peter report actually
states “90% of trans youth hear transphobic comments
daily or weekly from other students.”195 Nowhere in the
report does it state 90% of LGBTQ youth are verbally
bullied. In fact the report directly contradicts the claim
“90% are verbally bullied.” The report states under the title “Safer Schools Policies”:
46% of LGBTQ students from schools with anti-homophobia policies reported never
having been verbally harassed due to their sexual orientation versus 40% of LGBTQ
students from schools without anti-homophobia policies.
Furthermore, the Taylor and Peter report cites a 2007 McCreary Study that found that 61% of gay
students and 66% of lesbian students between grades 7 and 12 reported having been verbally
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harassed, compared to 29% and 37% of heterosexual boys and girls, respectively (Saewyc et al.,
2007).196 So where does the 90% come from?
The Taylor and Peter 2011 report does not address the
subject of homeless youth who identify as LGBTQ. The
plate (across) should indicate the real source for 30-50%.
In 2006, the National Gay and Lesbian Task Force Policy
Institute in the United States sponsored a major study of
LGBT youth. The report is titled “An Epidemic of
Homelessness.”197 They determined that 20-40% of
homeless youth were LGBT. Family conflict was the
primary cause of homelessness. One study was cited that
showed 50% of gay teens experienced a negative reaction
from their parents when they came out and 26% were
kicked out of their homes.198 This statistical evidence
suggests that “coming-out” early in one’s youth should be
avoided. This also highlights the need for sound neutral counsel and education on decisions
surrounding choice of self-identity. Moreover, living an “outed” existence at school, secret or
hidden from parents, siblings and others outside school is not a recommended approach,
particularly if engaged in an activist Type 3 or 4 GSA/QSA.
The assertion that 53% of LGBTQ felt unsafe at school compared with 3% heterosexual students is
erroneous in reference to the Taylor and Peter study and unsubstantiated. Taylor and Peter make
no claim about how heterosexual youth feel about their safety; and no 3%. The report actually
states:
Half (53.4%) of all participants [71% of which identified as heterosexual - 2,561 of
3607] reported that at least one place at their school was unsafe for LGBTQ
students. Although this number was higher for LGBTQ participants (70.6%) than for
non-LGBTQ students, almost half (46.5%) of non-LGBTQ youth view at least one
place in their school as unsafe for LGBTQ youth.199
80% of LGBTQ students from schools with anti-homophobia policies reported never
having been physically harassed versus only 67% of LGBTQ students from schools
without anti-homophobia policies.200
The McCreary Centre study, for example, found that 82% of lesbian youth versus
60% of heterosexual girls sometimes feel unsafe and that 70% of gay boys
sometimes feel unsafe versus 58% of heterosexual boys (Saewyc et al., 2007).201
Finally, by comparison the Youth Risk Behavior Surveillance, Selected Sites (YRBSSS), United States
2001-2009 (released in June 2011), sample size over the reporting period ranged from 3,733 to
36,774, found:
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Survey Question
having been threatened or injured with a weapon (e.g., a gun,
knife, or club) on school property one or more times during the
12 months before the survey
having been in a physical fight on school property one or more
times during the 12 months before the survey
having not gone to school on at least 1 day during the 30 days
before the survey because they felt they would be unsafe at
school or on their way to or from school

% of
% of
% of
Heterosexual Homosexual Bisexual
Students
Students
Students
6.1

18.5

15.5

10.5

22.2

19.1

4.8

21.1

12.7

Everyone is interested in mitigating underperformance, unhappiness, assault, harassment,
bullying, homelessness, behavioural health risks etc. among all students. For effective policy
development directed at self-identifying LGBTTIQQ2S students more detailed and unbiased
research is required to clearly identify, segment and quantify the sources and causes of the socalled “adversity” faced within the LGBTTIQQ2S community before attempting trial remedies. A
blind social experiment to create “resiliency” in the LGBTTIQQ2S student group by attempting to
impose social “banality” in our schools, or homes, or upon the nation is a high risk venture with
significant potential adverse impacts on our children. Parents, whether religious or non-religious
have a constitutional right to care for the welfare of their children and this may include ensuring
that all opportunities for their child to identify as heterosexual are exercised. Parents who hold
an overwhelming desire or preference to raise heterosexual children are not bigots or
homophobes. Their sensitivity and resistance to programs and policies that increase the
likelihood of their children joining the sexual minority are equally their constitutional right. At
this point in Canada’s social history, it is not “unconstitutional discrimination” for parents to hold
sexual identity preferences and to want their wishes exercised in their choices of education,
medical attention, spiritual guidance and associations. Safe and caring school environments can
be brought about without enforcing universal indifference to sexual orientation, identity and
expression.

6.2 What Measures for a Caring and Inclusive Environment?
Do Ministry and ATA guidelines for GSAs/QSAs demonstrate care for and respect for diversity? To
the extent that the answer for specific guidelines is no, the rules need to be changed or clarified.
Note that under the title Diversity in shared values, the Alberta School Act protects against religious
intolerance in education:
(2) For greater certainty, education programs and instructional materials referred to
in subsection (1) must not promote or foster doctrines of racial or ethnic superiority
or persecution, religious intolerance or persecution, social change through violent
action or disobedience of laws.

99

Indeed, the Alberta School Act authorizes Alberta school boards to prescribe religious instruction
and exercises for their students.
The Alberta Human Rights Act in Section 1 speaks to discrimination regarding publications and public
notices. The Act reads:
Code of Conduct
Discrimination re publications, notices
3(1) No person shall publish, issue or display or cause to be published, issued or
displayed before the public any statement, publication, notice, sign, symbol, emblem
or other representation that
(a) indicates discrimination or an intention to discriminate against a person or a
class of persons, or
(b) is likely to expose a person or a class of persons
to hatred or contempt because of the race, religious
beliefs, colour, gender, gender identity, gender
expression, physical disability, mental disability,
age, ancestry, place of origin, marital status, family
status or sexual orientation of that person or class
of persons.
This ATA authorized poster - Safe Space202 sends a double
edged message that should not pass the Human Rights Act
threshold detailed at (a) and (b) above. The way that the
ATA endorses the notion of marking off a “safe space”
inside schools, which already by School Act, school board
direction, and school code of conduct (Section 6.1 (4)), are
mandated to respect and support the individual human
rights of all students, is ironic to say the least. The safe
space is needed for confidentiality and for sharing among
like minded students. The vast majority of those on the
other side of the “safe space” are not bigots, bullies or
homophobic as the poster implies. The associated caption
reads: “This is a SAFE SPACE where human rights are respected and where lesbian, gay, bisexual,
trans-identified and queer students, teachers, friends, families and allies are welcome and supported.
ATA.”
The poster’s third image (across) sends the disparaging,
discriminatory and inaccurate message that people who will
not CELEBRATE transgenderism or the 56 plus ism’s, sexual
orientations, identities and expressions, are irresponsible,
disrespectful and human rights abusers. To religious and nonreligious alike, those who acknowledge the need to be
respectful, helpful and show dignity to the sexual minority
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students, the Safe Space poster also declares that this is not enough – you must CELEBRATE the
advent of each transgender kid - join with the two people of unknown genders in the rainbow heart,
and rejoice in the diversity brought about by surgery and/or lifelong hormone treatment.
Those who post these rallying calls to allies and questioning kids to come and join and/or CELEBRATE
with the school LGBTTIQQ2S community need to face up to the question: “Have they done all they
can to prevent the kid from choosing a transgender, queer or inersex identity?” Leading the child
along or standing by and doing nothing are unacceptable “best practices.” The following policy by the
Calgary Board of Education (CBE) is not acceptable to the vast majority of parents: Evidence-based
best practice tells us that allowing children to take the lead with their gender identity and supporting
them with this exploration is helpful. We help children when we give them room and freedom to
explore free of judgement. In short, it is best to give children room to express their gender in ways
that feel natural to them and to not “box” them in and hold them to any particular gender rules. It is
also important to honour the gender identities that adolescents share with us as they are very likely
to reflect their true and longstanding identity – Creating Conditions to Thrive: Guidelines for
Attending to Gender Identity, Gender Expression and Sexual Orientation in Schools. Those who
support Bill 10 and the ATA are not applying evidence-based medical science; rather they have
swallowed an ideological party line. Does anyone really believe these identities happen in some
innate unchangeable biological vacuum? Obviously not, or the homosexist movement would not
speak of fluidity and change between untold possible identities. The Public Health Agency of Canada
lists influences on “sexuality” in Canadian Guidelines for Sexual Health Education, 2008 as follows:
Sexuality is influenced by the interaction of biological, psychological, social, economic, political,
cultural, ethical, legal, historical, religious, and spiritual factors.203 The American College of
Pediatricians reject the gender “ideology” espoused by CBE. The medical experts assert: Children
who use puberty blockers to impersonate the opposite sex will require cross-sex hormones in late
adolescence. Cross-sex hormones (testosterone and estrogen) are associated with dangerous
health risks including but not limited to high blood pressure, blood clots, stroke and cancer. Rates
of suicide are twenty times greater among adults who use cross-sex hormones and undergo sex
reassignment surgery.204 Real evidence suggests the actions triggered by implementation of Bill 10
will mean more children who could have lived normal heterosexual lives will instead join the
LGBTTIQQ2S community. Bill 10 changes the psychological, social, political, ethical, legal and
educational factors all in favour of promoting more youth to experiment and choose a lifestyle in the
LGBTTIQQ2S community. Worse the Bill denies parents the right to have their children opt out of
sexual orientation indoctrination and denies parents the right to know whether their children
(regardless of age) are leading a secret sexual identity or attending a GSA/QSA that they don’t wish
their mother and father to know about. Faith-based schools have no exemption.

1 – Does Inclusive Mean Impartiality to School Guidance and Sexual Health Counselling?
Evidence-based best practice tells us that allowing children to take the lead with
their gender identity and supporting them with this exploration is helpful. We help
children when we give them room and freedom to explore free of judgement. In
short, it is best to give children room to express their gender in ways that feel natural
to them and to not “box” them in and hold them to any particular gender rules. It is
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also important to honour the gender identities that adolescents share with us as
they are very likely to reflect their true and longstanding identity205 – Calgary Board
of Education (CBE) Guidelines for Attending to Gender Identity, Gender Expression
and Sexual Orientation in our Schools
This excerpt from CBE sexual health policy is so important it merits examining this second time. The
text is the equivalent to an updated, bureaucratically scrubbed (ATA, CBE), version of a philosophy
championed by the Calgary Birth Control Association (CBCA) in 2003. Today the CBCA is called the
Calgary Sexual Health Centre,206 and is listed as a COMMUNITY PARTNERSHIP agency in the Central
Memorial High School (CMHS) Student Handbook and Parent Handbook. CMHS is part of CBE. Back
in 2003 under the title “OUR PHILOSOPHY,” the CBCA stated:
At CBCA we believe that sexuality is a natural and healthy part of life. Healthy sexual
relationships are based on trust, respect and equality. We work for the right of all
people to get information that helps them make choices and decisions about their
sexuality…In our work we want to give clear information without passing
judgment.207
In 2000-2003, the CBCA was handing out to CBE Schools a pamphlet developed by PFLAG titled
“What Everyone Should Know About Lesbian, Gay, Bisexual, Two-Spirited & Transgendered Youth.”
Under the title “WHAT IF YOU DON”T KNOW FOR SURE?” it reads:
Our sexuality develops over time. Don’t worry if you aren’t sure. The teen years are a
time of figuring out what works for you, and crushes and experimentation are often
part of that. Over time, you’ll find that you’re drawn mostly to men or to women – or
to both – and you’ll know then. You don’t have to label yourself today.
The CBCA website also had a link to the Coalition for Positive Sexuality. The CBCA advisory caption
read: “Teen-oriented with down-to-earth, easy-to-understand language. Several but not all, methods
of birth control are discussed.” An extract from the site stated:
There are lots of safe and fun ways to get off, which you probably won’t learn in
school. You can do many of these things all by yourself as well as with others, and
you can talk about them even if you don’t want to do them. Don’t feel like you have
to do everything on the next page, but don’t feel like anything is automatically off
limits either. The important thing is that everyone involved clearly says what they
want and can make it stop when they want. Just remember, sex is only fun if
everyone agrees on what they’re going to do. You could 208
Some 16 years after the above posts Alberta Education (ATA, CBE, CMHS etc.) is going to take on the
responsibility to facilitate sexual experimentation among students - to “explore free of judgment,” to
“express their gender in ways that feel natural to them.” Our children will learn it all in school at
“evidence-based, best practice, age-appropriate” times and methodologies. Furthermore, Alberta
Education is taking the whole matter out of the hands of parents and guardians. Students will be
empowered to “explore free of judgment,” even if this has to be done in secret from parents and
family. Moreover, in facilitating sexuality experimentation, CBE and CMHS will draw upon
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community partners like the Calgary Sexual Health Centre. Under the title “Talking to Your Children
About Sex”209 the agency states:
This section will help you learn more sexuality education, sexual facts and stages of
child development so you feel better prepared to talk with your child...
Stages of Child Sexual Development
Parents need to get past any notion of a single “Big Talk” about the birds and the
bees. Sexuality education is an ongoing and evolving discussion that changes as your
child grows. You aren’t off the hook until your child is an adult. And even then they
may still have questions about parenting, relationships, childbirth, etc. Here are
some general guidelines making sex education into an ongoing relationship:
Guidelines for 0 to 3 years old
•

I am curious and want to explore my own body and maybe yours too.

•

I talk openly about my body – including where pee and poop comes from.

•

I touch my genitals because it feels good.

•

I am able to say the names for body parts that you’ve taught me – head,
nose, elbows, vulva and penis.

•

I experience vaginal lubrication or an erection as a reflex.

•

I imitate my same-sex parent.

To Support your 0-3 year old
•
•
•

•

•
•

Begin at birth with loving touch (this is different than genital stimulation).
Loving touch builds self-worth and trust. It also teaches a child about love
and how to express it – fundamental to healthy adult sexuality.
Teach your child that all body parts are important. Use the appropriate
names for genitals and body parts (head, nose, elbows, vulva, penis) and
avoid shame about body processes. This teaches your baby that the body is
valuable and worthy of care.
Begin teaching about private and public behaviors. For example, picking
your nose or exploring your genitals is best done in the bedroom or
bathroom.
Teach your child to say “no” to unwanted touch of any kind, regardless of
who is attempting to touch her.
Teach your child about the anatomical differences and similarities between
sexes.

Guidelines for 4-5 Year olds
•

I am curious and exploring body parts, bodily functions and the differences
between boys and girls.

•

You might find me “playing house” or “playing doctor” with my playmates
and showing each other our genitals.
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•

I may ask questions like: Why are you hairy there? Why don’t I have a penis?
Why does my penis get hard? Can I marry you mommy? Where do babies
come from?

•

I can identify my own gender (I identify as male or female regardless of my
physical sex).

•

I am beginning to recognize the traditional roles of boys and girls.

•

I am conscious about my body and how it appears to others.

•

My sexual identity and feelings about sexuality are beginning to be shaped.

•

I may masturbate – rub my genitals on furniture or pillows – to sooth or
relax myself

To Support your 4-5 year old
•
•
•

•

Widen your child’s perception of what boys and girls are capable of doing.
Know that touching genitals and masturbating is totally normal, even as you
continue teaching the concept of privacy.
Know that for playmates of similar ages, exploring each others genitals in a
consensual, playful, curiosity-focused manner is completely age appropriate,
even if you do decide to suggest another game.
In some cases, imitating or participating in adult sex acts – oral, anal,
vaginal sex – may be a sign of sexual abuse or exposure to sexually explicit
media.

We are talking about our children’s lives here. Bill 10 forces all parents to abandon their offspring to
the free-sex, sex-positive, homosexist agenda without recourse. Does anyone actually believe sexual
experimentation comes without consequences, life changing and lifelong consequences? If adult
sexual identities can be changed by sexual experimentation what about the lives of our youth?
Gilbert D. Bartell, Ph.D., author of Group Sex: A Scientist’s Eyewitness Report on the American Way
of Swinging, observes how anyone can become bisexual, if not homosexual, just by acquiring enough
experience. He writes:
When a couple is new to swinging and the woman has never been exposed to
another woman, she usually says that she would find this repulsive and cannot
imagine it. After the first two or three parties where she sees women obviously
enjoying each other, she is likely to modify her stand and say, ‘I do enjoy having a
woman work on me, but I could never be active with another women.’ Then, when
she has been in swinging for several months and attending many parties, she may
well say, ‘I enjoy everything and anything with a woman, either way she wants to
go.’…at large open parties we observed that almost all the women were engaged in
homosexual activity with obvious satisfaction, especially if a younger group is
involved.210
Referred to in Section 3.3 (1), Alfred C. Kinsey contended that sexual identity is primarily the result
of preferred sexual pleasure and that one’s chosen path will be the result of early sexual
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experiences. Biographer Dr. James H. Jones, in Alfred C. Kinsey: A Public/Private Life, recorded
Kinsey’s conviction as follows:
In essence, Kinsey argued that sexual identity was largely the result of how people,
responded to their early sexual experiences. ‘After one has a pleasurable first
experience, of either sort,’ he explained, ‘he looks forward to a repetition of the
experience with such anticipation that he may be aroused by the sight or mere
thought of another person with whom he can make contact.’ Reminding the young
man [student being surveyed] of his own history, Kinsey argued that ‘unsatisfactory
experience, of either sort, will (as in your early contact with the heterosexual) build
up a prejudice against any repetition of that experience.’ Therefore, it seemed clear
that sexual identity followed the pleasure principle. ‘Whether one builds a
heterosexual pattern or a homosexual pattern depends, therefore, very largely upon
the satisfactory or unsatisfactory nature of his first experiences,’ Kinsey declared.211
An impartial education system should invest more time considering this evidence-based reality. A
faith-based sexual health curriculum would prefer to counsel the following in response to the
question: “If I Think I might be gay or lesbian, shouldn’t I try it out to see if I am?”:
We do not recommend trying GBLTQ out. Having sex with another of the same sex
will not tell you whether you are gay or lesbian! It will tell you your body is designed
to respond to physical and sexual touch, indeed gross deception.212
Alberta Education Guidelines for Best Practices: Creating Learning Environments that Respect Diverse
Sexual Orientations, Gender Identities and Gender Expressions lists 12 “best practices.” Number 8
reads:

Providing professional learning opportunities that build the capacity of staff to
understand and support diverse sexual orientations, gender identities and gender
expressions. Staff participate in targeted professional learning that is evidencebased and builds their knowledge about diverse sexual orientations, gender
identities and gender expressions and its implications for teaching and learning,
social and emotional well-being, and personal safety.213
What training will staff receive to counsel without bias the
questioning, uncommitted, confused youth? Who will a
school appoint to provide unbiased sexual health advice to the
young waver who doesn’t know and hasn’t discussed his/her
doubts with parents? Will anyone suggest or advise the youth
to speak with the parents? Will the education system give the
student a balanced factual view of identity realities (examples
below)?
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Survey Question214
having ever had sexual intercourse
having had sexual intercourse for first time before age 13 years
having had sexual intercourse with four or more persons
having drunk alcohol or used drugs before last sexual
intercourse
having been hit, slapped, or physically hurt on purpose by their
boyfriend or girlfriend during the 12 months before the survey
(i.e., dating violence)
having been physically forced to have sexual intercourse when
they did not want to
having used a needle to inject any illegal drug into their body
one or more times during their life

% of
% of
% of
Heterosexual Homosexual Bisexual
Students
Students
Students
44.1
4.8
11.1
18.7

67.1
19.8
29.9
35.1

69.0
14.6
28.2
29.9

10.5

27.5

23.3

7.2

23.7

22.6

1.5

14.9

7.6

The abundance of evidence (all of the above) indicates a balanced neutral environment is
incompatible with a caring and supportive environment for LGBTTIQQ2S. Another example, the
Calgary Board of Education does not recognize the double standard in following their own guidance:
During the collaborative process, no student or family should ever be referred to a
program or service provider that purports to “fix”, “change” or “repair” a student’s
sexual orientation, gender identity or gender expression. The CBE acknowledges and
values diversity with regard to gender identity, gender expression and sexual
orientation and recognizes that it is unethical to attempt to change these aspects of
one’s identity. There may be times when students are referred to CBE or external
supports and services as needed (e.g., individual or family mental health supports
that do not purport to change an individual’s gender identity, gender expression or
sexual orientation).215
No student will be referred to a program to “fix” a student’s sexual orientation, gender identity or
gender expression. The CMHS Parent Handbook under Community Partnerships states:
Calgary Sexual Health Centre: WiseGuyz — Supporting young men in small group
settings to foster healthier relationships and make better choices through
challenging stereotypes about masculinity, teaching them to respect themselves and
others and giving them the skills to have healthy relationships.216
According to a Calgary Sexual Health Centre, WiseGuyz Research Report #3, titled “Boys
Returning to Themselves: Healthy Masculinities and Adolescent Boys,” a key goal of
WiseGuyz is to redefine masculinity for fourteen year-old boys:
WiseGuyz strategically targets grade nine junior high boys who are between the
ages of 13–15. These boys are on the cusp of major transitions in their lives, one
primarily defined by attending high school the following year. They are at a pivotal
and influential development period of progressing in their maturity and curiosity
about sexual health and relationships. Boys in junior high school are defining their
identity and perceptions of sexuality, sexual health, masculinity, and relationships.217
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The boys in WiseGuyz demonstrate an awareness of the cultural constructions of
masculinity and thereby develop the consciousness required to critically examine the
constructions. WiseGuyz facilitates this by establishing a safe space for the boys to
be free to examine and challenge their own beliefs. Undoing and interrupting the
pressure to be extreme forms of masculinity is a significant part of the work of
WiseGuyz. WiseGuyz begins to unravel the heteronormative values and behaviours
of the boys that are required to maintain their masculinity218
As a society, we have to fundamentally extend the notion of what it means to be a
boy and a man. The broadening of masculine norms we experience each year in the
WiseGuyz program. We witness the normalizing of adolescent boys being
comfortable and unrestricted in being expressive, emotional and deeply connected in
their relationships. The adolescent boys show their capacity to change through
critical awareness of language, which leads to self-reflection. Through increasing
consciousness they foster empathy through recognizing how their own attitudes and
beliefs can positively or negatively impact others. This signifies an understanding of
masculine ideologies that is critical to the boys influencing and shifting equitable
gender norms. This shifting of social norms is an enormous and long-term endeavor;
however, redefining masculinity for fourteen year-old boys is an invaluable starting
place.219
The Alberta education system has a discriminatory double standard (CBE/CMHS and
WiseGuyz is but one example). The system asserts it is ok to “fix” the masculinity
challenges of some 14-15 year-olds through a program which:
•
•
•
•

deconstructs “harmful” masculine social norms and ideologies
moves boys closer to “helpful” feminine norms and feminist ideologies
engenders a more pro-LGBTTIQQ2S attitude
helps boys build relationships with boys facing similar challenges

The same education system asserts it is totally unauthorized to connect these boys to a
programme that:
•
•
•
•

is geared to address the sources or reasons for their masculine insecurities
works on building-up their masculinity
engenders a more healthy view of heterosexuality
helps boys build vibrant masculine relationships with all boys and girls

Who gave Alberta Education, directly or by community partner, the mandate to decide
what good masculine traits are and what are bad characteristics? Who has the education
mandate to bring out the feminine side of young boys in an attempt to release their
sexuality potential?
Bill 10 and the majority of the subsequent implementation guidance are not rooted in unbiased,
evidence-based, caring concern for the optimum sexual health of all school aged children. If the
legislation and guidance was even-handed somewhere in all the subsequent policy, guidance and
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supporting references would be interest in identifying in some depth what actually influences sexual
orientation and gender identity. We know sexuality is influenced by the interaction of biological,
psychological, social, economic, political, cultural, ethical, legal, historical, religious, and spiritual
factors.220 Yet, how can education staff “understand and support diverse sexual orientations, gender
identities and gender expressions” with no knowledge of why youth choose the identities they claim.
What is meant by psychological factors? If someone is appointed to supervise and support a Type 1
or 2 GSA/QSA, i.e. for counselling and support only, is not some understanding of psychological
factors essential?
Obviously not to a biased program, agenda-driven, with no commitment to helping young boys or
girls stay on a heterosexual lifestyle course. Nowhere in the frequently asked questions and
associated scripted responses for Alberta teachers is the question put “Why am I gay?” or “Why
would I want to be Gay, Lesbian, Bisexual, or Queer?” “What if I don’t want to be lesbian?” It’s not
politically correct to ask such questions. Part of the cognitive dissonance at play in the homosexist
movement is an unwillingness to allow for open discussion of such matters even though a wealth of
scientific data exists to inform the responses:
•

No one has proven the biological or genetic differences between homosexuals and
heterosexuals. Joan Laird writes on lesbianism:
One of the problems with research in this area, which may be used to support the
hypothesis that gayness or lesbianism is biological, is that it is often late adolescents
or adults who are explaining their sexual orientation from a retrospective position.
Kitzinger and Wilkinson point out that ‘this focus on adolescence is a consequence of
an essentialism that assumes a dormant, true lesbian self waiting to be discovered
or revealed at puberty or shortly thereafter.’ It does little to explain the experiences
of women who may change their self-identity from heterosexual to lesbian in early,
mid-, or even late adulthood. From their research with women who made transitions
from heterosexuality to lesbianism, they concluded that ‘adult women who make
such transitions are no more driven by biology or subconscious urges than they are
when, for instance, they change jobs; such choices could be viewed as influenced by
a mixture of personal re-evaluation, practical necessity, political values, chance, and
opportunity.’221

•

Relationships with parents are a factor. Sexologist Richard Green observed:
...in a long series of studies on boys who showed effeminate behavior in childhood
has demonstrated that although over half of these boys do become homosexual, a
substantial minority of them do not. This indicates that gender-discordant children
are not born homosexual, but rather are born with certain behavioural tendencies
that, given contributory environmental factors, can predispose them towards
homosexual behavior. Thus, a little boy whose behavior is effeminate, who does not
like competitive athletics, and who prefers music and art, may be disappointing to a
macho father, who tends to reject the boy and distance himself from him. The
mother may respond by overprotecting her son. Such reactions disturb the boy’s
capacity to identify positively with his father and cause him to over identify with his
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mother. He may then ultimately develop homosexual erotic responses, which are
reinforced by later experiences.222
•

“Defensive detachment” - distant relationship with same-sex parent or feelings of alienation
in same-sex peer groups, leads to a fairly predictable course of homosexual development.
Psychologist Dr. Moberly writes:
A deep need for same-sex affection, affirmation, acceptance, and a sense of gender
identity; masturbation and/or fantasy around a certain admired same-sex figure; a
sexual encounter; the beginning of habitual responses; self-identification as
homosexual; ‘coming out;’ finding partners; the homosexual lifestyle; civil rights.
Most people with homo-emotional needs and homosexual responses, however, do
not ‘come out’ to friends and family or live a visibly homosexual or activist lifestyle.
In one of the largest studies of a homosexual population, Bell, et al.[Alan P. Bell and
Martin S Weinberg], said homosexuality could not be traced back to ‘a single
psychological or social root.’ However, they gave the highest values to a
constellation of factors: negative relationship with the parent of the same-sex,
‘childhood gender non-conformity,’ and adolescent homosexual arousal and
activity.223

•

Sexual abuse in youth by a same-sex adult or older youth is a significant factor. Tomeo, M.
E., Templer, D. L., Anderson, S., & Kotler, D. (2001) determined that 46% of gay men and
lesbian women reported childhood molestation in contrast to 7% of heterosexual men and
women. Within the group molested, 68% of the gay men and 38% of the lesbian women
were molested before identifying as homosexual. A conclusion that prior sexual abuse can
impact sexual orientation and more so with male victims.224

•

Transgenderism in children or Gender Dysphoria (GD) in children - describes a psychological
condition in which children experience a marked incongruence between their experienced
gender and the gender associated with their biological sex.225 The American College of
Pediatricians state (See also Section 3.3 (5) and Appendix D):
o

It is false that brain differences observed in some studies between transgender adults
and non-transgender adults prove that GD is innate;

o

When GD occurs in the pre-pubertal child, it resolves in 80-95 percent of patients by
late adolescence after they naturally pass through puberty;

o

All complex behaviors are due to a combination of nature (biology), nurture
(environmental factors) and free will choices. Studies of identical twins prove that GD
is predominately influenced by non-shared post-natal events;

o

There is no single family dynamic, social situation, adverse event, or combination
thereof that has been found to destine any child to develop GD. This fact, together
with twin studies, suggests that there are many paths that may lead to GD in certain
vulnerable children;
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o

There is a suppressed debate among physicians, therapists, and academics regarding
the recent trend to quickly affirm gender dysphoric youth as transgender. Health
professionals opposed to affirming a child’s GD based on the medical ethics principle
of “first no harm” are being silenced. [Must read First, Do No Harm: Youth Trans
Critical Professionals];

o

A person’s belief that one is something one is not is, at best, a sign of confused
thinking; at worst it is a delusion;

o

Pre-pubertal children who receive puberty-blocking hormones (GnRH agonists)
followed by cross-sex hormones are permanently sterilized. Pre-pubertal children
who bypass pubertal suppression and are placed on cross-sex hormones directly are
also permanently sterilized;

o

At least one prospective study demonstrates that all pre-pubertal children placed on
puberty blocking drugs eventually choose to begin sex reassignment with cross-sex
hormones;

o

Adolescent girls with GD who have taken testosterone daily for one year may obtain
a double mastectomy as young as age 16;

o

A thirty year follow up study found rates of suicide are nearly twenty times greater
among adults who undergo sex reassignment;

o

Conditioning children to believe the absurdity that they or anyone could be “born
into the wrong body,” and that a lifetime of chemical and surgical impersonation
of the opposite sex is normal and healthful is child abuse; and

o

There is a serious ethical problem with allowing irreversible, life-changing procedures
to be performed on minors who are too young to give valid consent themselves.
Children and adolescents do not have the cognitive maturity or experiential capacity
to understand the magnitude of such decisions.

Bill 10 mandates unqualified teachers and staff to meddle into the medically, psychologically
and spiritually complex sexuality of our children. This is a fundamental new incursion of the
state into parental responsibilities. The Ministry makes bold assertions that crucial staff training
will occur to prepare staff for these new responsibilities. However, based upon the guidelines
set out in Ministry, ATA, school board and school level publications currently in place this
training, when it occurs, will only further indoctrinate the homosexist agenda without applying
balanced, truly evidence-based practices. Many more children will be put at risk than those who
may potentially be better off under the programme. The program will result in more children
not following a heterosexual life path while not appreciably reducing the so-called “adversity”
faced within the LGBTTIQQ2S community. For faith-based families (Christian, Muslim, Jewish ...)
children will be at risk because God has designed sons and daughters to be heterosexual and
restricts sexual relations to within the sanctity of marriage.
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2 – Can Faith-Based Schools Remain “Safe Spaces” for Teaching and Practicing Their Faith
The Alberta Government has a publication titled “Creating Welcoming, Caring, Respectful and Safe
Learning Environments: Gay-Straight/Queer Straight Alliances in Faith-Based Schools.226 The
document asserts six key pillars of faith-based schools:
•

(1) respect the dignity of all humanity

•

(2) promote student safety and well-being

•

(3) inclusive school communities

•

(4) support and affirm the dignity of all students

•

(5) social justice and compassion

•

(6) celebration of diversity and uniqueness

The document claims that student-led social and support groups with a staff liaison will uphold these
key pillars along with promoting universal love and acceptance, and embracing the unique gifts of
every person. The document recommends that GSAs/QSAs recruit allies and guest speakers from
affirming faith communities. An ally is described as someone who does not identify as LGBTQ but
who works to support a welcoming, caring, respectful and safe learning environment for all school
community members. The text states the main purpose of a GSA/QSA is to support equality and
inclusion in a school. This inclusion focuses on sexual orientation, gender identity and gender
expression. The name GSA/QSA is important to identify the empowering relationship between
LGBTQ students and their allies.
The document declares that many faith-based schools see it as their educational and spiritual
mission to reach out to students who experience prejudice, bullying, and discrimination.
GSAs/QSAs encourage deeper understanding and compassion for difference, diversity and human
rights. They also promote faith-affirming conversations about sexual orientation, gender identity
and gender expression. GSA/QSAs recognize that sexuality and gender are gifts of creation. These
gifts should be embraced and celebrated by all members of the school community. Finally, the
publication claims GSAs/QSAs live out the principles of social justice and respect and help prevent
bullying through:
•

interfaith talks that include other faith-based schools and affirming faith communities;

•

school-wide bullying prevention and inclusive language initiatives, which can include:
o

Ally Week (typically held in September or October);

o

No-Name Calling Week (typically in January);

o

Provincial Bullying Prevention Awareness Week (third week of November);

•

develop and promote displays on LGBTQ-themed resources;

•

school-wide participation in special days like:

•

o

Pink Shirt Day (last Wednesday in February);

o

International Day Against Homophobia and Transphobia (May 17); and

host book drives to build LGBTQ-inclusive library collections.
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Noting that Bill 10 places no limitations on the grade-level, student age or club activities that the
student-led GSA can take on, it is beneficial to determine from a Christian perspective where there is
agreement, what is tolerable, and what is intolerable about GSAs/QSAs in faith-based schools.
(1) Respect The Dignity Of All Humanity
Yes - faith-based schools do have a spiritual mission to reach out to students who experience
prejudice, bullying and discrimination. Each and every person has a fundamental dignity as a
creation of God that must be acknowledged and respected. No - Christian schools cannot promote
faith-affirming conversations about sexual orientations, gender identities and gender expressions.
No – Christians cannot recognize that LGBTTIQQ2S orientations, identities and sexual expressions
are divine gifts of God. No - these orientations and identities cannot be embraced and celebrated
by the faith.
Christians are called to abide in Christ, obey and witness to the Gospel of Jesus Christ; and with the
Holy Spirit create other disciples of Christ. The “Word” or “Scripture” or the “Bible” does not bear an
impartial message, but is prejudiced towards righteous living with a very unambiguous narrative of
what is moral; and what is sinful or disobedient behaviour. In this sense the Bible discriminates on
moral issues, particularly on human sexuality and sexual behaviour.
In the book of Genesis Christians learn that God created humanity as male and female and that
according to God’s plan a man and a woman come together and “the two of them become one
body.” Whenever homosexual acts are mentioned in the Old Testament, it is clear that they are
disapproved of, as contrary to the will of God. In the New Testament, Apostle Paul teaches that
homosexual acts are not in keeping with our being created in God’s image and so degrade and
undermine our authentic dignity as human beings. He tells how homosexual practices can arise
among people who erroneously worship the creature rather than the Creator:
Therefore God gave them over in the sinful desires of their hearts to sexual impurity
for the degrading of their bodies with one another. They exchanged the truth of God
for a lie, and worshipped and served created things rather than the Creator – who is
forever praised. Amen. For this reason God gave them over to degrading passions;
for their women exchanged the natural function for that which is unnatural and in
the same way also the men abandoned the natural function of the women and
burned in desire toward one another, men with men committing indecent acts and
receiving in their own persons the due penalty of their error. Romans 1:24-27.
Apostle Paul highlights what are unholy actions, conditions and sins, while declaring to the Church in
Corinth that some members were like that before they called upon Jesus Christ:
Don’t you realize that those who do wrong will not inherit the Kingdom of God?
Don’t fool yourselves. Those who indulge in sexual sin, or who worship idols, or
commit adultery, or are male prostitutes, or practice homosexuality, or are thieves,
or greedy people, or drunkards, or are abusive, or cheat people—none of these will
inherit the Kingdom of God. Some of you were once like that. But you were cleansed;
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you were made holy; you were made right with God by calling on the name of the
Lord Jesus Christ and by the Spirit of our God. 1 Corinthians 6:9-11.
What is crucial in understanding Christian theology on sexuality is that it is the acts and practices
that bring down moral judgment. Faith-based schools should be welcoming to students who
experience homosexual attraction. The condition is not itself sinful. The heterosexual condition, for
example, becomes sinful through acts of fornication, adultery, sodomy. None the less, the
homosexual inclination is objectively disordered. God made humans male and female, anatomically
matched for sexual intimacy. While the inclination to homosexual acts is disordered, the person
retains his or her intrinsic dignity and value (see also Section 3.5). By way of comparison, the
LGBTTIQQ2S community looking towards faith-based schools for a supportive non-judgmental social
banality concerning their sexual life style is like a different group trying to influence biblical
interpretation to claim fornication, adultery and pornographic lust are not sins.
(2) Promote Student Safety And Well-Being
Yes - school-wide bullying prevention and inclusive language initiatives can be supported, including
No-Name Calling Week and school-wide participation in special days like Pink Shirt Day. The later is
celebrated as an anti-bullying event not a GBLTQ pride affair. The concept of an “Ally” is difficult
because all students at a faith-based school should be following the Christian worldview and there
are two different definitions of “Ally.” The definition in the GSA/QSA guidance for faith-based
schools reads:
An ally is someone who does not identify as LGBTQ but who works to support a
welcoming, caring, respectful and safe learning environment for all school
community members.
The definition in the ATA publication GSAs and QSAs in Alberta Schools: A Guide For Teachers reads:
Ally: A person, regardless of his or her sexual orientation, who supports the human,
civil and sexual rights of sexual and gender minorities.227
Faith-based schools can conform to the first definition. The second meaning would require allies to
be in contradiction of school doctrine. God has not given free license to sexual rights. Quite to the
contrary; and sexual rights are reserved for the sanctity of marriage.
No – Faith-based schools can not endorse International Day Against Homophobia and Transphobia.
The day would be better subsumed into anti-bullying day. As addressed a number of times (see also
Section 3.4) use of phobia’s in social, spiritual and political contexts clarifies little.
(3) Inclusive School Communities
No - interfaith talks that include other affirming faith communities and schools amounts to
sanctioning liberal ecumenicalism. See Section 3.5 for debugging so-called “Pro-Gay Christianity.”
No – recruiting allies and guest speakers from affirming faith communities is also endorsing liberal
ecumenicalism. No - developing and promoting displays on LGBTQ-themed resources would likely
clash with professed beliefs. An article on a clearly gay athlete’s achievements would work; a paper
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on the equality of homosexual lifestyle would not. No - hosting book drives to build LGBTQ-inclusive
library collections that promote the homosexual lifestyle would likely clash with professed beliefs.
Creating a safe and caring school environment is much more complex than adopting a particular
program or practice. It is important to remember that each school community has its own unique
strengths and challenges and must select the tools that make sense in its own context. Leaving the
regulation of GSAs/GSAs within the authority of the local school board is more likely to create a
caring non confrontational environment than an unregulated independent student-led concept.
(4) Support and Affirm The Dignity Of All Students
Yes – faith-based schools should encourage deeper understanding and compassion for difference.
Not all youth who experience homosexual or bisexual attraction may be comfortable with their
desires. Many of these youth speak of their homosexual attractions as an unwanted burden. These
students also need a safe and confidential process to share thoughts and concerns with
appropriately qualified staff. This raises the question of whether or not a homosexual inclination
can be changed, mitigated or influenced in a way desired by the individual. There is currently no
scientific consensus on the cause of the homosexual inclination although there are many
scientifically established environmental factors that can be at play (see Section 6.2 (1) above).
Moreover, the Apostle Paul, quoted earlier, has warned of the spiritual implications of performing
homosexual acts.
There is no consensus on therapy. Some have found therapy helpful. Others have been changed by
the grace of God:
Many former homosexuals tell us that there is only one genuine reason that they
have been successful: they have abandoned homosexuality in obedience to God’s
Word. They see changing their homosexuality as a side effect of an even bigger goal:
being conformed to the image of Jesus Christ. One former homosexual said, ‘My
prayer since the day I entered ex-gay ministry has been the same: ‘Lord, make me
into the man of God that you created me to be.’ This man, now married for fifteen
years, did not come into counselling with the primary goal of becoming straight. He
wanted to experience life in all its richness, as Jesus promised in Scriptures: ‘I have
come that you might have life, and have it to the full’228 (John 10:10).
I worked with Jay for over a year. In that time I witnessed a miracle. He ended all
homosexual behavior. But even more, he had experienced tremendous inner healing
and renewal. He had grown in his self-esteem and self-image. Most amazingly, his
heterosexuality had stirred in him. He became interested in women. ‘Lord,’ I
hesitantly prayed, ‘You are wonderful. How glorious are Your ways. Now, Lord, I
have a little request; would You just send me one more person to see if You and I can
do it again?’ That was ten years ago. Almost 100 clients later I have seen the Lord
continue to perform the miracle of transformed lives. That’s what this book is
about.229
Scripture sends two powerful spiritual revelations about homosexual practice: (1) God can and will
“give them over in the sinful desires of their hearts;” and (2) God in grace can empower some to
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overcome unwanted sinful behaviours. The major take away for Christian youth is the severe
spiritual consequences of sexually acting upon homosexual attraction.
Christian youth who experience homosexual tendencies and who wish to explore therapy (spiritual,
psychological, or both) should seek out the counsel and assistance of a qualified person who has
preparation and competence in counselling and who understands and supports the Christian
worldview on homosexuality.
(5) Social Justice and Compassion
No – faith-based schools cannot allow the club titles Gay-Straight or Queer-Straight Alliances. It is
said that the name GSA/QSA is “important to identify the empowering relationship between LGBTQ
students and their allies.” Faith-based schools operate under the constraints of a well defined
religious worldview. An imposed alliance, albeit club, with goals to thwart the precepts of this
worldview makes no sense – is an act of double-mindedness (James 1:8). Endorsing; indeed,
empowering a club that is intent on raising awareness and making social change towards the goal of
social banality in sexual practices is a club intent on undermining Christian values and beliefs. The
first and second club types can be endorsed in faith-based schools without defeating rights to
religious freedom:
1) Clubs for Counselling and Support
•
•
•
•
•
•
•

Have limited school-based support
Are counsellor led
Focus on the individual student
Offer psychological support services
Are often invisible within the school
Perceive the school climate as hostile
Are a drop-in safe space

2) Clubs that Provide Safe Spaces
•
•
•
•
•

Are officially sanctioned student groups
Have limited visible presence
Focus on individual support and social activities for their members
Include straight allies
Focus on normalization and fitting in230

The next two types of GSAs/QSAs are not compatible with the operation of faith-based schools:
3) GSAs or QSAs to Raise Visibility and Awareness
•
•
•
•
•
•

Are student led and teacher supported
Focus on student safety and human rights
Have a visible schoolwide presence
Are characterized by social, educational and political activities
Initiate schoolwide educational activities and programs (eg, guest speakers,
assemblies, pride week activities)
Focus on building tolerance and understanding
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4) GSAs or QSAs to Effect Educational and Social Change
•
•
•
•

Build networks and coalitions with other school and community-based
groups
Focus on school climate and organizational change through outreach
activities (e.g., diversity days, staff training, inclusive curriculum)
Have an anti-oppression educational mandate across intersections of
difference (race, gender, class, ability, sexual orientation, gender identity)
Strive to move beyond tolerance231

The fact that homosexual acts are immoral in the Christian worldview may never be used to justify
violence or unjust discrimination. However, because Christian teaching insists that there are
objective moral norms, there are those who portray this teaching as unjust, that is, a violation of
basic human rights. Such claims usually follow from a form of moral relativism that is usually joined
with a belief in the absolute rights of individuals. In this view, Christians and other religious people
are perceived as promoting a particular unjust prejudice and as interfering with individual freedom.
However, “anal” and “oral” sex in the Christian worldview does not constitute a quality comparable
to the dignity of heterosexual intercourse between married spouses. To advocate social equivalency
in these acts is to show incredible disrespect to the very practice and the only act that sustains
human existence. Those who assign equal dignity to all forms of sexual practice may be victims of
severe cognitive dissonance and/or spiritual blindness.
(6) Celebration of Diversity and Uniqueness
Yes – Faith-based schools should encourage deeper understanding of diversity and human rights.
Faith-based schools should welcome cultural and ethnic diversity and many other manifestations of
diversity – age, cognitive style, disability (mental, learning, physical), economic background,
geographic background, language spoken, physical appearance. Faith-based schools should teach
the need to respect the diversity of religions in existence and have some knowledge of their
uniqueness; but again, it would be double-minded, cognitive and spiritual suicide, to hold the
opinion that one’s religious belief is no better than all the others in the world. A pillar of Christian
belief is that Jesus Christ is the way, the truth and the life; there is no other. Christians simply
cannot celebrate the diversity and uniqueness of the homosexual lifestyle. To be forced to do so is
an intolerable breach of freedom of religion.
Imposing unregulated, independent, LGBTTIQQ2S student-led, GSAs or QSAs (Types 1 to 4) into
faith-based schools presents an intolerable clash of beliefs and purposes and opens each school
to uncontainable controversies over maintaining institution aims. With two important changes
to how clubs are administered the general limitations and objectives previously expressed in the
Type 1 and Type 2 GSAs/QSAs are compatible with faith-based values and school goals. First, the
confrontational title “Gay Straight Alliance” in a religious institution defeats the goal of trying to
create an inclusive caring environment. A more suitable club title should be worked-out with
the club members and school board. Second, the club should not be empowered to operate
independent of school board approval, regulation and authority. If the club and the faith-based
school authorities cannot become “allies” in this endeavor the club will not function well.
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7.0 RATIONALITY OF THE LAW TO MINIMIZE IMPAIRMENT OF INDIVIDUAL
RIGHTS & FREEDOMS
The concept behind measuring the rationality of Bill 10 to minimize impairment of Charter freedoms
is rooted in three judicial values:
•
•
•

Duty to Accommodate – this is a measure of the suitability to balance the diverse interests
of individuals, parents, groups, institutions and organizations in society.
Proportional Gain ≥ Burden – this is a measure of likely benefit from the law versus the
problems and burdens it creates
Reasonable Limits Can be Demonstrably Justified – this measures the fairness and
justification of the limitations imposed.

7.1 One Size Fits All Students, All Schools, All School Boards, All Parents – No Exceptions!
Justices Gonthier and Bastarache, in Chamberlain c. School District No. 35, noted that Charter values
are to be respected in schools; however, there is a need to respect both the right of homosexual
persons to be free from discrimination and parental rights to make the decisions they deem
necessary to ensure the well-being and moral education of their children. They wrote:
The privileged role of parents to determine what is in their children’s well-being,
including their moral upbringing, and their right to raise their children in accordance
with their conscience, religious or otherwise, is central to analyzing the
reasonableness of the School Board’s decision. The common law has long
recognized that parents are in the best position to take care of their children and
make all the decisions necessary to ensure their well-being providing they act in
accordance with the best interests of their children. This Court has reiterated the
paramount parental role by construing the nature of the authority schools and
teachers have over children as a delegated authority. The notion of a school’s
authority being delegated, if it allows parents to remove their children from the
public school system, must also guarantee to parents the role of having input with
regard to the values which their children will receive in school. This is generally
brought about by electing representatives to school boards who will develop
consensus and govern on matters pertaining to public education. These local school
boards are empowered by the School Act to approve or not approve complementary
educational resource materials. They do not, however, have an unfettered
discretion. They must act in a manner consistent with the School Act and the
evaluation, selection criteria and procedures adopted by the Board.232
Duty to Accommodate
The intent of Bill 10 is to improve the level of protection for “our” Alberta children. Given the
importance of parents, school boards and school staff, how this goal might be achieved while making
no accommodation to the interests, authorities and responsibilities of parents and their elected
school board representatives is unclear. Rather than create a balanced, inclusive and caring parentboard-staff-student environment Bill 10 bypasses parents and school boards entirely and uniquely
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empowers sexual minority students to organize clubs, unfettered by regulations and constitutional
boundaries; all ostensibly for “our” children’s protection. Moreover, GSA/QSA adult liaison staffing
will be on a volunteer or club-selected basis, which will not insure the club and sexual minority
students and “Questioning” students are advised and supported in an impartial balanced manner.
Proportional Gain ≥ Burden
The Bill itself and the debate around the legislation did not establish why Section 11.1 of the Alberta
Human Rights Act needed to be repealed. The parental opt-out provision required schools to
provide notice to a parent or guardian of a student where courses of study, educational programs or
instructional materials, or instruction or exercises, prescribed under the Act include subject-matter
that deals primarily and explicitly with religion, human sexuality or sexual orientation. Upon receipt
of a written request from a parent, the student would be excused attendance without academic
penalty. To the contrary of the Bill 10 outcome, debate and media coverage acknowledged a need,
championed by the Premier prior to legislature opening day March 2015, to find a suitable balance
between the interests of parents, elected school boards and supporters of the Bill. In the end the
Bill was not a compromise and the fallout fell upon parents and school boards. Furthermore, the
burden placed on religious parents and faith-based schools is the heaviest. Even home schools
operated by parent affiliations as defined by Alberta School Act must implement the statues of Bill
10. All the wisdom behind this Section 11.1 provision was ignored, not discussed, and overlooked
under the political left mantra “that’s not how Ontario and Manitoba are doing things.” It was also
argued by opposition Liberals that there were 94 gay-straight alliances in Alberta, but none in faithbased schools, private schools or in rural areas. The thought that none in these locations might be
needed was not a political calculation the left wished to consider. The voluntary GSA programme
had been in effect since 2006. Over the ten years 94 clubs represented 4% of the Alberta schools.
Absent is any credible analysis of youth suicides among Alberta sexual minority students that can be
attributed to their school environment. Absent is any analysis (credible or otherwise) of the
environments for students at faith-based and private schools, in rural areas, and at home-school
associations.
Reasonable Limits Can be Demonstrably Justified
The Bill enforces a blanket law on 2,388 schools to erase male and female gender terminology from
use; terms like mother, father, boy, girl, male and female; the pronouns “he” or “she” replaced by
alternate pronouns, such as “ze,” “zir,” “hir,” “they” or “them;” or students may wish to self-identify
in other ways (e.g., Mx. instead or Mr., Mrs., Ms., or Miss, or no prefix at all). Organized and
unorganized gender-segregated sports and other activities must be minimized. Dress codes assigning
dresses to females and ties to males, for example, are to be minimized. School records can have two
student names - one in secret from the parents, another correlating to the name given at the
student’s birth. Transgender pre-operative students may refuse to use a non-gendered washroom
and must be given access to the gendered washroom of choice. Uncomfortable students in the
presence of transgender students must move and find accommodation elsewhere. There are
690,844 students enrolled in 2016. Credible data indicates that some 35 students may be gender
dysphoric. The American College of Pediatricians declare that 98% of gender confused boys and 88%
of gender confused girls eventually accept their biological sex after naturally passing puberty.
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The lack of an age limit on who can initiate a GSA/QSA (Grade K – 12) and the threshold of only one
student needed to initiate a club is careless policy. One or two sexual minority activist students
forming an unregulated, independent, student led Type 3 or 4 GSA/QSA at a school in a rural
predominantly religious town will make the environment worse for students who are Closeted, Out,
Mistaken or Questioning. Again, only locally elected school board can bring sense to their school
environments. A rural school or small school of 100 to 200 students likely has 5 to 10 students
considering non-heterosexual identification. These students may be spread over 12 grade levels.
Are we really suggesting that a gender confused Grade 2 student should be empowered to join a
club started by a sole sexual minority Grade 6 student? Taking control of GSA/QSA formation out of
the authority of the school boards is putting our children at risk and the general environment at
schools at risk.

7.2 Parent, Child, State Custody Rights and Relationships
The Province has detailed parent and child custody rights and relationships responsibilities primarily
in three Acts:
•
•
•

Alberta Family Law Act;
Alberta Child, Youth and Family Enhancement Act; and
Alberta Child First Act.

The Alberta Law Act states the following regarding parental entitlements, powers and
responsibilities:
(4) Except where otherwise limited by a parenting order, each guardian is entitled
(a) to be informed of and consulted about and to make all significant decisions
affecting the child in the exercise of the powers and responsibilities of guardianship
described in subsection (5), and
(b) to have sufficient contact with the child to carry out those powers and
responsibilities.
(5) Except where otherwise limited by law, including a parenting order, each
guardian has the following responsibilities in respect of the child:
(a) to nurture the child’s physical, psychological and emotional development and to
guide the child towards independent adulthood;
(b) to ensure the child has the necessaries of life, including medical care, food,
clothing and shelter.
(6) Except where otherwise limited by law, including a parenting order, each
guardian may exercise the following powers:
(a) to make day-to-day decisions affecting the child, including having the day-to-day
care and control of the child and supervising the child’s daily activities;
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(b) to decide the child’s place of residence and to change the child’s place of
residence;
(c) to make decisions about the child’s education, including the nature, extent and
place of education and any participation in extracurricular school activities;
(d) to make decisions regarding the child’s cultural, linguistic, religious and spiritual
upbringing and heritage;
(e) to decide with whom the child is to live and with whom the child is to associate;
(f) to decide whether the child should work and, if so, the nature and extent of the
work, for whom the work is to be done and related matters;
(g) to consent to medical, dental and other health-related treatment for the child;
(h) to grant or refuse consent where consent of a parent or guardian is required by
law in any application, approval, action, proceeding or other matter;
(i) to receive and respond to any notice that a parent or guardian is entitled or
required by law to receive;
(j) subject to the Minors’ Property Act and the Public Trustee Act, to commence,
defend, compromise or settle any legal proceedings relating to the child and to
compromise or settle any proceedings taken against the child;
(k) to appoint a person to act on behalf of the guardian in an emergency situation or
where the guardian is temporarily absent because of illness or any other reason;
(l) to receive from third parties health, education or other information that may
significantly affect the child;
(m) to exercise any other powers reasonably necessary to carry out the
responsibilities of guardianship.
Key extracts from the Alberta Children First Act include:
(2) The Children’s Charter must recognize the following principles:
(a) that all children are to be treated with dignity and respect regardless of
their circumstances;
(b) that a child’s familial, cultural, social and religious heritage is to be
recognized and respected;
Custody agreement
9 Subject to section 33, a child intervention worker may enter into an agreement in
the prescribed form for terms of not more than 6 months each with the guardian of
a child under which custody of the child is given to the Crown if, in the opinion of the
child intervention worker,
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(a) the child is in need of intervention, and
(b) the survival, security or development of the child cannot be adequately
protected if the child remains with the child’s guardian.
Consent to private guardianship
55(1) A private guardianship order shall not be made without the consent in the
prescribed form of
(a) the guardian of the child,
(b) the child, if the child is 12 years of age or older, and
(c) a child intervention worker, if the Crown is not the guardian of the child.
Section 119
If an appeal is made from a decision referred to in section 120(2)(a) to (a.4) or (f.3),
the Appeal Panel may, subject to this Act and the regulations, confirm the decision
or refer the matter to a director for further consideration.
Key extracts from the Child, Youth and Family Enhancement Act include:
(d) “child” means a person under the age of 18 years and includes a youth unless
specifically stated otherwise;
“Child and Youth Advocate” means the person appointed as the Child and Youth
Advocate under section 2 of the Child and Youth Advocate Act;
“intervention services” means any services, including protective services, provided to
a child or family under this Act except for services provided under Part 2 or Part 3
(d) a child who is capable of forming an opinion is entitled to an opportunity to
express that opinion on matters affecting the child, and the child’s opinion should be
considered by those making decisions that affect the child;
(i) if intervention services are necessary to assist the child’s family in providing for
the care of a child, those services should be provided to the family, insofar as it is
reasonably practicable, in a manner that supports the family unit and prevents the
need to remove the child from the family.
What are evident from these acts are the fundamental roles of parents and the sanctity of
family from the state’s intervention perspective. When intervention is necessary the Child
and Youth Advocate or Child Intervention Worker is to maintain the integrity of the family if at
all possible. The state declares “a child’s familial, cultural, social and religious heritage is to be
recognized and respected.” The state has established a service which includes due legal
process and an appeal process before the state inserts itself into the area of recognised rights
and responsibilities of parents. Bill 10 totally thwarts the wisdom, protections and intents of
the Family Law Act and other child welfare-related acts.
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Supreme Court Justices La Forest, L'Heureux-Dubé, Sopinka, Gonthier and McLachlin JJ., put the
relationship between parent, child and state as follows:
The right of parents to rear their children according to their religious beliefs,
including that of choosing medical and other treatments, is a fundamental aspect of
freedom of religion, guaranteed by s. 2 (a) of the Charter . While the purpose of the
Act, the protection of children, does not infringe on the appellants' freedom of
religion, the legislative scheme it implements, culminating in a wardship order
depriving the parents of the custody of their child, seriously infringed on the
appellants' freedom to choose medical treatment for their child in accordance with
the tenets of their faith. This infringement was justified, however, under s. 1 of the
Charter . The state interest in protecting children at risk is a pressing and substantial
objective. The Act allows the state to assume parental rights when a judge has
determined that a child is in need of treatment that his parents will not consent to.
The process contemplated by the Act is carefully crafted, adaptable to a myriad of
different situations, and far from arbitrary. The Act makes provision for notice to be
given, for evidence to be called, for time limits to be imposed upon Crown wardship
and other orders, as well as for procedural protections to be afforded to parents.
This deprivation, however, was made in accordance with the principles of
fundamental justice. The common law has long recognized the power of the state to
intervene to protect children whose lives are in jeopardy and to promote their wellbeing, basing such intervention on its parens patriae jurisdiction. The protection of a
child's right to life and to health is a basic tenet of our legal system, and legislation
to that end accords with the principles of fundamental justice, so long as it also
meets the requirements of fair procedure. Section 19(1)(b)(ix) of the Act, although
broad in scope, is compatible with a modern conception of life that embodies the
notion of quality of life. The general procedure under the Act also accords with the
principles of fundamental justice. The parents must receive reasonable notice of the
hearing in which their rights might be affected. Further, the wardship order
depriving the parents of the right to refuse medical treatment for their infant is
granted by a judge following an adversarial process where conflicting evidence may
be presented. The onus of proof is on the Children's Aid Society, and it has been
recognized by the courts that it must present a strong case. Finally, the initial order
granting wardship to the Children's Aid Society must be reviewed before its expiry.233
Duty to Accommodate
Bill 10 empowers the child to secretly adopt any self-identified sexual orientation, identity or
expression without advising the parents. Bill 10 mandates teachers, likely on a volunteer basis, to do
what Child Welfare Services trained and qualified staff can only attempt after due legal process. The
Bill makes no provision for a dispute mechanism when parent, child and school are in disagreement
over the best interest of the child.
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Proportional Gain ≥ Burden
The child is empowered to pull away from the influence of parents and siblings and encouraged to
take membership in a GSA/QSA club which may use the child as a means to effect educational and
social change, strive to move beyond tolerance, have a visible schoolwide presence characterized by
social, educational and political activities.234 In the end the parents are left holding responsibility for
the child and may see all this empowerment as victimizing their child for use in a social
transformation agenda which is not part of Alberta curriculum.
Reasonable limits can be demonstrably justified
The Family Law Acts requires more respect and communication from joint guardians than Bill 10
offers: “Except where otherwise limited by a parenting order, each guardian is entitled to be
informed of and consulted about and to make all significant decisions affecting the child in the
exercise of the powers and responsibilities of guardianship.” What can be more important to parents
than the sexual identity of the children and their children’s behaviour at school? The Children First
Act states a child must be 12 or older to have a major say (consent) in a guardianship agreement.
Bill 10 sets no age parameters to a child declaring a minority sexual identity and acting on the
decision through the clothes worn, washrooms used, name adopted, GSA/QSA clubs attended, while
also empowering the child to keep knowledge of these actions secret from parents.

7.3 Parental Rights & Powers for the Child’s Medical Well-being
The Alberta Law Act states the following regarding parental entitlements, powers and
responsibilities for the child’s medical well-being:
(4)(a) to make day-to-day decisions affecting the child, including having the day-today care and control of the child and supervising the child’s daily activities;
(5)(a) to nurture the child’s physical, psychological and emotional development and
to guide the child towards independent adulthood;
(g) to consent to medical, dental and other health-related treatment for the child;
(h) to grant or refuse consent where consent of a parent or guardian is required by
law in any application, approval, action, proceeding or other matter;
(i) to receive and respond to any notice that a parent or guardian is entitled or
required by law to receive;
(l) to receive from third parties health, education or other information that may
significantly affect the child;
(m) to exercise any other powers reasonably necessary to carry out the
responsibilities of guardianship.
Justices La Forest, L'Heureux-Dubé, Gonthier and McLachlin JJ. stated:
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The right to nurture a child, to care for its development, and to make decisions for it
in fundamental matters such as medical care, are part of the liberty interest of a
parent. The common law has long recognized that parents are in the best position to
take care of their children and make all the decisions necessary to ensure their wellbeing. This recognition was based on the presumption that parents act in the best
interest of their child. Although the philosophy underlying state intervention has
changed over time, most contemporary statutes dealing with child protection
matters, and in particular the Ontario Act, while focusing on the best interest of the
child, favour minimal intervention. In recent years, courts have expressed some
reluctance to interfere with parental rights, and state intervention has been
tolerated only when necessity was demonstrated, thereby confirming that the
parental interest in bringing up, nurturing and caring for a child, including medical
care and moral upbringing, is an individual interest of fundamental importance to
our society.
While parents bear responsibilities toward their children, they must enjoy correlative
rights to exercise them, given the fundamental importance of choice and personal
autonomy in our society. Although this liberty interest is not a parental right
tantamount to a right of property in children, our society is far from having
repudiated the privileged role parents exercise in the upbringing of their children.
This role translates into a protected sphere of parental decision-making which is
rooted in the presumption that parents should make important decisions affecting
their children both because parents are more likely to appreciate the best interests
of their children and because the state is ill-equipped to make such decisions itself.
While the state may intervene when it considers it necessary to safeguard the child's
autonomy or health, such intervention must be justified.
While children undeniably benefit from the Charter, most notably in its protection of
their rights to life and to the security of their person, they are unable to assert these
rights, and our society accordingly presumes that parents will exercise their freedom
of choice in a manner that does not offend the rights of their children. If one
considers the multitude of decisions parents make daily, it is clear that in practice,
state interference in order to balance the rights of parents and children will arise
only in exceptional cases. The state can properly intervene in situations where
parental conduct falls below the socially acceptable threshold, but in doing so it is
limiting the constitutional rights of parents rather then vindicating the constitutional
rights of children.235
Duty to Accommodate
Bill 10 contradicts the wisdom underlying family law and child welfare prudence by setting up
guidance that claims children, regardless of age, are capable of making decisions about their selfidentification, upon which the school system will abide by in spite of parental non-knowledge or
disagreement. Alberta Education Guidelines for Best Practices: Creating Learning Environments that
Respect Diverse Sexual Orientations, Gender Identities and Gender Expressions offers no explanation
of who certifies that a child has Gender Disphoria in accordance with DSM 5. Will it be a volunteer
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teacher, the school nurse or a counsellor, the parents, a mother, a father, a guardian, a lawyer paid
for by Egale Canada, or the insistent 7 year-old student? Evidence already points to a quagmire of
litigation with outcomes highly influenced by age of the child, parental unanimity, and expert advice.
Rosie DiManno writes in thestar.com under title: “Parents, courts, experts weigh in on child’s gender
struggle”:
Whatever the judge, the shrinks, and mom and dad think, the
Prince George child known in court as J.K. seems to have
chosen his path. This is a story about a boy. This is a story
about a girl. One and the same. And parents who can’t agree
which. A.H. and N.K. have had profoundly shifting feelings
about each other. Married in 1999. Divorced in 2008.
Remarried in 2011. Redivorced in 2015. One hopes they’ve
got it right this time. But that’s not the issue, at least it
shouldn’t be. Their quarrel now is over a child, born female —
the “natal sex,” as it’s known — during the couple’s first goaround, who identifies as male, has been diagnosed with
gender dysphoria and early this year began receiving puberty-blocking injections.
Mom is supportive. Dad claims the treatment was undertaken without his consent
and the child inadequately assessed by experts.
In Prince George, B.C., a judge has ruled their offspring must have his own legal
representative to help properly determine whether halting or proceeding with the
treatment is in the child’s best interest. “This case is really about J.K. and his role in
determining his own future,” Justice Ronald Skolrood writes in the decision released
Wednesday. ‘In my view, these issues cannot be properly considered without J.K.’s
direct participation, nor would it be fair to J.K. for the court to attempt to do so.’
This yet-to-be-appointed ‘guardian’ would also provide the child with ‘something of
a buffer from the acrimony existing between his parents.’
Over the years, J.K. has lived at various times with each parent. They have shared
custody. He now resides with his mother. She has petitioned for sole parental
responsibility for all issues affecting J.K.’s medical, social and legal purposes. That
application has been denied. The boy’s father, however, has been directed to refer to
the child as N.K. — not his birth name — and to use “male or gender-neutral
pronouns” when referring to the child. J.K.’s treatment will continue pending
resolution of his parents’ court action.
The father is of the belief that his child has come under the influence of a group of
transgender activists. He also has health risk concerns about the drug — Lupron —
the boy is receiving. 236
Another case, involves a Burlington, Ontario, father and an Oakville, Ontario, mother. The pair,
who have two children – four-year-old S. and a three-year-old – divorced in February 2013 after a
six-year marriage. It was a bitter split, and the pair battled over long-standing custody issues. Both of
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them had access in 2014 when the father discovered that S., while at his mother's house, was
wearing female clothes and being referred to as "she." The mother contended that S. wants to be
female and refers to himself as a girl. The father argued that the mother was inflicting her wishes on
S., and that she once said S. "would have made such a pretty girl." At one point, the court decision
reads, “the father burned S.'s female clothes in a backyard bonfire. The mother says that S. was
forced to do so. The father says it was S.'s idea.”237
The Alberta Education system should leave decisions of what gender, name, identity and expression
rights, hormone treatment, surgery etc. to be given a student to the courts to decide along the
protocol of the child welfare process. The guideline that states a child’s self-identity may be kept
secret from parents will result in the School versus Parents dynamic upon discovery; similar to
Ontario father versus Ontario Mother. This scenario is a nightmare for all involved. It puts the child
in a double identity reality, e.g. requiring a change room with two sets of outer clothes and under
garments – male and female. It opens schools to potential growth in litigation costs.
Proportional Gain ≥ Burden
A hypothesis of Bill 10 is that safety gains from potential environmental change in schools – i.e. less
bullying and significant eradication of “homophobia,” and a much improved lifestyle resiliency
through membership in the LGBTTIQQ2S community will:
(1) prove healthier for more kids than the potential risks through loss of parental influence
on the child’s medical and psychological conditions; and
(2) be more beneficial than the additional number of children who will experiment and
choose the LGBTTIQQ2S lifestyle over remaining on a development path toward
heterosexual identity.
The authors of Bill 10 and subsequent guidance (Ministry, ATA, school boards and schools) assert
that homophobia is the root cause of LGBTTIQQ2S health problems. Fix homophobia; achieve social
banality and the manifest sexual behaviour health risks of the sexual minority will all but go away.
The statute targets concerned parents as homophobic and out of touch with social change. The
false premise - end homophobia and the following data will balance around levels similar to the
heterosexual values.
Survey Question238
having seriously considered attempting suicide during the 12
months before the survey
having attempted suicide one or more times during the 12
months before the survey

% of
% of
% of
Heterosexual Homosexual Bisexual
Students
Students
Students
11.7

29.6

40.3

6.4

25.8

28.0

The perceived impact of Bill 10 on lowering LGBTTIQQ2S adversity is conjecture at best. The
prevalence of propaganda (inaccurate science, errors of omission and commission) embedded in the
Ministry and ATA assumptions and guidance on managing diverse sexuality orientations, identities
and expressions ignore the following:

126

•

Rates of suicide are twenty times greater among adults who use cross-sex hormones and
undergo sex reassignment surgery, even in Sweden which is among the most LGBTQ –
affirming countries.239

•

Advocates for GSAs know there is no proof that these clubs reduce suicides among
LGBTTIQQ2S students although GSAs have been in existence for 10 years. The current
propaganda in favour of GSAs is that they reduce suicide ideation and attempts. Section 6.1
(1 to 4) analysed some aspects of the suicide phenomenon and found the factors impacting
suicides were many and bullying is but one; certainly mental health related primarily to
depression is the leading cause for teens of all identities. The study of suicide ideation and
attempts is highly subjective. Drs. E. David Klonsky, Alexis M. May and Boaz Y. Saffer, Dept.
Of Psychology, UBC, state in their report “Suicide, Suicide Attempts and Suicide Ideation”:
The use of vague or inconsistent terms and definitions has hindered progress
in suicide research and theory. For example, some use the term suicidal
behavior as a general term encompassing any suicidal thought or actions
without taking additional steps to distinguish thoughts from plans, from
nonfatal attempts, and from attempts that result in death. Similarly, some
use the term self-harm to refer to intentional self-injury without intent to die
(i.e., nonsuicidal self-injury behaviors such as superficial skin cutting),
whereas others use the term to encompass all intentional self-injurious
behaviors regardless of intent to die. Because these different aspects of
suicidality and self-injury can have very different prevalence rates, functions,
clinical correlates, and outcomes, it is critical to be precise with our use of
definitions and terminology.
They further note that the study of suicide is fraught with many challenges resulting from
the nature of suicidality itself and the complicated cultural meaning of suicide (Goldsmith et
al. 2002). Key challenges include:
o

First, as noted above, the field of suicidology has struggled to establish a set
of agreed upon terms over the past 50 years.

o

Second, in part due to the aforementioned inconsistencies in nomenclature,
measures of suicidality are numerous and often divergent in their aims and
content. For example, assessments of suicide ideation range from simple
one-to-two-item screenings [e.g.,“Did you ever seriously considered
suicide?” to full assessments that capture frequency, severity, planning,
communication, and intent.

o

A third challenge to research is the variability across studies in whether
suicidal ideation and attempts are treated a states or traits. In other words,
is suicide ideation and attempt better conceptualized as an experience
someone has at a moment in time (e.g., studies of ideation or attempts) or
as an individual difference variable attached to anyone who has thought
about or attempted suicide at least once (e.g., studies of ideators or
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attempters)? For most, ideation is a relatively rare experience isolated to a
particular period of one’s life rather than a chronic experience.
o

•

Finally, the nature of suicidal thoughts and behaviours themselves present a
variety of obstacles for research. To begin with, low base-rate behaviours
such as suicide are hard to study for both practical and statistical reasons.
Even in high-risk populations, where suicide deaths are more common than
in the general population, thousands of participants are needed to obtain
reliable results (Goldsmith et al. 2002). Moreover, unlike many other
clinically relevant behaviours, such as binge drinking or occurrences of panic
attacks, a suicide death precludes the possibility of reporting about the
event retrospectively. Instead, examining suicide as an outcome means
utilizing large longitudinal studies and psychological autopsy studies.
Longitudinal studies present challenges for the inclusion of large sample
sizes, comprehensive clinical assessment, and sufficiently frequent
assessments so as to ensure that any suicide death that occurs is likely to
have been preceded by an assessment relatively close in time. Psychological
autopsy studies are limited by their reliance on the memories, knowledge,
and interpretations of informants and medical records.240

Homophobia has not be proven to be the major cause of data like the following:
Survey Question241

having been hit, slapped, or physically hurt on purpose by their
boyfriend or girlfriend during the 12 months before the survey
(i.e., dating violence)
having been physically forced to have sexual intercourse when
they did not want to
having felt so sad or hopeless that they stopped doing some
usual activities almost every day for 2 or more weeks in a row
during the 12 months before the survey
having used a needle to inject any illegal drug into their body
one or more times during their life (i.e., injected any illegal
drug)
having drunk alcohol or used drugs before last sexual
intercourse

•

% of
% of
% of
Heterosexual Homosexual Bisexual
Students
Students
Students
10.5

27.5

23.3

7.2

23.7

22.6

24.8

41.3

56.3

1.5

14.9

7.6

18.7

35.1

29.9

HIV infection rates can’t be correlated to homophobia. In 2014, males accounted
for 81% of all diagnoses of HIV infection among adults and adolescents. From 2010
through 2014, among male adults and adolescents:
o

the annual number of diagnosed HIV infections attributed to male-to-male
sexual contact increased;

o

the number of infections attributed to injection drug use, male-to-male sexual
contact and injection drug use, or heterosexual contact decreased;
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•

o

among female adults and adolescents, the number of infections attributed to
injection drug use or heterosexual contact decreased;

o

in 2014, among male and female adults and adolescents, the diagnosed HIV
infections attributed to male-to-male sexual contact, including male-to-male
sexual contact and injection drug use was (70%) and those attributed to
heterosexual contact (24%) accounted for approximately 94% of diagnosed HIV
infections in the United States;

o

in 2014, males accounted for 75% of all infections classified as stage 3 (AIDS)
among adults and adolescents;242

o

young people (aged 13-24) accounted for an estimated 22% of all new HIV
diagnoses in the United States in 2014.243

o

among young people (aged 13-24) diagnosed with HIV in 2014, 80% were gay
and bisexual males.244

o

approximately 1.8% of males identify as homosexual in the United States, and
0.7 identify as bisexual. Therefore 2.5% of male population account for 70% of
HIV infections;245

STI rates can’t be correlated to homophobia:
o

The number of reported cases of P&S syphilis among MSM has been increasing since
at least 2000. Twenty-seven states reported sex of sex partner data for at least 70%
of all cases of P&S syphilis each year during 2007–2014. In 2014, MSM accounted
for 82.9% of all male P&S syphilis cases with known information about sex of sex
partners;246 and

o

Across the participating STD clinics, 18,568 MSM were tested for gonorrhea and
18,414 MSM were tested for chlamydia. The median site-specific gonorrhea
prevalence among those tested was 19.2% (range by site: 14.5%–25.3%). The
median site-specific chlamydia prevalence among those tested was 14.9% (range by
site: 7.0%–17.9%).

Reasonable limits can be demonstrably justified
An equally risky presumption in the Bill is that school staff (appointed or volunteer) will be
sufficiently qualified and unbiased in dealings with the children regardless of the self-identity of the
child or the orientation of the teacher or staff person. A volunteer may have a bias in favour of his
or her sexual identity. Neutrality and fairness is essential. Specific training to achieve this must be
part of any programme.
The behavioural health risks to joining the LGBTTIQQ2S sexual minority are disproportionately
high in comparison to heterosexual lifestyle. The risks play out in youth and in adulthood.
Parents have the right to be informed by the child’s school of all health concerns and situations.
Parents cannot properly execute their role and medical responsibilities if a school secretly keeps
them in the dark regarding their child’s sexual orientation, identity or expression. There is no
age at which it is appropriate for school staff to keep a child’s sexual identity secret from
parents.
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7.4 Parental Rights & Powers for the Child’s Education
The Alberta Law Act states the following regarding parental entitlements, powers and
responsibilities for the child’s educational well-being:
(a) to be informed of and consulted about and to make all significant decisions
affecting the child in the exercise of the powers and responsibilities of guardianship
described in subsection (5);
c) to make decisions about the child’s education, including the nature, extent and
place of education and any participation in extracurricular school activities;
(i) to receive and respond to any notice that a parent or guardian is entitled or
required by law to receive;
(l) to receive from third parties health, education or other information that may
significantly affect the child;
The Charter does include the right to bring up and educate one’s children in line with one’s
conscientious belief. The following statement was made by Justice Wilson J. in R. v. Jones, [1986] 2
S.C.R. 284, at pp. 319-20:
The relations of affection between an individual and his family and his assumption of
duties and responsibilities towards them are central to the individual’s sense of self
and of his place in the world. The right to educate his children is one facet of this
larger concept. This has been widely recognized. Article 8(1) of the European
Convention for the Protection of Human Rights and Fundamental Freedoms, 213
U.N.T.S. 222 (1950), states in part ‘Everyone has the right to respect for his private
and family life. . . .’ Particularly relevant to the appellant’s claim is Article 2 of
Protocol No. 1 of the Convention:
No person shall be denied the right to education. In the exercise of any functions
which it assumes in relation to education and to teaching, the State shall respect the
right of parents to ensure such education and teaching in
Authority
Quantity of
conformity with their own religious and philosophical
Type
Schools247
convictions.
The variety of schools in Alberta, including home schools and
faith-based schools demonstrates the desire by parents to
choose the type of education that conforms to their religious
and philosophical convictions.
Duty to Accommodate
Bill 10 makes no provision for the curriculum sensitivities across
the spectrum of authority types in education. During debate
leading up to the vote, opposition Liberals argued that none of
the existing GSAs were in faith-based schools, private schools or
in rural areas. The Bill was not intended to accommodate

Public

1498

Separate

391

Francophone

40

Charter

22

ECS Private Operator

130

Private School

182

Provincial

56

Federal - First Nations

62

Federal

7

Total

2388
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predominant interests of those schools. Again, the Bill could have left the local school boards with
authority to decide on the need and type of GSA.
Proportional Gain ≥ Burden
Bill 10 denies parents the
right to exempt their
children from sex education
in order to make all children
aware of the diversity of
family models. The Bill
enforces one approach to
sex education across all
school authorities. Parents
choose the schools they
want for their children to
reinforce their values and to
control indoctrination from
biased, unscientific views
linked to a social agenda.
The curriculum aim in
introducing K-1 students to
two moms or two dads was
intended to instil tolerance. In effect this social experiment has opened the door to some 24 family
permutations, which can only create confusion and/or convince the child that anything goes under
the terms parenting and family.
In Chamberlain v. Surrey School District No. 36, [2002] 4 S.C.R. 710, Chief Justice Beverley McLachlin
dismissed the board’s concerns that children would be confused or misled by classroom information
about same-sex parents. She pointed out that the children of same-sex parents are rubbing
shoulders with children from more traditional families and wrote:
Tolerance is always age-appropriate, children cannot learn unless they are exposed
to views that differ from those they are taught at home.248
Fourteen years later and this path of tolerance has now arrived at three parents, synthetic babies,
placing a dad’s name in the box for birth mother and issuing birth certificates with up to four parents
listed. The agenda bias in a curriculum that wishes to place books like Princess Boy in early grade
libraries is one of errors of omission – no explanation as to how or why a boy would want to wear a
dress or how terms like synthetic baby, three parents, male birth mother etc. came about. The lack
of the complete picture demonstrates propaganda. The curriculum goal should be to offer balanced
facts at an age appropriate time and let the student decide what to tolerate.
In the Chamberlain v. Surrey School District No. 36, the issue of confusing the child, causing cognitive
dissonance was tied to age appropriateness. The Board expressed the view that five- and six-yearold children in the K-1 classroom do not have the ability to resolve divergent moral lessons, and that
children might be provoked to ask questions on subjects that parents feel should not be discussed at
such a young age. The argument based on cognitive dissonance essentially asserts that children
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should not be exposed to information and ideas with which their parents disagree. The counter
argument went as follows:
Exposure to some cognitive dissonance is arguably necessary if children are to be
taught what tolerance itself involves. As my colleague points out, the demand for
tolerance cannot be interpreted as the demand to approve of another person’s
beliefs or practices. When we ask people to be tolerant of others, we do not ask
them to abandon their personal convictions. We merely ask them to respect the
rights, values and ways of being of those who may not share those convictions. The
belief that others are entitled to equal respect depends, not on the belief that their
values are right, but on the belief that they have a claim to equal respect regardless
of whether they are right. Learning about tolerance is therefore learning that other
people’s entitlement to respect from us does not depend on whether their views
accord with our own. Children cannot learn this unless they are exposed to views
that differ from those they are taught at home.249
The argument against blanket tolerance indoctrination made emphasis of the fact the schools
operate under delegated authority from the parents:
Other cases of this Court have reiterated the paramount parental role by construing
the nature of the authority schools and teachers have over children as a “delegated
authority”: see R. v. Audet, [1996] 2 S.C.R. 171, at para. 41. In that case, La Forest
J., for a majority of the Court, cited with approval a passage from Cosgrove J. in R. v.
Forde, [1992] O.J. No. 1698 (QL) (Gen. Div.): ‘In our society the role of the teacher is
second in importance only to the parent.’ I note that Saunders J. below referred to
these passages at paras. 72-73 of her reasons ((1998), 168 D.L.R. (4th) 222). In Adler
v. Ontario, [1996] 3 S.C.R. 609, at para. 196, McLachlin J., in dissent on a different
point, reiterated the paramountcy of the parental role by confirming the right of
parents to remove their children from the public school system and place them in an
environment which is more suited to the belief system which the parents want to
impart, whether that be at home or in a parochial school.
A parental determination of what is appropriate subject matter for their children’s
education involves an examination of the psychological age or maturity of their
children, as well as a parental reflection upon what conscience-based guidance they
seek to impart. As one parent’s affidavit puts it: ‘As my children’s mother, I feel I am
in the best position to determine their ability to understand and deal with complex
and contentious value-based issues involving human sexuality.’250
Reasonable limits can be demonstrably justified
Bill 10 ends the parent’s right to make decisions about the child’s education, including the
nature, extent and place of education and any participation in extracurricular school activities
(like GSAs/QSAs). The extent of family variations by the sexual minority has gone beyond a
child’s ability to reasonably integrate in the early grades. To expose children only to the less
complicated or most easily tolerated models amounts to selective propaganda. The conditions
that Bill 10 forces on faith-based institutions and religious parents; indeed, on many nonreligious parents, go beyond toleration.
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7.5 Role of Parents in Directing Alberta Education
In Chamberlain v. Surrey School District No. 36 under the title “Parental Involvement in the School
System and the Charter”:
What of the interaction between what is parentally determined to be in the “best
interests” of their children and the Charter? In Young, supra, L’Heureux-Dubé J.
stated that custodial parents have a duty to ensure, protect and promote the “best
interests” of their children. With regard to the content of that duty, L’Heureux-Dubé
J. claimed, at p. 38: ‘That duty includes the sole and primary responsibility to
oversee all aspects of day to day life and long-term well-being, as well as major
decisions with regard to education, religion, health and well-being.’ This is
consonant with the more general discussion above about the privileged parental role
in the upbringing of their children, whether rooted in ss. 2 (a) or 7 of the Charter .
With regard to the constitutionality of the “best interests of the child” test,
L’Heureux-Dubé J. claimed, at p. 71: ‘It would seem to be self-evident that the best
interests test is value neutral, and cannot be seen on its face to violate any right
protected by the Charter . Indeed, as an objective, the legislative focus on the best
interests of the child is completely consonant with the articulated values and
underlying concerns of the Charter , as it aims to protect a vulnerable segment of
society by ensuring that the interests and needs of the child take precedence over
any competing considerations in custody and access decisions.’
While the case at bar does not concern a legislative reference to the “best interests”
of the child standard per se, the standard, in my view, is implicated since the School
Board purports to be acting in response to the concerns of parents, who are
otherwise obligated to act in their children’s “best interests”. This was, in fact, noted
by the trial judge, who, at para. 55, recognized that the School Board purported that
“its corporate decision was made in the best interests of the children”. This case,
therefore, while obviously not ignoring the needs and constitutional rights of parents
in same-sex relationships, is about the “best interests” of all children in the public
school system.251
Duty to Accommodate
Bill 10 universally overrides the elected school boards effectively ending the value of democratically
elected trustees to connect parents’ voices in their children’s education.
Proportional Gain ≥ Burden
The goal of teaching tolerance in Alberta schools is hardly achieved by a totalitarian Bill that
universally forces a single sex education solution and single school safety strategy on all schools.
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Reasonable limits can be demonstrably justified
The assumption that “secular” in public schools effectively means non-religious is incorrect. The
Chief Justice in Chamberlain v. Surrey School District No. 36, stated:
In my view, Saunders J. below erred in her assumption that “secular” effectively
meant “non-religious”. This is incorrect since nothing in the Charter , political or
democratic theory, or a proper understanding of pluralism demands that
atheistically based moral positions trump religiously based moral positions on
matters of public policy. I note that the preamble to the Charter itself establishes
that ‘. . . Canada is founded upon principles that recognize the supremacy of God
and the rule of law.’ According to the reasoning espoused by Saunders J., if one’s
moral view manifests from a religiously grounded faith, it is not to be heard in the
public square, but if it does not, then it is publicly acceptable. The problem with this
approach is that everyone has ‘belief’ or ‘faith’ in something, be it atheistic, agnostic
or religious. To construe the ‘secular’ as the realm of the ‘unbelief’ is therefore
erroneous. Given this, why, then, should the religiously informed conscience be
placed at a public disadvantage or disqualification? To do so would be to distort
liberal principles in an illiberal fashion and would provide only a feeble notion of
pluralism. The key is that people will disagree about important issues, and such
disagreement, where it does not imperil community living, must be capable of being
accommodated at the core of a modern pluralism.252
In the Chamberlain versus Surrey School District No. 36 case the argument was made that while it
would not have been unconstitutional to approve the three sexual minority books for use as
educational resources, it is similarly not unconstitutional to not approve the books. The Charter
does not demand that five- and six-year-olds be exposed to parents in same-sex relationships within
a dimension of a school curriculum, especially when there is significant parental concern that these
materials may be confusing for these young children.
Trustees (parental representatives) are generally not elected for their positions on math, science or
athletics. For decades the controversial issues in education have centered on curriculum approaches
to sex education, school safety, anti-bullying, religious teaching and LGBTTIQQ2S student rights. By
the enforcement of one solution for essentially all these social issues, Bill 10 takes these matters out
of trustee election debate and vote, which is a giant step away from democracy towards
totalitarianism.

7.6 Parental Rights & Powers to Decide With Whom the Child Associates
The Alberta Law Act states the following regarding parental entitlements, powers and
responsibilities:
(e) to decide with whom the child is to live and with whom the child is to associate;
Duty to Accommodate
Bill 10 violates the parents’ ability to decide with whom their children associate. Parental
entitlement, power and responsibility are central to executing nurturing authority in the best
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interests of the child. To empower a child, regardless of age to join a GSA/QSA in secret or against
the parent’s direction severely undermines parental authority and cohesion of the family.
Proportional Gain ≥ Burden
How does one separate the politics of LGBTTIQQ2S issues and not make children victims of labels
and sufferers as tools in Raising Visibility and Awareness and Effecting Educational and Social
Change? Bill 10 isolates self-labelled gay children (for example) from their parents and family in the
name of building “resiliency” by uniting them with transgender, queer, lesbian, and bisexual youth.
The notion of a cohesive “community” of some 56 plus possible sexuality expressions is really only
an association in the context of shared homosexist politics. The concept that one volunteer teacher
can supervise and counsel children across this broad spectrum of orientations, genders and
identities in a GSA/QSA or that one club can integrate and serve the needs of all sexual minority
students reduces the association in effect to one mostly of minority rights politics.
Reasonable limits can be demonstrably justified
It is just as likely that self-identified lesbian youth may not want close association with pre-operative
MTF transgender students at Camp FyreFly anymore than adult lesbians did at the Michigan
Womyn’s Music Festival. The Womyn’s organizer’s statements on the transgender issues support
this view:
The Festival is womyn-born-womyn space. That means it is an event intended for
womyn who were born and who have lived their entire life experience as female –
and who currently identify as a woman.
Just as we call upon the transexual community to support womyn-born-womyn
space, we encourage support and respect the transexual community. As a
community, we in Michigan are committed to fighting prejudice and ignorance of all
kinds; we do not want to see transphobia fostered here or anywhere. Claiming one
week a year as womyn-born-womyn space is not in contradiction to being transpositive and trans-allies. In the year 2000, the queer community enjoys such rich
diversity. We believe there is room for all affinity groups to enjoy separate and
supportive space, and also to come together in broader alliances to fight prejudice
that affects all of us. We are strong enough to hold our incredible diversity in mutual
respect and support.253

Bill 10 overrides parental authority to decide with whom the child is to associate. Again, the
goal of a caring inclusive environment for the maximum number of students cannot be
anchored to legislation intent on isolating the child from parental authority and immersing
the child in the doctrine of a multi-identity community, which the College of Pediatricians
claims in the case of transgenders is harmful, if not child abuse.
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7.7 Collision of Rights – Freedom of Religion versus Homsexism
Homosexism is a relatively new cosmology (worldview) that asserts there is no “meant” relationship
between anatomical sex (genitalia), sexuality and gender. The meanings attached to male and
female are seen as social constructs, which can be “deconstructed.” Homosexists claim one’s
sexuality is a given, not a matter of choice; and therefore, the acting out of one’s sexual attraction is
seen as a morally neutral decision. Gay and lesbians claim an innate orientation; transsexuals and
queers claim a fluid orientation; and bisexuals declare alternating and simultaneous sexual
attractions. Homosexists deny the possibility of sexual reorientation and negatively label all
heterosexuals who challenge the tenets of their worldview as “homophobes.” Homosexuals who
criticize the ideology are seen as victims of “internalized homophobia.” Homosexists contend it is
the state’s responsibility to develop technological and pharmaceutical solutions to overcome
ecological hazards of their lifestyle, rather than constrain their sexual practices within “natural” and
“safe” limits. Homosexists assert the inert nature of same-sex intimacy is not appropriate grounds
to discriminate in the social institutions of marriage, procreation and family. The worldview is
wedded to the feminist analysis that claims heterosexuality is the “male-beneficent” organization of
women’s labor, a patriarchal form of oppression. Furthermore, homosexism promotes a “free sex”
ideology (see Section 3.3 for a fuller explanation).
In Loyola High School v. Quebec (Attorney General), Justices LeBel, Abella, Cromwell and
Karakatsanis JJ stated:
Freedom of religion means that no one can be forced to adhere to or refrain from a
particular set of religious beliefs. This includes both the individual and collective
aspects of religious belief. Religious freedom under the Charter must therefore
account for the socially embedded nature of religious belief, and the deep linkages
between this belief and its manifestation through communal institutions and
traditions. 254
Nor can a secular state support or prefer the practices of one group over another.
The pursuit of secular values means respecting the right to hold and manifest
different religious beliefs. A secular state respects religious differences; it does not
seek to extinguish them.255
In Loyola High School v. Quebec (Attorney General), Justices McLachlin C.J. and Rothstein and
Moldaver JJ. stated:
Loyola, as a religious organization, is entitled to the constitutional protection of
freedom of religion. The communal character of religion means that protecting the
religious freedom of individuals requires protecting the religious freedom of religious
organizations, including religious educational bodies such as Loyola.256
The Supreme Court of Canada has on numerous occasions stressed the importance of freedom of
religion. For this purpose it is sufficient to reproduce the following statements from R. v. Big M Drug
Mart Ltd.:
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The essence of the concept of freedom of religion is the right to entertain such
religious beliefs as a person chooses, the right to declare religious beliefs openly and
without fear of hindrance or reprisal, and the right to manifest religious belief by
worship and practice or by teaching and dissemination. But the concept means
more than that.
. . . Freedom means that, subject to such limitations as are necessary to protect
public safety, order, health, or morals or the fundamental rights and freedoms of
others, no one is to be forced to act in a way contrary to his beliefs or his conscience.
. . . With the Charter, it has become the right of every Canadian to work out for
himself or herself what his or her religious obligations, if any, should be and it is not
for the state to dictate otherwise. 257
It was explained in Syndicat Northcrest v. Amselem, 2004 SCC 47, [2004] 2 S.C.R. 551 that:
freedom of religion consists of the freedom to undertake practices and harbour
beliefs, having a nexus with religion, in which an individual demonstrates he or she
sincerely believes or is sincerely undertaking in order to connect with the divine or as
a function of his or her spiritual faith, irrespective of whether a particular practice or
belief is required by official religious dogma or is in conformity with the position of
religious officials.258
In Syndicat Northcrest v. Amselem, the Court ruled that, in order to establish that his or her freedom
of religion has been infringed, the claimant must demonstrate (1) that he or she sincerely believes in
a practice or belief that has a nexus with religion, and (2) that the impugned conduct of a third party
interferes, in a manner that is non-trivial or not insubstantial, with his or her ability to act in
accordance with that practice or belief.
There are Albertans who profoundly believe, as a matter of faith and of conscience, that homosexual
acts are immoral. They believe that homosexuality is an indication of a disorder from God’s intent
for the sexes. They believe that teaching kids to celebrate a disordered identity or that homosexual
acts are equal and as dignified as heterosexual intercourse is morally wrong. In a country that
respects freedom of religion and freedom of conscience, these Albertans are entitled, legally and
morally, to their beliefs. Paula Simons of the Edmonton Journal spoke of religious freedom as
follows:
Civil liberties are the right to all Canadians. The state doesn’t have the right to send in thought police
to tell parents – be they Catholic, or evangelical Protestant or Muslim or what have you – that their
beliefs are wrong. The state doesn’t have the right to impose the political correctness of the day by
legal fiat, nor to educate or indoctrinate children in ways their parents don’t accept. That’s why I
support the rights of parents to home school, or to send their kids to private religious schools, if they
so desire.259 Homosexism is incompatible with Christianity, full stop.
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Duty to Accommodate
Upholding the Christian faith does not make one homophobic – i.e. holding an irrational fear or
hatred of homosexuals. Christians have the right to uphold their beliefs in public. Bill 10 is either an
unconstitutional direct assault targeting Christian, Muslim and other religious believers under the
banner of eradicating homophobia or the Bill wrongly perpetuates the bullying tactic of name-calling
all who disagree with homosexist dogma. Bill 10 faultily does both.
Proportional Gain ≥ Burden
The GSA/QSA program (Types 3 and 4) of raising visibility and awareness and effecting educational
and social change through outreach activities (e.g., diversity days, staff training, inclusive curriculum)
and executing an anti-oppression educational mandate across intersections of difference (race,
gender, class, ability, sexual orientation, gender identity) is explicit homosexist proselytization in our
schools.
Reasonable limits can be demonstrably justified
The attack on religious values and the portrayal of students holding to their faith as bigots, out of
step with the course of social history, outside of designated “Safe-Space” zones, is unjustifiable in a
free, democratic and pluralistic society.

7.8 Collision of Rights – Free Speech versus Homophobia
Our Criminal Code defines what hate speech is and is not:
Hate Propaganda
Public incitement of hatred
319 (1) Every one who, by communicating statements in any public place, incites
hatred against any identifiable group where such incitement is likely to lead to a
breach of the peace is guilty of
(a) an indictable offence and is liable to imprisonment for a term not
exceeding two years; or
(b) an offence punishable on summary conviction.
Wilful promotion of hatred
(2) Every one who, by communicating statements, other than in private
conversation, wilfully promotes hatred against any identifiable group is guilty of
(a) an indictable offence and is liable to imprisonment for a term not
exceeding two years; or
(b) an offence punishable on summary conviction.
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Defences
(3) No person shall be convicted of an offence under subsection (2)
(a) if he establishes that the statements communicated were true;
(b) if, in good faith, the person expressed or attempted to establish by an
argument an opinion on a religious subject or an opinion based on a belief in
a religious text;
(c) if the statements were relevant to any subject of public interest, the
discussion of which was for the public benefit, and if on reasonable grounds
he believed them to be true; or
(d) if, in good faith, he intended to point out, for the purpose of removal,
matters producing or tending to produce feelings of hatred toward an
identifiable group in Canada.
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It is unconstitutional to trump religious freedom and to silence freedom of speech by conflating antibullying (a social value) with anti-homophobia. This is the equivalent to asserting the religious
concept of sin is oppressive bullying. The following are some valuable blog comments following an
article by John Carpay titled “Mischaracterizing Faith as Hate Gets Us Nowhere.”261 These comments
help define the conflict over freedoms of religion and speech:
Hate and bigotry is still hate and bigotry even if you try to defend it as religious
freedom. Trying to justify it by citing biblical morality is a cop out as that biblical
morality is based on ignorance and superstitions from thousands of years ago.
There`s a thing called progress which has happened no matter how much religion
has tried to hold us back in the Middle-Ages mentality.
Freedom of Speech doesn't mean what you say must be accepted and believed, it
only means you are free to say it, and thus also be free to be judged for what you
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say...freedom is really a responsibility, not a do anything you want thing... if you
misuse it, society will judge you and punish you if required...
Religion is a choice, sexual orientation is not. If we were to allow any discrimination
is it not rational to discriminate against religion over sexual orientation. It is
standing up to institutionalized bullying.
I'm pretty sure what John Carpay wrote was that disagreeing with someone's sexual
choices is not hate, it's disagreement. So by continuing to use words like "hate" and
"bigotry" to describe disagreement, you're contributing to the decline of the English
language (see George Orwell's "Politics and the English Language").
Discrimination legislation should not silence “why” people believe what they believe. Distinctions
based on personal characteristics attributed to an individual solely on the basis of association with a
group will likely be wrongful discrimination. On the other hand, one can be ardently against the
homosexist agenda and the politics that inform the movement and yet respect the dignity of the
individual who self-identifies in the sexual minority. Not the person but the sexual lifestyle that is the
point of disagreement.
In R. v. M. (M.R.), the Court made the following observation:
[S]chools . . . have a duty to foster the respect of their students for the constitutional
rights of all members of society. Learning respect for those rights is essential to our
democratic society and should be part of the education of all students. These values
are best taught by example and may be undermined if the students’ rights are
ignored by those in authority.262
Duty to Accommodate
Bill 10 undermines the rights of religious students to voice their beliefs and values at school in a
respectful and safe environment.
Proportional Gain ≥ Burden
Bill 10 attempts to create a caring and inclusive environment for sexual minority students by doing
the exact opposite – treating religious students and their beliefs with little care, respect or allowing
an environment in which to voice their values without harassment. Justices Gonthier and Bastarache
in Chamberlain C. School District No. 36 wrote:
The relationship between ss. 2 and 15 of the Charter, in a truly free society, must
permit persons who respect the fundamental and inherent dignity of others and who
do not discriminate, to still disagree with others and even disapprove of the conduct
or beliefs of others. Thus, persons who believe, on religious or non-religious grounds,
that homosexual behaviour, manifest in the conduct of persons involved in same-sex
relationships is immoral, and those who believe that homosexual behaviour is
morally equivalent to heterosexual behaviour, are entitled to hold and express their
view. Both groups, however, are not entitled to act in a discriminatory manner. The
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distinction between actions and beliefs is present in Canada’s constitutional case
law: persons are entitled to hold such beliefs as they choose, but their ability to act
on them, whether in the private or public sphere, may be narrower. This approach
reflects the fact that ss. 2(a) and 2(b) of the Charter coexist with s. 15, which
extends protection against discrimination to both religious persons and homosexual
persons.263
Reasonable limits can be demonstrably justified
Again, the universal name-calling of “homophobe” to all who disagree with the multiple identities,
expressions and sexual practices subsumed in the so-called “sexual minority” is a form of hate
speech. School authorities need to deconstruct the conceptual union of anti-bullying and antihomophobia. Bullying at all times is wrong. Opposition to the LGBTTIQQ2S movement or
disagreement with homosexism is not bullying; it is a constitutional right.

7.9 Collision of Rights – Freedom of Assembly and Association versus Homosexist Space
GSAs and QSAs are highly politicized ideological clubs which seek to cure society of
“homophobia” and “heterosexism,” and which accept the idea that all forms of
consensual sexual expression are legitimate. The view of sexuality that they espouse
is not Catholic.264 – Bishop Henry
There is a certain incongruity between faith-based and sexual minority “spaces” desired for freedom
of assembly and association (for example):
Calgary Islamic School – Vision: To build and maintain a learning community that
produces leaders through faith, knowledge, and ingenuity. Values: the values held at
the Calgary Islamic School are established by using a holistic approach to learning;
one in which the essential elements of achieving human excellence - in an
intellectual, social, physical, and spiritual context - are instilled in our students
starting at the earliest stages. We aim to raise students who demonstrate
impeccable Islamic character along with advanced academic skills and exemplary
citizenship.265
Edmonton Menorah Academy – Vision - Our vision is that Menorah Academy will
impact the landscape of the Edmonton Jewish community, helping to produce
vibrant, productive, and knowledgeable community members, and inspiring a
lifetime of commitment to Torah values and learning. Mission: ‘Preparing and
Inspiring our Children for Life.’ Edmonton Menorah Academy’s mission is to build
and service the Edmonton Jewish community, helping students appreciate what
defines our Jewish heritage, while preparing our students for the future in
academics, character, skills, values, and beyond... They will serve their communities,
make good life choices, and become leaders of tomorrow, with Torah inspiring and
guiding them through it all.266
Menno Simons Christian School, Calgary – Mission: MSCS strives to assist students
to integrate Christian faith with their experience and with their living. Our school
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provides a sound academic curriculum taught and modeled by Christian
professionals, in a setting where students are nurtured as they learn, question and
form life values...Educational Philosophy: Our purpose is to provide a positive
Christian environment in which children receive sound academic instruction. Our
task as teachers and parents is to present, teach and model the Christian faith, and
to invite our students to respond to the call of God and to a living Christian faith.267
Catholic School District Calgary – Mission: Living and Learning in our Catholic Faith.
Value Statement: All members of our community are sacred and must be treated
with dignity and respect. We value excellence in Catholic education, guided by
shared responsibility and the moral authority of the Church. Vision Statements:
Faith
Our Catholic schools demonstrate their constitutional right to provide and support
the development, permeation and modeling of our faith.
Excellence in Teaching and Learning
Our Catholic schools develop students who reflect the image of God and are
successful contributors to a global society.
GSAs/QSAs Types 3 and 4
3) GSAs or QSAs to Raise Visibility and Awareness
•
•
•
•

Have a visible schoolwide presence
Are characterized by social, educational and political activities
Initiate schoolwide educational activities and programs (eg, guest speakers,
assemblies, pride week activities)
Focus on building tolerance and understanding

4) GSAs or QSAs to Effect Educational and Social Change
•
•
•

Focus on school climate and organizational change through outreach
activities (e.g., diversity days, staff training, inclusive curriculum)
Have an anti-oppression educational mandate across intersections of
difference (race, gender, class, ability, sexual orientation, gender identity)
Strive to move beyond tolerance268

Duty to Accommodate
The assertion that LGBTTIQQ2S students should have GSAs/QSAs for the purpose of creating safe
spaces for sexual and gender minority students and their allies in which to respect sexual diversity,
foster a sense of belonging, and rally to the cause of raising visibility and awareness and effecting
educational and social change collides directly with the vision and values held by faith-based
schools. Bill 10 makes creation of GSAs/QSAs mandatory in all schools upon the request of one
student who self-identifies as LGBTTIQQ2S or ally.
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Proportional Gain ≥ Burden
Types 1 and 2 GSAs/QSAs269 are not political, ideological, externally attempting to challenge the
doctrines and beliefs of faith-based schools.
Reasonable limits can be demonstrably justified
Types 1 and 2 GSAs/QSAs present a reasonable balance of care, support and community for
LGBTTIQQ2S without the unlimited authority of the Types 3 and 4 to disrupt the greater
environment of the whole school community.
John Carpay in “Mischaracterizing Faith as Hate Gets Us Nowhere,”270writes regarding the Trinity
Western University (TWU) discrimination court case:
‘TWU is not for everybody,’ said the Court, upholding the right of TWU students and
staff to exercise their Charter freedoms of conscience, religion, expression and
association. The Court understood that many people, for many different reasons,
would not want to abide by TWU's code of conduct. The Court understood that a
free society welcomes diversity, and that diversity means tolerance for universities
which are actually different, like TWU.271
Similarly, in Alberta Education, not all schools are the same. The Bill 10 totalitarian approach - one
solution fits all, is not respecting diversity, not tolerating different solutions for different needs.

8.0 REMEDIES
Range of Reasonable Alternatives
A quote “safe place” in which to share or deliberate and to question qualified school staff in a
confidential supportive manner is an essential element in reaching sexual minority youth. The ability
to have these focused, intimate private conversations is not in a classroom where 97% of the
student population is heterosexual. Given the demographic data indicating that sexual minority
numbers may be very low in many, if not most schools, would it not be better all around where a
school board has established the need, to conduct sexual minority health education within the
GSA/QSA context. This approach would go a long way towards reducing the conflict over
indoctrinating the vast majority of students (97%) in the usual sexual practices of the sexual minority
students (3%). Instead of a one-size-fits-all sex education approach this focused pedagogy would
create less controversy with parents and allow sexual minority students to receive appropriate
instruction from teachers qualified and comfortable to engage LGBTTIQQ2S pupils.
Drop use of the name-calling, bullying, stereotyping, and pejorative term “homophobe” and its
associated term “homophobia” and focus on anti-bullying programs as defined in Law and
implemented in all schools.
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Remedies:
1.

Striking Down
•

Provision that requires a GSA/QSA be started with one member only. Recommendation:
Should be more than one and determined by the applicable school or school board.

•

Secrecy provision which requires a school to not inform parents of sexual orientation,
gender identity and/ or gender expressions which a student has declared, but wishes kept
secret from parents. Recommendation: School staffs are not qualified to take on medical
and psychological responsibilities mandated of parents and their selected medical doctors.
Schools must be required to initiate Child Welfare protocols and gain judicial authority to
support the students sexual identity needs without parental approval (K to Grade 12). Any
other protocol will require a dispute mechanism and will likely place school staff and school
boards in legal jeopardy. The school is not a state institution equipped to come between a
child and the parent’s custody rights and responsibilities.

2.
•

Partial Invalidity

Schools should only have to deal with creation of Types 1 and 2 GSAs/QSAs.
Recommendation: A provision striking down Types 3 and 4 GSAs/QSAs
3.

Reading Down
•

4.

Reinstate Alberta Human Rights Act, Section 11.1 (parent notice, student opt-out provision
for sexual orientation indoctrination). The Bill 10 one-size-fits-all approach to sex education
is built on a false premise that the state knows best what is age-appropriate for children of
varying maturity and varying cultural and religious beliefs.
Reading In

•

Limitations on grade levels and student age for creating GSAs/QSAs and for attendance in
the clubs. Recommendation: GSAs/QSAs not be allowed until Grade 7 and student age of 13.

•

Local school boards must approve, monitor and regulate GSAs/QSAs.

•

For faith-based schools the title of the sexual minority club should be approved by the
school board. The confrontational title “Gay Straight Alliance” in a religious institution
defeats the goal of trying to create an inclusive caring environment. If the club and the
school authorities cannot become “allies” in this endeavor the club will not function well.

•

Order that a comprehensive club constitution be developed as a baseline model for Type 1
and 2 GSAs/QSAs to be ratified or amended as desired at school board level.

•

Schools with students self-identifying in the LGBTTIQQ2S sexual minority shall inform their
parents before joining a GSA/QSA for approval.
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•

GSAs/QSAs are not independently student led. The club must have significant oversight by a
qualified staff member who reports to the school board on GSA/QSA matters.

•

Anti-suicide program should focus on all students and must use evidence-based screening
tools to identify youth at risk, and link screening responses to appropriate professional
treatment referrals. Parents must be notified if their child is considered high risk for suicide
and/or given a treatment referral.

•

GSAs/QSAs cannot replace the need for “closeted” students to have confidential access to
qualified health and psychology counsellors.

•

Support programs outside of the school, delivered by third party agencies or “community
partners” that are biased, i.e. attempt to re-orientate from a sexual identity or attempt to
endorse or give backing a sexual identity must not be sanctioned by a school without the
student’s parental approval.

5.

Temporary Suspension
•

Suspend Bill 10 until the Bill is rewritten along with key guidance.

•

Bill 10 mandates unqualified teachers and staff to meddle into the medically, psychologically
and spiritually complex sexuality of our children. This is a fundamental new incursion of the
state into parental responsibilities. The Ministry makes bold assertions that crucial staff
training will occur to prepare staff for these new responsibilities. Implementation should be
suspended until credible medical and evidence-based training programmes are developed,
implemented and proven effective. A social experiment is unacceptable.
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